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Abstract

Evaluation of a Criminal Justice Career Program Implemented Within a Community
College. Austin, Margaret L., 2008: Applied Dissertation, Nova Southeastern University,
Fischler School of Education and Human Services. High Schools/Career Academies/Tech
Prep/Vocational Training/Career Development

This applied dissertation was designed to evaluate a program providing academic and
career development for high school students attending Grades 11 and 12. The program
was based upon the career pathways concept and delivered within a local community
college. The program was established for the purpose of increasing the knowledge of
high school students surrounding careers in public safety professions. The problem of
interest was that an evaluation of the program had not been conducted to provide data
indicative of whether the program had effectively accomplished stated goals.

An evaluation tool was developed to assess program effectiveness. The expected
outcomes of the career program were compared to the expected outcomes of best
practices for career programs involving high school students. The expected outcomes of
best practices were developed from a review of related literature and surveys
administered to stakeholders associated with the criminal justice career program
implemented at the community college serving as the study site.

The evaluation of the career program under study indicated that the program was
effective overall in meeting the career needs of students. The evaluation also identified 3
gaps between expected outcomes of the current program and expected outcomes for best
practices of a career program. Thirteen recommendations are presented toward
modification of the program to increase the effectiveness of career-based curriculum at
the community college level.
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Chapter 1: Introduction
Background

This study was conducted at an accredited, 2-year, multicampus community
college located within the state of North Carolina. The school is referenced as the college
throughout this documentation. Along with 57 other community colleges, this institution
is governed by the North Carolina Community College System. This system has emerged
as the third-largest community college network within the nation, overseeing the
education of millions of students during its 32-year history and employing thousands of
faculty and staff (North Carolina Community College System, 2005b). The organization
served over 779,229 students during the 2003-2004 academic year alone.

The college was founded during 1964 and is the largest community college within
the state of North Carolina, serving 70,000 students through general curriculum,
continuing education, and personal interest courses (Central Piedmont Community
College Web Ambassadors Team, 2004b). The vision of the institution is to become the
national leader in workforce development (Central Piedmont Community College Web
Ambassadors Team, 2004a). Along with providing degrees, diplomas, and certificates to
students, the college creates a learning atmosphere by increasing student success through
innovative, learner-centered programs and services that meet the lifelong goals of its
students. During 2001, the U.S. government selected the institution as one of four
outstanding colleges across America in the area of workforce development (Central
Piedmont Community College Web Ambassadors Team, 2004b). The college was also
cited in a Ford Foundation study as one of the two best U.S. colleges in terms of
workforce development. During 2002, the National Alliance of Business named the

school Community College of the Year for its response to the workforce and the



technology needs of local employers, as well as its support of job seekers through
innovative educational and training strategies.

The North Carolina Community College System and the Department of Public
Instruction collaborate to provide flexible, seamless, student-centered educational
opportunities for all high school students throughout the state. These students are
permitted to enroll in courses at the community college level. Opportunities are offered to
help them maximize resources available within community colleges to support and
encourage their interest in continued education beyond the secondary level. Several
avenues are available for high school students pursuing college credits. Programs known
as College Experience, Concurrent Enrollment, and College Tech Prep serve as powerful
tools toward improved articulation and college participation rates without blurring or
diminishing the distinctive roles of high schools and community colleges. Enrollment in
college-level courses by high school students is accomplished through a wide array of
articulation initiatives. Each school district as well as the local community college is
responsible for designing procedures to facilitate effective and appropriate planning
toward this end (North Carolina Community College System, 2005a).

The Cooperative High School Program at the college offers high school students
attending Grades 11 and 12 who are 16 years of age or older and residing within the state
the opportunity to earn college credit (Central Piedmont Community College Web
Ambassadors Team, 2005). Students may participate through College Experience,
Concurrent Enrollment, or College Tech Prep programs. The college Experience and
Concurrent Enrollment programs provide eligible students a head start on a college
education, advanced vocational preparation, and personal enrichment opportunities. The

College Tech Prep program is a high school course of study that enables students to



explore career options and develop the necessary skills to work effectively toward their
goals.
Nature of the Problem

During the 2001-2002 academic year, the local school district and the college
decided to enhance and expand opportunities for college experience extended to high
school students. Since that time, the focus has been on transforming the College Tech
Prep program into a systemic initiative supported by school-based personnel, district
staff, business connections, and parents, thereby increasing student participation and
achievement. Six coordinators work within the college to “interweave” College Tech
Prep initiatives throughout the curriculum. As of 2006, 24 College Tech Prep career
majors are supported with predesigned course-sequence matrices.

In conjunction with the College Tech Prep initiative, the concept of career
pathways emerged. Career pathways were traditionally developed under the established
concept of career clusters that assist states in organizing career programs at the secondary
and postsecondary levels. Career clusters prepare students for employment by instilling a
broad focus as they facilitate exploration into career pathways. The clusters are organized
around a range of occupations within a given career area and provide students with
alternatives and flexibility for work and continuing education. Skill standards for
business and industry were established in the 1980s, and educators began to review those
standards to create a momentum for change in career and technical education within
secondary schools. Careers were clustered according to common knowledge and skills
(Hull, 2004). Often referenced as employable skills, such knowledge and skills are
identified based upon the following categories: use of technology, adaptation to change,

problem solving, team work, effective communication, information literacy, global



perspective, and personal role within the workplace. Career clusters define the
foundational skills and knowledge needed for occupations within specific career areas.
According to Hull (2004), a “career cluster is a grouping of occupations according to
common knowledge and skills for the purpose of organizing educational programs and
curricula” (p. 3).

The career cluster for the National Partnership for Careers in Law, Public Safety,
Security, and Corrections was developed in 2002 with funding support from and
management by the U.S. Department of Education (State Career Cluster’s Initiative,
2006). Five primary career pathways exist within this national partnership: corrections,
emergency and fire management, law enforcement, legal services, and security and
protective services. Each of the five career pathways are grouped by the knowledge and
skills required of occupations within each specific career field. The corrections pathway
focuses on employment with the primary responsibility of supervising individuals who
have been arrested or convicted of a crime and incarcerated. The emergency and
fire management pathway focuses on the responsibilities of first responders to the scene
of accidents who may be called upon to extinguish fires, treat injuries, or provide other
vital operations. The law enforcement pathway focuses on duties ranging from
controlling traffic to preventing and investigating crime. The legal services pathway
forms the backbone of the criminal justice system, includes positions with high-level
responsibility, and involves a strict code of ethics. The security and protective services
pathway focuses on duties that protect information, products, and computer codes as well
as checking the credentials of individuals entering and leaving business premises.

Due to the demand of such public safety professions within the local community,

the college and local school district developed a criminal justice career program known



as the Law, Public Safety, and Homeland Security Academy. The purpose of the
academy was to inform high school students of the career choices available to them
within public safety professions and provide related knowledge and education. It is
offered through the Public Safety Department at the college that offers college-level
courses in criminal justice, fire protection, and emergency management systems. High
school students are recruited from four high schools within the local school district and
registered for the academy through the College Experience program. Curriculum within
the criminal justice career program is designed to provide students an experiential course
of study that will enhance and develop their knowledge, skills, and abilities associated
with public safety.

This study investigated the effectiveness of the criminal justice career program
developed by the college. Effectiveness was determined via a review of program goals
from the perspectives of students, faculty and staff, parents, and business partners. The
problem under study was evidenced in the lack of program assessment since
implementation during the 2004-2005 academic year. Assessment would provide valid
and reliable information to the college and the respective school district surrounding the
achievement of program goals and objectives. College administrators had expressed
interest in developing similar career academies within other curriculum areas. An
evaluation of the criminal justice career program would inform the program review
process of the Law, Public Safety, and Homeland Security Academy at the college.
College administrators were hopeful that the results of evaluation would suggest an
improved model for successful career programs in this and other disciplines offered
within the college and other community colleges in the future. The evaluation results

were also expected to suggest changes, additions, and deletions to program inputs and,



thereby, improve program outcomes. Ultimately, an enhanced model emerged for the
success of future community college career pathway programs.
Significance and Purpose of the Study

Representatives from participating high schools, the local school district, the
college, and area police departments and volunteer organizations served as core members
of the career pathway planning team within the criminal justice program. The primary
focus of this group of stakeholders was to establish a criminal justice career program at
the high school level that engaged students in meaningful projects. Such projects would
teach and reinforce academic skills; build technical skills; and encourage use of the
decision-making, critical-thinking, problem-solving, and teamwork skills valued by
employers. The primary goal of the team was to develop a sequence of academic and
technical courses that would include skills common to career clusters as well as pathway-
specific knowledge and skills based upon industry and state standards. Upon completion
of the criminal justice career program cycle, students were expected to meet academic
and technical expectations for high school students of the state, apply new knowledge and
skills to transition successfully to specific postsecondary education and public safety
careers, demonstrate greater preparedness to make informed career decisions, retain their
work positions and advance within their job roles, and exhibit economic self-sufficiency.

During August 2004, the criminal justice career program was implemented within
the college. The program is offered as a 2-year instructional cycle with voluntary
admissions for students attending Grades 11 and 12. During the 2-year cycle, students
gain valuable knowledge surrounding the criminal justice system. Upon completion of
the program, students are provided the opportunity to receive a maximum of 15 college

credits. The program was designed to enlighten and encourage students as they are



educated on employment opportunities within the criminal justice system and provided
with a foundation for character development. Designed with a paramilitary style, the
criminal justice career program also teaches students the importance of leadership,
discipline, responsibility, ethical principles, and accountability.

The pathway to many careers within the realm of criminal justice has the unique
feature of an entry-level age requirement that serves as a primary incentive of the
program. Within the state of North Carolina, an individual must be 21 years of age to be
eligible for employment within an entry-level criminal justice profession. Most positions
within criminal justice require education of at least a bachelor’s degree with increased
opportunities available to professionals with master’s degrees and above. The time period
between graduation from high school and age eligibility for employment within the
criminal justice field creates a gap that may contribute to the existing difficulties
surrounding recruitment and retention of workers. Students with the opportunity to enter
a university immediately after high school typically meet the age requirement by the time
they graduate. Unfortunately, there are relatively few options during the interim years
until high school students reach 21 years of age. The criminal justice career program
seeks to address this lack in opportunities for this population of aspiring professionals.

In a study focused on community corrections, the National Institute for
Corrections (as quoted in Workforce Associates, Inc., 2004) described the need for
corrections professionals as a “silent crisis” (p. 11). The research identified three steps as
critical in addressing the crisis: recruitment, engagement, and retention. This process is
equally applicable to other entry-level professions within the field of criminal justice,
including law enforcement officers, attorneys, judges, and bailiffs. The first challenge

with corrections professions in general is that, as a group of occupations, they are all but



invisible to the average citizen. They are acutely invisible to the very individuals who
would qualify to fill their roles because a central requirement of such employment is a
clear judicial record. Therefore, almost by definition, the average law-abiding citizen has
few opportunities to view the work of this important segment of the criminal justice
system.

Not only must the number of applicants for criminal justice entry-level positions
increase, but those applicants must also be of high quality. The characteristics of quality
applicants include consistent focus on a career path, a clear and realistic understanding of
the field of corrections, demonstration of a known skill set and work history, a strong
ethical character, physical fitness, and demonstration of soft skills such as teamwork and
professionalism. Successful recruitment is a major feat with worker retention perhaps an
even greater challenge (Workforce Associates Inc., 2004). The National Institute of
Corrections (as cited in Workforce Associates Inc.) suggested that retention requires
career-planning strategies that allow incumbent workers to envision a future beyond their
present jobs and includes the element of succession planning.

One of the strategies proven effective in closing the student-employee
achievement gap is the establishment of small learning communities. Small learning
communities address the needs of student achievement and performance through specific
classroom instruction and practical exercises (Cannon & Reed, 1999). According to
Castellano, Stringfield, and Stone (2003), high schools must provide more extensive
academic and vocational curriculum based upon a wide range of career clusters, rather
than particular job roles. The criminal justice career program addresses this gap while
also addressing the economical development and security needs of the metropolitan city

within which the college is located. The career program creates a small learning



community that fosters key values and life skills; integrates career learning with
academic subjects; and provides a sense of belonging and ownership in participating
students, teachers, administrators, and partners. The criminal justice career program
provides students with an opportunity to build educational and community partnerships
and to participate in the Boy Scouts Exploring Posts, the Summer High School Police
Academy, and workplace internships.

The purpose of this current study was to evaluate the effectiveness of the criminal
justice career program at the college. Recommendation for continuance or modification
of the career program was forwarded to college administrators based upon the results of
the evaluation. The purpose of the recommendation was to facilitate opportunities for
further research into the establishment of career programs at the community college level.
Data were needed to determine current strengths and weaknesses of the program. Data
analysis provided an assessment of overall program effectiveness and the
recommendation for continuance or modification of the program. The study was
conducted during the 3rd year of the criminal justice career program at the college and
provides a benchmark for the development of future career programs offered at the
institution.

Research Questions

The following research questions guided this evaluation study:

1. What are the expected outcomes of current practices followed within the
criminal justice career program implemented at the college? The rationale for this
question was to define expected outcomes of current practices that were subsequently
compared to the expected outcomes of best practices for career programs.

2. What does a search of related literature reveal in terms of best practices applied
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by high school criminal justice career programs? The rationale for this question was to
provide expected outcomes of best practices to incorporate into an instrument to facilitate
evaluation of the current criminal justice career program offered by the college.

3. What are the perceptions of students, faculty, administrators, parents, and
business partners at the college regarding best practices for a criminal justice career
program? The rationale for this question was to provide additional, expected outcomes of
best practices to incorporate into an instrument to facilitate evaluation of the current
criminal justice career program offered by the college.

4. What is the most effective and valid tool for evaluating the current criminal
justice career program offered by the college? The rationale for this question was to
identify the best possible evaluation tool with which to compare expected outcomes of
the current criminal justice career program with those expected after application of best
practices.

5. What evaluative data, including those drawn from any gap analysis between
current practices and best practices, and what recommendations were submitted to
administrators of the college? The rationale for this question was to provided a final
report inclusive of the findings and recommendations of this study to administrators of
the college to contribute toward an improved criminal justice career program.

Definition of Terms

For purposes of this applied dissertation, the following terms are defined.

Career academy. This is composed of three essential elements: a small learning
community of students, a college curriculum with a career theme, and business
partnerships. Career academies prepare high school students for college and professional

careers (Career Academy Support Network, 2005b).
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Career and technical education. This prepares learners for careers grounded in
practical applications that are specific to the respective occupations. Sometimes
referenced as technical education, learners develop direct experience with a particular
group of job-related skills. Programs providing career and technical education programs
are essential to secondary education and designed to prepare students for professional
careers (Hull & Grevelle, 1998).

Career-oriented learning community. This is a group of people, including
students, teachers, business partners, and counselors, with a collective goal focused on
creating a sense of community or belonging and an active learning environment
surrounding a cluster of occupations. The learning community helps students engage in
meaningful learning activities that teach and reinforce academic skills; build technical
skills; and encourage use of the skills, decision making, problem solving, and teamwork
valued by employers (Coffee, 2003).

Career clusters. These are groupings of related occupation areas. During the
1990s, the U.S. Department of Education divided all occupations into 16 career clusters.
Law, public safety, corrections, and security is one career cluster. This cluster has been
further divided into the following five career pathways: corrections, emergency and fire
management, security, law enforcement, and legal services (Coffee, 2003).

Career pathways. These refer to career specialties and occupations. These are
combined because the occupations within each specialty require similar knowledge and
skills, at least at the foundational level. Selecting a career path provides students with an
area of focus while maintaining flexibility within the variety of careers pursued (Coffee,
2003). According to Hull (2005), career pathways “commence in the ninth grade and lead

to an associate degree, baccalaureate degree and beyond, an industry recognized
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certificate, and/or licensure” (p. 6).

College Experience. This is a program that provides high school students who are
at least 16 years of age with a head start on a college education, advanced vocational
preparation, and personal enrichment opportunities. Under the statewide comprehensive
articulation agreement, credit earned through specified, general education core courses
will transfer to the 16 universities within the state university system (Central Piedmont
Community College Web Ambassadors Team, 2005).

College Tech Prep. This is a program of study that combines a minimum of 2
years secondary education, as determined by state law, with a minimum of 2 years
postsecondary education within a nonduplicative, sequential course of study (Central
Piedmont Community College Web Ambassadors Team, 2005).

Community college. This is a 2-year institution of higher education that is
generally public and offers levels of instruction that are adapted to meet the needs of the
community. Courses usually include a transfer curriculum (i.e., credits toward a
bachelor’s degree) and occupational programs (i.e., 2-year courses of study designed to
prepare students for employment; Central Piedmont Community College Web
Ambassadors Team, 2004b).

Concurrent Enrollment. This is a program that enrolls high school students 16
years of age or older in a community college curriculum or continuing education course
(North Carolina Community College System & North Carolina Department of Public
Instruction, 2003).

Dual enrollment. This was described by Hull (2005) in the following manner:

Dual-enrollment programs allow high school students to enroll in college courses

and earn college credit that is recorded on a college transcript. In some programs,
students earn high school and college credit simultaneously; these programs may
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be referred to as dual credit. (p. 228)

Huskins Cooperative Program Agreement. This is an agreement between a local
community college president and a local superintendent of a public education agency or
governing body of nonpublic education. It details plans for the provision of college-level
courses to qualified high school students (North Carolina Community College System,
2005b).

National Partnership for Careers in Law, Public Safety, Corrections and
Security. This is a nonprofit organization providing technical assistance and training in
support of secondary and postsecondary educational institutions as well as public safety
and security organizations interested in developing or improving career programs related
to law, public safety, and security (Coffee, 2003). The partnership was formed during
1999 with support from the U.S. Department of Justice.

North Carolina Community College System. This governs community colleges
throughout the state. According to the North Carolina Community College System
(2005a), the organization provides “an open door to high-quality, accessible educational
opportunities that minimize barriers to post-secondary education, maximize student
success, develop a globally and multi-culturally competent workforce, and improve the
lives and well-being of individuals” (System Mission section, para. 1).

Secondary education. This seeks to impart common knowledge to prepare
students for either higher education or vocational education or to provide direct training
for specific professions. This level of education is commonly referenced as the
kindergarten-Grade 12 educational system within the United States (North Carolina

Community College System and North Carolina Department of Public Instruction, 2003).
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Chapter 2: Review of Related Literature

Several topics pertinent to the evaluation of career academies emerged in this
review of related literature. Areas include workforce development, high school reform,
College Tech Prep, career pathways, standards of evaluation, evaluation reports, and
evaluation surveys. Examples of successful career programs were found. With regard to
the preparation of high school students for appropriate career choices, researchers
addressed the following pivotal areas: (a) historical and theoretical perspectives of the
Carl D. Perkins Vocational and Applied Technology Education Act of 1998 (as cited in
U.S. Department of Education, 2006b), (b) roles of community colleges in relation to
career programs, and (c) the definition and purpose of career programs as well as their
collective importance as a standard for college and career preparation. The development
and evaluation of career academies throughout the country provide a collective research
base for high schools interested in developing, implementing, and evaluating similar
programs at their own institutions.

This literature review revealed a significant amount of information pertaining to
career programs with little focus on the community college as the primary provider of a
related program for high school students. The lack of such information within the
literature pointed to benchmarking research as a means of establishing a historical basis
for this current study. The lack of related research also highlights and justifies the
importance of conducting additional research focused on career programs offered within
community colleges. The design of the Law, Public Safety and Homeland Security
Academy program at the college, which was the subject of this current study, appears to
be rare in its design elements that link it so closely to the community college. The

community college connection, coupled with the location of the program on the
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community college campus, merits use of evaluation tools, strategies, or protocols not
currently applicable to career programs delivered exclusively through high schools. The
lack of research relevant to career programs designed with a close link to community
colleges further highlighted and justified the importance of the current study.

Workforce Development

The U.S. economy is transforming in various ways. A primary transformation
involves the shift from an economy based on traditional manufacturing to a new economy
driven increasingly by knowledge-intensive, business services skills (North Carolina
Commission of Workforce Development, 2007). In response to this change, many
organizations are changing their products or production processes and offering expanded
services. Also important is continued service sector growth that is creating a large
demand for jobs requiring high skills and offering high wages and jobs requiring minimal
skills, leaving a significant gap in the demand for jobs in the workforce (North Carolina
Commission of Workforce Development, 2007). Workforce development is an essential
component of community development that assists communities to create, to sustain, and
to retain a practical workforce that can support current and future business and industry
needs.

The demand for skilled public safety professionals is clearly evident. The need for
underrepresented minorities within public safety professions is especially acute as in the
southeastern region of the United States with its rapidly growing and diverse
communities. Since 1996, this region has experienced one of the greatest population
increases within the nation (U.S. Department of Commerce, 2000). A high school career
program emphasizing the public safety profession would fill a critical need (American

Association of Community Colleges, 2006). Education and work have historically been



16
synonymous within professional and semiprofessional fields. The connection between
traditional areas of academic knowledge and occupational knowledge, skills, and
attitudes is an important issue needing to be addressed within the realm of a career
program (Clagett, 1997; Gilbert, 2000; Grier, 2005). A number of reform initiatives
within basic and vocational education such as the school-to-work transition, job training,
and the labor market system have begun to move the nation toward a more
comprehensive approach to workforce development.

Workforce development is composed of a vast array of programs. The workforce
development initiative is committed to encouraging a system of economic development
by cultivating a well-trained workforce. One initiative of workforce development
involves the assessment of employable skills in youth and provides training for growing
employment sectors. This economic initiative encompasses all of the preparatory
activities contributing to the successful development of a skilled labor force. These
activities include primary and secondary education, postsecondary education with
associate degree and certificate programs, job training provided by the public and private
sectors, and a labor market information system within which employers post open
positions and workers obtain information on available jobs (Dodrill, 2001; Pucel &
Sundre, 1999). In contrast to other countries, the United States has always taken a
piecemeal approach to workforce development. The result has been the development of a
large collection of education and job-training programs that often differ in only target
populations.

High School Reform
U.S. high schools must create a learning-focused community to ensure the quality

of education that will enhance student development and preparation for a changing
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economy. According to Lachat (2201),

The growing emphasis on educational standards, equity, continuous improvement,

and accountability that now drives high school reform is fueled by widespread

recognition that schools must become high-performing organizations if they are to

prepare all students to succeed in the twenty-first century. (p. 7)

The commitment level to quality education of administrators, faculty, and parents
must increase in order to meet the learning challenges youth face in education. Lachat
(2001) indicated the following:

Today, our students represent an unprecedented level of diversity--in abilities,

learning styles, prior educational experience, attitudes and habits related to

learning, language, culture, and home situations. The challenge of educating these
students requires new capacities for schools and new orientations for the

educators who make decisions that influence students’ lives. It requires a

commitment to basing these decisions on sound information rather than

assumptions and subjective perceptions. The capacity to access and effectively
use many types of data from multiple sources is critical to realizing a vision of
high school education that embraces the belief of high expectations for all

students. (p. 7)

Public school education within the United States has lost sight of its purpose
(Hull, 2005). U.S. high schools are in a critical and central position within the changing
economic and cultural landscape of the country. According to Hull (2005), despite an
increase in graduation rates and student achievement, high school diplomas provide little
benefit to students upon graduation. High schools have been characterized negatively and
positively as learning organizations featuring academies or small learning communities
capable of maximizing and personalizing student learning. Federal and state governments
have invested heavily in creating new approaches to high school reform and
restructuring.

High school reform addresses educational preparation and college readiness that

concerns parents, public officials, educators, and students. The ability to blend economic,

labor, and educational issues are solutions that reform and integrate kindergarten-Grade
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12 school districts and community colleges. According to Orr (1998), “These issues are
increasing demands for advanced skills training and performance as prerequisites for
quality employment” (p. 93). Workplace demands require young people to complete their
education and training beyond high school and also require schools and colleges to
improve the quality and scope of their programs to meet the needs of business and
industry. The College Tech Prep program and career pathways address the academic,
technical, and employment foundations needed by students.

During 2001, the federal government passed the No Child Left Behind Act of
2001 (as cited in U.S. Department of Education, 2006f) that reemphasized the
accountability of U.S. schools. Although most of the attention has focused on elementary
schools, minimal data support an improvement in high schools. According to existing
research, American high schools continue to fall short of their potential in four key areas:
(a) high school dropout rates, (b) academic expectations, (c) secondary to postsecondary
transition rates, and (d) college remediation (Janofsky, 2005; National Center for
Education Statistics, 2000, 2005; National Commission on the High School Senior Year,
2001). Not only are the inadequacies of high schools affecting students, but also
employers are quite aware and dissatisfied with the inability of many secondary and some
postsecondary graduates to meet workplace demands.

Businesses indicate that prospective employees lack the basic skills to survive
within the job market. Hull (2005) specifically listed “computer literacy, critical thinking,
problem solving, teamwork, [and] interpersonal relations” (p. 8) as lacking skill areas.
The development of vocational education at the secondary level involves training
students to operate machinery or to complete minimal job tasks. To meet industry

demands and ensure quality vocational education, Hull (2005) identified the following six
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systemic changes that must take place in high schools:

1. Require students to select an interest area that defines a purpose for remaining
in school.

2. Require each student to develop a plan to prepare for the next step after high
school graduation.

3. Provide a context within which students will learn required, rigorous
academics.

4. Restructure curriculum to support areas of student interest, their preparation
plans, and the provided context.

5. Develop a secondary-to-postsecondary curriculum design that encourages a
seamless transition from high school to college.

6. Restructure large high schools into small learning communities.

The Carl D. Perkins Vocational and Applied Technology Education Act. During
the early 1980s, business and industry made the shift from the industrial age to the age of
technology. High schools were concurrently required to refocus their programs to include
more technical training and skills as well as opportunities for hands-on experiences
within the workplace. The Carl D. Perkins Vocational and Applied Technology
Education Act of 1998 (as cited in U.S. Department of Education, 2006c), commonly
known as the Perkins Act, was originally authorized during 1984 and most recently
reauthorized during 2006. The purpose of this act was to provide individuals with the
academic and technical skills needed to succeed in a knowledge-based and
skills-based economy. The Perkins Act supports career and technical education that
prepares students for postsecondary education and their careers of choice. Federal

resources help ensure that career and technical programs are academically rigorous and
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current with the needs of business and industry.

The Carl D. Perkins Vocational and Applied Technology Education Act of 1998
(as cited in U.S. Department of Education, 2006¢) represented a federal commitment to
those students traditionally lacking workplace skills and to the advancement of national
education reform. During 1990, Congress expanded the goals of federal vocational
education policy to encompass all education by requiring that federal funds be used to
integrate academic and vocational forms of learning (Dutton, 1995). The Perkins Act
directly addressed the concerns of business and industry leaders by establishing the
primary goal of improving the competitive edge of the U.S. workforce (U.S. Department
of Education, 2006c). This legislation promoted reform via innovation in vocational and
technical education to ensure that students acquire the skills and knowledge needed to
meet challenging state academic standards and industry-recognized skill standards. One
of the main focuses of the Perkins Act is to ensure student preparedness for
postsecondary education; further learning; and a wide range of opportunities in high-skill,
high-wage careers.

The Tech Prep program. Tech Prep is a significant innovation spurred by the
education reform movement of the United States. This program was given major
emphasis in the Carl D. Perkins Vocational and Applied Technology Education Act of
1990 and was amended in the School to Work Opportunities Act of 1994 (as cited in U.S.
Department of Education, 2006b). The Tech Prep initiative addresses the need for
academic and technical preparation by encouraging secondary school collaboration with
higher education and the business sector (Pucel & Sundre, 1999). Tech Prep prepares
students, through program articulation, with a clearly defined idea of what is expected of

them in higher education. The design process allows businesses to participate in
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identifying relevant technical and academic skills as well as knowledge that will enable
students to understand their roles and responsibilities in chosen career paths. The central
goals of this new vision include improved student achievement and students properly
prepared for postsecondary education, further learning, and careers.

According to Grevelle (1999), Tech Prep was initially based upon the following
two critical developments within U.S. society:

1. The shift from an industrial to [a] technology-driven economy with growing

demand for a highly skilled workforce.

2. The regrettable state of our nation’s high schools, which were
adequately preparing only the top 25 percent of students, leaving the “neglected
majority” to fend for themselves. (p. 2)

To remain competitive, skilled workers would be replaced by computers and
workers within other countries willing to work for less compensation. Although this was
reality within the business world, high school students were graduating with poor
achievement in major academic areas (Grevelle, 1999; Hull, 2005).

As businesses require more highly trained employees, the integration of basic
employable skills within course work becomes increasingly important. In 1991, the
Secretary’s Commission on Achieving Necessary Skills, which is under the auspice of
the U.S. Department of Labor, reported competencies, skills, and personal qualities
needed to succeed within a high-performance workplace. During 1993, the U.S.
Department of Labor called for a third set of student training standards for the
development of critical thinking, incorporating information technology and curriculum
tailored for instructional teams and interdisciplinary problem solving (Grevelle, 1999;
Neumark & Rothstein, 2004; Orr, 1998). As time progressed and the importance of

employable skills increased, the need for new strategies to prepare students better for

transition into college or careers became critical for colleges and employers. Recruitment
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initiatives centered on attracting young people with the skills, motivation, and focus to
persist and succeed. The federal government, through passage of a 2006 amendment to
the Carl D. Perkins Vocational and Applied Technology Education Act of 1998 (as cited
in U.S. Department of Education, 2006d), promoted the development of programs and
curricula that integrate rigorous academic standards with the technical skills and
knowledge required for career entry and advanced education.

The U.S. Department of Education is the federal agency that provides funding and
support for Tech Prep programs. This office administers, coordinates, and recommends
policy for improving the quality of educational programs. The Office of Vocational and
Adult Education (as cited in U.S. Department of Education, 2006d) recommended the
following policy toward that end:

1. Provide career and technical education programs to prepare high school
students for postsecondary education and the world of work.

2. Increase adult literacy skill.

3. Conduct research pertaining to student achievement in high schools,
community colleges, and adult education programs.

4. Coordinate program activities to optimize student preparation for
postsecondary education and their future careers.

5. Provide access to career and technical-education programs by all minorities,
including women, individuals with disabilities, and economically disadvantaged students.

6. Provide a unified approach to high school, career and technical education
programs, and postsecondary education with a primary focus on subject areas of common
difficulty among students.

7. Promote the importance of technology implementation in instruction delivery.
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The College Tech Prep initiative is a program of study that combines a minimum
of 2 years of secondary education with a minimum of 2 years of postsecondary education
(U.S. Department of Education, 2006¢). The recognized benefits of the Tech Prep
program (U.S. Department of Education, 2006d) include eight areas: (a) the connection
students make between theory and application in courses allowing them to grasp concepts
and apply critical-thinking skills; (b) development of skills needed by employers; (c) a
course sequence that allows students to progress through educational levels without
repeating courses; (d) improved attendance and lower dropout rates with high school and
college appearing more attractive to students; (e) teacher collaboration; (f) business and
industry feedback; (g) development of competence in math, science, communications,
and applied academics; and (h) preparation for a subsequent certificate or associate
degree.

Career technical education. During 2003, the Office of Vocational and Adult
Education (as cited in U.S. Department of Education, 2006a) sponsored an initiative
designed to identify models of technical programs of study. Career technical education
provides an essential component of the total educational system of the United States.
Students are provided with the technical skills, knowledge, and training necessary to
succeed in specific occupations and careers. The students are also prepared for the world
of work through introduction to workplace competencies that are essential regardless of
their career choices.

Career technical education involves a variety of courses meeting varied student
needs. Programs range from exploratory in nature, assisting students with determining
their career interests and strengths to specific technical training. The primary purpose of

career technical education is to provide learning experiences wherein students are
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introduced to a variety of careers and develop skills applicable to personal and career
roles. Successful programs ultimately prepare students for life as productive members of
society (Lewis, 2005). Career clusters identify educational pathways from secondary
school to 2- and 4-year colleges to graduate and eventually enter the workplace. This
approach allows students the opportunity to plan for their educational and career futures
(Hull, 2004; Kerka, 2000). The connection to future goals motivates students to work
harder and to enroll in more rigorous academic courses. Career clusters provide a way for
schools to organize instruction and student experiences around 16 broad categories that
encompass virtually all occupations from entry through professional levels (see Appendix
A). Partnerships that involve the state, schools, educators, employers, industry groups,
and other stakeholders create curriculum guidelines, academic and technical standards,
assessments, and professional development materials for the various career clusters.

Each pathway contains 10 topic areas, knowledge and skills statements,
performance elements, and measurement criteria (State Career Cluster’s Initiative, 2006).
The topic areas are academic foundations; communications; problem solving and critical
thinking; information technology applications; systems; safety, health, and
environmental; leadership and teamwork; ethics and legal responsibilities; employability
and career development; and technical skills. Related statements specify the knowledge
and skills required to demonstrate competence within a career cluster or pathway.
Performance elements indicate what a learner must know or be able to perform to meet
the intent of the knowledge and skills statements. Measurement criteria clarify the items
to be measured under each performance element and define the expected level of
performance.

Warford (2006) defined career pathways as follows:
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A career pathway is a coherent, articulated sequence of rigorous academic and

career courses, commencing in the ninth grade and leading to an associate degree,

and/or an industry-recognized certificate or licensure, and/or a baccalaureate
degree and beyond. A career pathway is developed, implemented, and maintained
in partnership among secondary and post-secondary education, business, and
employers. Career pathways are available to all students, including adult learners,

and are designed to lead to rewarding careers. (p. 8)

To enhance student performance and persistence, career pathway programs encourage
students to stay in school by strengthening their academic studies, educational
aspirations, and career goals (Bragg, 2007).

Career academies. The goal of a career-oriented learning community is focused
on creating an active learning environment for students around a cluster of occupations.
High school reform focuses on the community and the needs of secondary school
students who will ultimately provide future community success. This learning community
includes students, parents, faculty and staff, administrators, local community agencies,
and local business partners. Primarily vocational in nature, career academies of the 1970s
and 1980s targeted high-risk students who were considering dropping out of school
(Kemple & Snipes, 2000). The academies were first implemented to focus on dropout
prevention and work preparation for at-risk students. Career pathways have shifted this
focus to college preparation and career development, serving a wider range of students
(Coffee & Prestridge, 2001).

Brand (2004), Cannon and Reed (1999), Cavanagh (2004), Kerka (2000), Lewis
(2003), Maxwell and Rubin (2000), and Stern et al. (2000) identified the following three
key elements of a career academy: (a) a small learning community; (b) college
preparatory curricula with a career theme; and (c) partnerships with employers, the local

community, and local institutions of higher education. Small learning communities are

introducing positive change in high schools with innovative educational models.
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According to Mittelsteadt and Reeves (2006), learning communities are “built around
challenging, rigorous and relevant curriculum that effectively prepares students for
college, careers, and productive citizenship” (p. 5).

Cannon and Reed (1999), Hull (2004), and Oxley (2005) further defined a career
academy as a small learning community within a high school that selects a subset of
students and teachers for a period of 2, 3, or 4 years. Students enter voluntarily; however,
they must apply and be accepted with parental knowledge and support. Although
academies vary in size, they typically serve from one to three sections of students at each
grade level or 100 to 300 total students (Cannon & Reed). Pathway classes are usually
blocked back-to-back in the daily schedule, and students attend as a group. This is often
referenced as cohort scheduling. With the creation of small learning communities,
students are able to complete academy requirements within the regular school day with
the exception of work internships and possible college classes (Oxley).

Career academies combine teachers who specialize in various academic subjects
to work together as a team. This team manages the career academy with one member
usually serving as the coordinator or lead teacher. Teams participate in professional
development opportunities and implement key features of the career pathway model
while gaining exposure to the career field (Anonymous, 2006). Team members often
share a common daily planning period and are often released from other teaching
responsibilities to accommodate the activity (Cannon & Reed, 1999; Cavanagh, 2004;
Emeagwali, 2004). The joining of a group of students for several periods each day with
teachers they come to know well provides a family-like atmosphere, nurturing close
student-teacher ties. True career academies foster this close-knit atmosphere and safe

learning environment wherein academic and technical instructors share in the education
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and learning of their students (Delano & Mittelsteadt, 2005).

Career academies differ from traditional academic and vocational education
because they prepare high school students for college and careers (Goldberger & Kazis,
1996; Mittelsteadt & Reeves, 2003). Career pathways provide broad information on
fields of work, including health care, finance, engineering, media, public safety, and
natural resources. Themes are weaved into academic curricula that qualify students for
admission to 4-year colleges or universities. A career academy provides an enriched and
in-depth learning experience within a specific field of study (Kerka, 2000; Lewis, 2005).
The small school structure offers a personalized environment, and the entire staff knows
and works with students and parents to help the students attain the best education
possible. The National Academy Foundation (as quoted in Emeagwali, 2004) stated that
career academies are “effective in improving students’ performance” (p. 36).

Through the development of several career academies within the state of
California, Emeagwali (2004) established that “pathways students perform better than
students in the same grades” (p. 37). According to Andrews (2000), the availability of
concurrent enrollment for high school students at community colleges increases student
opportunity “to be eligible for college-level work™ (p. 2). A pathways-structured program
allows high school students an opportunity to earn college credit, providing a meaningful
experience during the last few years of school while challenging their transition into
higher education or the workforce (Peterson, Anjewierden, & Croser, 2001).

Career Development

Community college role. Since the mid-1980s, community and technical colleges

across the nation have stepped forward to meet the challenge of helping communities

develop jobs and the workforce (American Association of Community Colleges, 2006).
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Most community colleges began with a mission to serve the community with low-cost,
accessible educational programs. Not only was the mission typically tied to the academic
and educational goals of students, but also the needs of the respective community were
concurrently addressed. As time progressed, the educational goals and enrollment of
community colleges have catered to high school students through the provision of
academic, workforce, and career development. However, meeting the needs of the
students is only part of the equation. Community colleges are also meeting the needs of
business, industry, and economic development, thereby, facilitating a greater number of
high-quality jobs for community members (Katsinas & Miller, 1998). Most career
academies offer programs that provide qualified high school students the opportunity to
take college-level courses and experience a college-level environment while
simultaneously receiving high school and college credit (Bragg & Reger, 2000; Catron,
2001; Gilbert, 2000; Orr, 1999). Many state initiatives encourage dual enrollment for
students, also indicating the opportunity for students to engage in the academic rigor of
college-level courses.

For example, Sinclair Community College in Dayton, Ohio, created a partnership
between secondary and postsecondary educational institutions and local businesses.
According to Draeger (2006), this partnership was “designed to create educational
pathways between high schools and community colleges in emerging career areas” (p.
81). The importance of this consortium reinforced the importance of identifying
occupations within various careers and the ability to gain transferable skills across the
fields.

Impact. Kemple and Snipes (2000) conducted a study based upon the following

research question: To what extent do career academies affect students’ engagement,
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performance, and achievement during high school and prepare them for the transition to
college and work? The research was conducted over a period of 10 years and focused on
over 1,700 students who applied for one of nine career academies that participated in the
study evaluation. As expressed by Kemple and Snipes, the primary purpose of the
evaluation was to “provide policy makers and educators with reliable evidence about the
impact career academies have on students’ success in high school and their transition to
further education and the labor market” (p. ES-3).

Upon completion of the career-pathways study conducted by Kemple and Snipes
(2000), the following key summaries were presented by these researchers:

1. The Career Academies in this study increased both the level of interpersonal
support students experienced during high school and their participation in career
awareness and work-based learning.

2. The Career Academies substantially improved high school outcomes
among students at risk of dropping out. For this group, the Academies reduced
dropout rates, improved attendance, increased academic course-taking, and
increased the likelihood of earning enough credits to graduate on time.

3. Among students least likely to drop out of high school, the Career
Academies increased the likelihood of graduating on time. The Academies also
increased vocational course-taking for these students without reducing their
likelihood of completing basic core academic curriculum.

4. In sites where the Academies produced particularly dramatic
enhancements in the interpersonal support that students received from teachers
and peers, the Career Academies reduced dropout rates and improved school
engagement for both high-risk and medium-risk subgroups (about 75 % of the
students served.) Academies that did not enhance these supports actually
increased dropout rates and reduced school engagement for some students.

5. The Career Academies did not improve standardized math and reading
achievement test scores.

6. When findings are averaged across the diverse groups of students in the
full study, it appears that the Career Academies produced only slight reductions in
dropout rates and modest increases in other measures of school engagement.
These aggregated findings, however, mask the high degree of variation in
effectiveness among different groups of students and across the different
programs. (pp. ES-2, ES-3)

The Kemple and Snipes (2000) study focused on the effects of career academies

through Grade 12; however, the evaluation did not include graduation rates or the
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school return status of dropouts. As stated by Kemple and Snipes, the findings of the
research suggested the following implications for policy concerned with improving high
schools and assisting students to prepare for the transition from high school to higher
education and the workplace:

1. Career Academies provide a well-defined approach to creating more supportive
high school environments and increasing students’ exposure to career awareness
and work-based learning.

2. Among students who are most at risk of dropping out of high school,
Career Academies are an effective means of preventing dropout, increasing
school engagement, and helping students acquire the credentials they need to
graduate and prepare for post-secondary education.

3. Career Academies should continue to serve a heterogeneous population
of students. The pervasive positive impacts for students at high risk of dropping
out may derive, in part, from exposure to a highly engaged peer group who, on
balance, also benefit from exposure to several key dimensions [of] the Academy
experience.

4. If Career Academies do not complement their career-related curriculum
and work-based learning activities with strong interpersonal and academic
supports, they risk reducing school engagement for some students. A highly
structured school-within-a-school organization can create a necessary set of
conditions for providing these supports.

5. Career Academies should build on the effective organizational
enhancements they bring to high school reform efforts if they are to improve
academic achievement as measured by most standardized tests currently in use.
Promising approaches may involve aligning Career Academy curricula with high
standards and providing teachers with the incentives and capacity to deliver on
such standards. (p. ES-3)

Results from a comparison study in Texas found that students involved in
academies via a College Tech Prep program demonstrate higher attendance rates, lower
annual dropout rates, and slightly higher graduation rates than non-Tech Prep students
(Brown, 2000). Bragg (2000) evaluated the progress of Tech Prep students following
their graduation. Her study revealed that 70% of the students who had completed Tech
Prep courses entered postsecondary institutions within 1 to 3 years of high school
graduation. Research is ongoing to evaluate the performance of Tech Prep students. Stern

et al. (2000) reported the following conclusion:
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Career academies, after more than three decades of development and two decades
of evaluation, have now been found by a conclusive random-assignment study to
be effective in improving the performance of students in high school. Career
academies have therefore become the most durable and best tested component of

a high school reform strategy that includes dividing large schools into smaller

units. (p. 1)

Best practices. Although minimal research exists in the area of career academies
at the community college level, this literature review found evidence of several colleges
meeting the needs of high school students by preparing them vocationally and
academically (Obanion, 2006a, 2006b, 2006c). Three colleges in particular (i.e., a
Wisconsin technical college, a Maryland community college, and a California community
college) provide prime examples of the collaborative efforts of career programs for high
school students interested in law, public safety, corrections, or security careers. The
Wisconsin technical college created a criminal justice and law enforcement career
pathway that presents a real-world approach to instruction to provide students with a
solid understanding of the many facets of the criminal justice system (O’Banion, 2006a).
The college also established articulation agreements with 4-year institutions to create a
seamless educational transition from high school to the postsecondary level. This
program proved successful for the following reasons: (a) student testing for readiness in
college-level academic work, (b) introductory courses offered through distance education
with secondary and postsecondary articulation agreements, (c) articulation agreements
from 2-year and 4-year institutions, and (d) opportunities for real-world work experiences
(O’Banion, 2006a).

The Maryland community college exemplified in the O’Banion (2006b) study

developed criminal justice courses to be taught in local high schools that would prepare

high school students vocationally and academically for careers in law enforcement. This
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institution capitalized on the growing recommendation in law enforcement to provide
quality and assessable education to law enforcement officers. Through the high school
career pathway, this Maryland community college provides high school students the
opportunity to receive college credits that are transferable to a state 4-year institution.
Program success was attributed to the following effective strategies: (a) a summer
criminal justice pathways program, (b) dual enrollment courses, (c) opportunities for
professional development for secondary and postsecondary faculty, (d) secondary and
postsecondary articulation agreements, (e) site-based experiences, and (f) opportunities
for parents to meet with students and advising faculty (O’Banion, 2006b). The California
community college exemplified in the O’Banion (2006¢) study, in partnership with a
local high school, developed courses for a law enforcement career pathway. A summer
career institute was identified as one of the key learning experiences for participating
students. The most effective strategies for this program included (a) alignment of high
school and college curriculum, (b) early college exposure, (c) college placement exams
for juniors and seniors, and (d) college prep remediation courses.

Although the three described institutions experienced various levels of program
success, many lessons learned will contribute significantly to the success of future
programs. To encourage continuance of career pathways and student success within the
postsecondary system, the following lessons should be considered:

1. Consider project-based learning essential.

2. Seek cultural relevance in all instructional strategies.

3. Include business relationships.

4. Consider student costs in every program-related decision.

5. Seek ways of strengthening high school programming.
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6. Connect through Tech Prep.

7. Provide dual credit opportunities.

8. Clarify career pathways for students (O’Banion, 2006c).

Evaluation

Quality criteria. In reviewing recent evaluative studies by Career Academy
Support Network (2005a), Kemple and Snipes (2000), Stern et al. (2000), and Stern and
Wing (2004), the following five characteristics were found to be common among
successful career pathway programs throughout the country:

1. Clusters of students who share many of the same classes each day and have
some of the same teachers from year to year.

2. Sufficient depth and breadth of academic courses that meet the requirements
for high school graduation and college entrance.

3. Career and technical courses sufficient to compose a career major.

4. Work-based learning experiences built into the curriculum.

5. A group of businesspersons advising the school district on important program
components, including curriculum, work-based learning, financial aspects, specific
courses to offer, and equipment needs.

Locating and defining quality programs for adoption is essential. Few large-scale,
quantifiable, and longitudinal studies with related national data exist to prove career
programs are causing significant increases in student achievement as measured by
standardized tests. However, the collective findings of other measures, especially
interviews and survey data from students and teachers surrounding their perceived
satisfaction with career pathways, have been fairly impressive (Brand, 2004; Kemple &

Snipes, 2000).
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This review found five distinct standards for evaluating the College Tech Prep
program, career pathways, and career academies. Each standard provides its own set of
established criteria for evaluating the effectiveness of career-oriented programs for high
school students. Stern, Dayton, and Raby (2002) developed a self-assessment guide for
career academies. The guide (i.e., assessment instrument) allows for an academy to be
evaluated on nationally defined criteria for quality implementation. According to Stern et
al. (2002), the assessment instrument also allows “each of the academies relative
strengths and weaknesses [to be identified] and initiates a process of reflection and
improvement” (p. 1). This self-assessment instrument is based upon the following three
key areas: (a) a small learning community; (b) college prep curriculum with a career
theme; and (c) partnerships with employers, community, and higher education. The Stern
et al. (2002) self-assessment guide also suggested including items collecting student
demographics, pathways experience measures, and student performance.

The National Partnership for Careers in Law, Public Safety, Security and
Corrections developed an assessment tool for public safety career programs. The
instrument identifies five key areas recommended for the provision of quality
public safety career academies: (a) support for the career program; (b) a supportive
learning community; (c) program and curriculum structure; (d) faculty, staff, parents, and
volunteers; and (e) ongoing student and program assessment toward consistent
improvement. During 2002, a national advisory committee of experts in career technical
education developed a set of criteria to describe the components of an exemplary
technical career education program (Career Academy Support Network, 2005a). These
standards reflected those of the U.S. Department of Education with regard to the

following areas: (a) program quality, (b) evidence of effectiveness and success, (c)
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educational significance, and (d) replicability.

The Career Academy Support Network (2005b) identified the following 10
standards: defined mission and goals; an academy structure reflecting a small learning
community; a host district and high school that supports the mission of the academy;
cohesive faculty and staff; ongoing professional development; governance and leadership
that collectively support the goals of the academy; curriculum and instruction that meet
established standards and college entrance requirements; employer, higher education, and
community involvement; effective student assessment; and regular program assessment
toward consistent improvement. College Tech Prep focuses primarily on high school
students on a general education track who will need higher level career skills. During
1999, the National Association of Tech Prep Leadership developed the Tech Prep
Program Quality Indicators with the following integral components: (a) accountability
and sustainability, (b) student opportunities, (c¢) curriculum, (d) articulation, and
(e) professional development.

Standards and formats. The literature reviewed for this study revealed standards
of evaluation and the appropriate format for evaluation reports. Several evaluation
models were presented that guide the Tech Prep program and career pathway evaluations.
Assessing program effectiveness is a common reason to conduct program evaluations.
Sanders and Sullins (2006) defined an evaluation model as not only providing the overall
framework for evaluation but also giving shape to the research questions, organization
and focus of the evaluation, and informing the process of inquiry. To facilitate the
evaluation of career programs at the community college level, higher education
administrators need information surrounding the effectiveness of their career pathway

programs. Information is obtained via a quality program evaluation (McMillan &



36
Wergin, 2006). The process and content for evaluating programs has evolved.
Evaluations are necessary to ensure that programs are providing the intended content and
knowledge elements. Evaluation requires the collection of program information to allow
for essential decisions. Because stakeholders are interested in career programs,
community colleges and secondary school systems have an opportunity to provide
appropriate evaluations and related reports to illustrate that their career programs support
the intent of the pathway program.

McNamara (1999) defined basic principles critical to effective evaluations, which
are to state clearly outcome objectives, assess outcomes, interpret outcome evidence, and
report the findings to external audiences. Evaluation is defined as the systemic
determination of quality or value (Chen, 2004; Davidson, 2004; Varcoe, 2005). Effective
evaluation ensures that a college program is responsive to the needs of all stakeholders as
well as the changing needs of the overall educational community. Research scholars have
devoted much attention to the evaluation of quality educational programs. The Joint
Committee on Standards for Educational Evaluation (1981) reported that a quality
evaluation study emphasizes 30 standards subcategorized into four essential areas: utility,
feasibility, propriety, and accuracy. Utility references standards for guiding evaluations
and is primarily concerned with whether the evaluation serves the needs of the audience.
Feasibility references standards for performing an educational evaluation within the
natural setting in which the program evaluated will be applied as well as for ensuring the
evaluation does not consume more time or resources than needed to perform the
necessary evaluative tasks. Propriety references standards for ensuring that the rights of
all individuals involved in the evaluation will be protected and that the evaluation will be

conducted legally and ethically. Accuracy references standards for determining whether
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an evaluation has merit or worth. Researchers use this set of guidelines to determine
appropriate evaluation practices.

Standards of evaluation provide a basis for an effective evaluative study;
however, additional evaluation methods were also researched. Evaluations are divided
into two basic types: formative and summative. According to Royse, Thyer, Padgett, and
Logan (2006), formative evaluations are used to “adjust and enhance interventions”

(p. 116). Trochim (2000) posited that they are to “strengthen or improve” (p. 1)
interventions. Morrison, Kemp, and Ross (2001) and Taylor-Powell, Steele, and Douglah
(1996) postulated that formal evaluations examine the delivery of programs; the quality
of their implementation; and the assessment of the organizational context, personnel,
procedures, and input. Most formative evaluations are conducted through needs
assessments, feasibility assessments, structured conceptualization, implantation
evaluation, and process evaluation (Trochim).

Royse et al. (2006) identified three approaches to formative evaluations. The first
is to locate model standards of similar programs to compare against the program under
evaluation, as well as to identify any discrepancies. The second approach is to obtain
consultation from an expert in the program area. The third approach entails forming an ad
hoc evaluation committee to interview individuals; observe similar programs; and collect
materials, policies, and procedures from model programs comparative to that under
evaluation. Based upon this information, the committee would develop a set of standards
specific to the program evaluated. Summative evaluations examine the effects and
outcomes of programs (Trochim, 2000) and determine whether they achieved their goals.
According to Morrison et al. (2001), such evaluations frequently measure “efficiency of

learning, cost of program development, continuing expenses, reactions toward the
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program and long-term benefits of the program” (p. 203). Fitzpatrick, Sanders, and
Worthen (2004) explained that summative evaluations are “concerned with providing
information to serve decisions or assist in making judgments about program adoption,
continuation, or expansion” (p. 17).

The context, input, process, and product (CIPP) model for evaluation developed
by Stufflebeam (2000) is a comprehensive tool for guiding formative and summative
program evaluations. The context component assesses needs, problems, assets, and
opportunities to assist decision makers in defining goals and priorities. This component
answers the question of what needs to be accomplished. The input component assesses
alternative approaches to meet targeted needs and achieve goals. This component answers
the question of what should be accomplished. The process component assesses the
implementation of plans to perform activities and judge program performance and
interpret outcomes. This component answers the question of what actually is
accomplished. The final product component identifies and assesses outcomes and
answers the question of whether the program is succeeding. The CIPP model emphasizes
that the most important purpose of evaluation is program improvement.

Appropriate evaluation processes contain the following components: agreement
on criteria, collection of data, determination of gaps between the data gathered and the
established outcomes of the process or product, and a gap analysis to identify weakness
or provide feedback toward change (Varcoe, 2005). Varcoe described the components of
an effective evaluation study designed under the action research evaluation methodology
with the following list of steps:

1. Define the problem and describe the purpose.

2. Establish the research questions.
3. Complete information gathering.
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4. Establish criteria.

5. Develop assessment design.

6. Implement assessment processes.

7. Analyze and report data.

8. Conduct gap analysis to determine findings.

9. Use the findings as the basis for recommendations and decisions. (p. 8)

Reporting. An essential principle of program evaluation is that the evaluation
should not be conducted if the information collected is not going to be applied (Taylor-
Powell et al., 1996). Evaluation reports provide accurate information on evaluation
results. They serve many purposes, including the following list documented by
Fitzpatrick et al. (2004):

1. Demonstrating accountability.
2. Assisting in making a decision.
. Bringing an issue to [the] attention of others.
. Helping stakeholders elaborate or refine their opinion of an issue.
. Convincing others to take action.
. Exploring and investigating issues.
. Involving stakeholders in program planning or policy development.
. Gaining support for a program.
9. Promoting understanding of issues.
10. Changing attitudes.
11. Changing individual behaviors.
12. Changing the nature of dialogue or interaction among groups.
13. Influencing policy.
14. Introducing those involved to new ways of thinking through
evaluation. (pp. 376-377)
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The format of evaluation reports varies depending upon the researcher and the
audience. A report to be reviewed by educators; business people; and, possibly,
community leaders should avoid academic and scholarly language, communicate in clear
English, and include charts and graphs. An educational evaluation report will typically
include the following components: (a) an executive summary inclusive of research
findings and recommendations; (b) an introduction, including purpose and background;

(c) a program description, including the components evaluated; (d) objectives and



40
questions to be addressed by the evaluation; (e) the methodology applied; (f) a discussion
of findings; and (g) conclusions and recommendations (Dutton, 1995).

Survey Implementation

Central to the evaluation of any educational program are the instruments and
procedures used to assess program effects. This review of related literature focused on
survey tools commonly used within educational settings and relevant to a College Tech
Prep program and career academies. Surveys are often used in program evaluations to
collect and summarize data for evaluative studies. They are instrumental in qualitative
research, producing data to enhance existing programs (Babbie, 2007; McMillan &
Wergin, 2006). In educational studies, researchers ask participants questions to obtain
data for analysis and interpretation. Survey design should be detailed to gather reliable
information from the population sample. Guidelines provided by Babbie as well as
McMillan and Wergin for survey development include recommendations similar to the
following:

1. Choose appropriate question formats that are open-ended or closed-ended.

2. Ensure all survey items are clear by avoiding use of ambiguous terms.

3. Avoid “double-barreled” questions by confirming the appropriate use of the
word and in all survey items.

4. Avoid negative items.

5. Avoid biased items and terminology.

For effective development of surveys, all data to be measured should be identified
first and the content of each survey item scrutinized. According to Passmore, Dobbie,
Parchman, and Tysinger (2002), choosing the correct format and quantity of items are

also integral steps in designing reliable and valid data-collection instruments. Examples
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of pivotal aspects include Likert-type scales, rank lists, rating scales, response formats,
semantic differential scales, and visual analog scales. The Likert-type scale is
traditionally used in surveys to measure attitudes. Responses range from strongly
disagree to strongly agree. Rank list items, which are often used in market research,
indicate participant preference toward a particular subject matter and do not relate to the
degree of like or dislike of any singular item. Rating scales, often compared to
Likert-type scales, allow for a degree of expression. Response formats employ open-
ended or closed-ended questions, typically dictating the manner in which the participant
will respond. Semantic differential scales measure attitudes and compare responses of
opposite pairs. Visual analog scales present a line between two opposite ends and
measure the degree of feelings expressed by the participant surrounding the respective
item. Visual analog scales are often difficult to interpret accurately.

Summary

Researchers have found that the inability of the educational system to meet the
needs of high school students has fostered the need for change within U.S. secondary
school systems. High school reform initiatives create an avenue for innovative
approaches toward increasing successful high school completion and student preparation
for the U.S. workforce. The lack of bridging between standard academic curriculum and
preparation for the challenges of the workplace leaves a substantial number of youth ill-
prepared for productive participation in a rapidly changing society. As standards for
employable skills increase, the gap between education and the real world will widen. The
College Tech Prep program and career pathways focus on preparing high school students
for the workforce. Tech Prep programs, in particular, offer students who are not on a

college-bound track an opportunity to learn an industry skill while obtaining college
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credits. Career pathways build small learning communities and coordinate curriculum
and activities around a single occupation, profession, or industry that are in demand
within the labor market. They provide an authentic learning environment that motivates
all students to learn and pursue additional education. The value of education and lifelong
learning must be understood by all students, which will enhance learning outcomes and
spur improvement in career development programs.

The key to successful Tech Prep programs is evaluation. Evaluation provides
formative feedback, guiding a program from the initial point of implementation with
summative data that will gradually demonstrate the program is accomplishing its goals
and objectives. Without effective evaluation, program impact will go unrealized by
participants, and stakeholders will fail to recognize how various components of the
program could be restructured to achieve optimal success. Consistent program evaluation
is important to assess the internal development of community colleges, allowing them to
grow and develop continuously, to become more effective and proactive, and to respond
to changes within their communities that will ultimately enhance the learning value of the
organization. Programs are accountable to the individuals they serve and other
stakeholders who may benefit from their goals and objectives. Effective evaluation

gathers the information needed to optimize program functions and outcomes.
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Chapter 3: Methodology
Research Design

This study employed an action research evaluation methodology for data
collection and analysis. According to Charles and Mertler (2002), “Evaluation research is
used to determine the merits of a product” (p. 331). One major purpose of the literature
review conducted for this study was to choose the best possible evaluation tool for the
research. Several standard evaluation methodologies emerged including the CIPP model
developed by Stufflebeam (2000) and objectives-oriented, management-oriented, and
participant-oriented evaluation approaches. The CIPP model is used as a decision-making
process and examines the worth of existing programs while providing suggestions for
improvement (Fitzpatrick et al., 2004). The objectives-oriented evaluation model focuses
on specific goals to determine whether the goals have been attained, and, according to
Fitzpatrick et al., the management-oriented model focuses on “identifying and meeting
informal needs of decision makers” (p. 68). Lastly, the participant-oriented evaluation
model, according to Fitzpatrick et al., focuses on the “multiple needs, values, and
perspectives of program stakeholders to make judgments about the value or worth of the
program” (p. 149).

Standard evaluation methodologies would not have supported the goals of this
current study; consequently, alternative methodologies were employed. This research
addresses intended outcomes within the criminal justice career program and offers
recommendations to increase its effectiveness at the college under study. With
implementation of the Varcoe (2005) evaluation model, data were obtained to create the
best possible process. This model was designed to facilitate value assessment of a product

or process and guided the establishment of evaluation criteria used in the current study.
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The Varcoe model also facilitated the design of a gap analysis between current and best
practices for educational programs. This analysis provided a baseline for the evaluation
of existing organizational programs. Varcoe explained that evaluation is a systemic
inquiry designed to provide information to decision makers interested in a program,
policy, or intervention. Identification of a problem creates a series of events that reveal
the study purpose and the research questions; research procedures; and, ultimately, the
results of a study. The research questions designed for this study, along with the review
of literature, facilitated establishment of the program criteria and guided data collection
and analysis, all of which contributed to the final report delivered to administrative
personnel of the college.

Varcoe (2005) defined evaluation criteria as the ideal conditions of a program.
An evaluation study requires the criteria of an established program to allow comparison
to criteria considered ideal. This evaluation study focused on gaps between the current
process of the respective program and ideal criteria to provide information, suggestions,
and recommendations toward program improvement. Varcoe established the following
guidelines for the development of criteria:

[1.] Criteria should be considered valid as an indication of the worth of the

program.

[2.] Criteria should be discrete and specific whenever possible.

[3.] Criteria should be developed based on the established goals and
objectives.

[4.] If expectations are vague or do not exist, a process for establishing
evaluation criteria needs to be developed. This process frequently includes input
from stakeholders of the program or activity.

[5.] Criteria need support and endorsement from the decision makers who
will be using the results of the evaluation study.

[6.] Agreement on established measures is essential to establish validity of
criteria for quantitative studies.

[7.] Specific metrics or indices that relate to the value criteria may be

viewed independently or collectively in evaluation studies.
[8.] Criteria can be expressed in relative or absolute terms. (p. 17)
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Once evaluation criteria were developed in the current study, formative and
summative committees assisted in the validation process. These committees served in an
advisory capacity to determine the effectiveness of the proposed criteria.
Instrumentation and Population Sample

Data collection in this research entailed an examination of documentation related
to the components of the career program of the college, interviews, and surveys. The
evaluation utilized qualitative and quantitative data. Data from valid and reliable survey
tools were collected from students of the criminal justice career program, secondary and
postsecondary personnel associated with the program, parents of participating students,
and personnel of local public safety agencies. The review of literature revealed a variety
of survey tools; however, none were found to be acceptable for the purpose of this study.
Appropriate preliminary survey tools were developed with the input of program faculty
and staff within the Criminal Justice Department as well as the research and planning
department within the college. Four survey tools presented items based upon established
criteria for career programs. The participating staff member from the Research and
Planning Department conducted surveys for the college and is an expert within the field
of research. The program faculty and staff of the Criminal Justice Department are experts
in criminal justice curriculum and lesson plan and course development. Consequently,
construct validity of the preliminary measurement tools were established.

Twenty current and former students of the criminal justice career program at the
college were selected as participants in the proposed study, along with 11 secondary and
postsecondary personnel associated with the program, 15 parents of the participating
students, and 24 personnel of four local public safety agencies that provide instruction

and facilities in support of the criminal justice career program implemented within the
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college. Evaluation of the program was conducted over a 2-month period, during which
the population sample completed survey instruments. Information was also obtained
through class observation and the review of program documentation.

Procedures

Preliminary process. Twelve procedures addressed the five research questions of
this study. First, the criminal justice career program was examined in terms of the
expected outcomes. These expected outcomes of the current program were eventually
examined in the final evaluation process that investigated the outcomes and the means by
which the outcomes were achieved. During the initial planning of the program, the
planning team produced expected outcomes of the criminal justice career program.
According to this team, the program was expected to produce the following outcomes:
(a) create a small learning community of high school juniors and seniors interested in
careers within public safety professions; (b) develop curriculum and provide instructional
training as it relates to public safety professions; (c) provide career development
opportunities to students while encouraging leadership and character development;
(d) increase student enrollment within the public safety programs offered by the college;
(e) provide an opportunity for local public safety agencies to engage in curriculum
development, classroom presentation, and internships; and (f) increase student knowledge
and understanding of public safety professions. This procedure addressed Research
Question 1, which asked, What are the expected program outcomes of current practices
followed within the criminal justice career program implemented at the college?

Second, to establish expected outcomes of best practices that were used to
evaluate the expected outcomes of the current career program, an exhaustive literature

review was conducted to collect data pertinent to best practices. The review explored
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information relating to College Tech Prep and career academies, including the qualities,
needs, and importance of associated career programs. The criminal justice career program
was examined in terms of expected outcomes and evaluated by comparing these intended
outcomes against established criteria gleaned from the literature review. The findings
served as the foundation for the evaluation process. The extensive literature review of this
study also explored models of career program evaluations and concentrated on issues
pertinent to the establishment of career pathways. Data collected during the review
explored valid and reliable survey tools, determined best practices for conducting
surveys, and assisted in the identification of a successful career program. This procedure
addressed Research Question 2, which asked, What does a search of related literature
reveal in terms of best practices applied by high school criminal justice career programs?

Third, a formative committee was established. Members of the formative
committee were also internal professional members of the college and offered attributes
of sound knowledge, vast experience, and extensive background information on high
school programs at the postsecondary level. Based upon the experience of the members,
the formative committee was expected to provide suggestions related to the study. The
formative committee was composed of the following three individuals: (a) the dean of
instructional development, (b) the associate dean of public safety, and (c) the director of
cooperative high school programs (see Appendix B). The formative committee reviewed
issues regarding (a) the expected outcomes of the criminal justice career program
implemented within the college; (b) the expected outcomes for best practices of career
programs gleaned from the literature review; (c) survey tools intended to collect data
regarding best practices from students, parents, school faculty and administrators, and

business partners; (d) an evaluation tool intended to facilitate the evaluation process; and
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(e) a final evaluation report for dissemination to administrators at the college. The survey
instruments contained a series of items based upon established criteria for career
programs.

A letter of invitation (see Appendix C) and participation agreement forms (see
Appendix D) were sent to all formative committee members. All formative committee
members signed the participation agreement and met via e-mail or telephone. To obtain
feedback from all formative committee members, an iterative process was employed to
review and examine the program outcomes, related topics and models from the literature
review, and the survey tools. The formative committee members were provided a
feedback form to record their responses (see Appendix E) and return within 5 days.
Comments from all formative committee members were addressed until a consensus was
reached that the most complete and comprehensive list of criteria for current practice and
best practices had been developed.

The formative committee provided input to the following research questions:

1. What are the expected outcomes of current practices followed within the
criminal justice career program implemented at the college?

2. What does a search of related literature reveal in terms of best practices applied
by high school criminal justice career programs?

3. What are the perceptions of students, faculty, administrators, parents, and
business partners at the college regarding best practices for a criminal justice career
program?

4. What is the most effective and valid tool for evaluating the current criminal
justice career program offered by the college?

5. What evaluative data, including those drawn from any gap analysis between
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current practices and best practices, and what recommendations were submitted to
administrators of the college?

The fourth procedure involved establishment of a summative committee. The
members of the summative committee were external to the college and offered
experience with career programs, career and technical education, and the College Tech
Prep program. The summative committee was composed of the director of professional
development and the director of career technical education (see Appendix F). A letter of
invitation (see Appendix C) and participation agreement forms (see Appendix D) were
sent to all summative committee members. All summative committee members signed
the participation agreement and met via e-mail and telephone. An iterative process was
used when working with the summative committee, and all outcomes related to current
practices and best practices were presented to all summative committee members who
subsequently returned comments within 5 days via a feedback form (see Appendix F).
The comments were addressed until all were resolved. At that time, the current practices
and best practices were deemed valid. The summative committee then addressed all
research questions.

Assessment-tool development, validation, and implementation. Valid and reliable
survey tools were necessary to obtain data from the population sample participating in
this research. Several such instruments emerged in the literature review; however, none
were found acceptable for the purposes of this study. With input from the criminal justice
program faculty and staff from the planning and research department of the college,
appropriate preliminary survey tools were developed for administration to students of the
criminal justice career program, their parents, faculty and administrators, and business

partners of the college. The surveys tools were designed around the research questions,
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outcomes pertinent to the criminal justice career program at the college, and a synthesis
of the literature review. A staff member of the Research and Planning Department at the
college reviewed the surveys. Construct validity and reliability of the survey tools were
established using two processes. The instruments were first submitted to the staff member
of the Research and Planning Department at the college as part of the college institutional
review procedure. After the tools were approved for use in this study, the formative
committee reviewed the instruments for reliability and readability. The surveys were also
submitted to the summative committee for validation. A synthesis of the literature
enhanced the content of the instruments.

The first preliminary survey instrument was developed specifically for the college
and entitled Student Survey. A survey participation letter and adolescent consent forms
were distributed to potential participants (see Appendixes G and H) who were students
currently enrolled and those who had graduated from the criminal justice career program.
The Student Survey collected data from 20 students. To protect their anonymity, the
participants are not named within this research documentation, and all copies of
completed surveys were destroyed at the conclusion of the study. Confidentiality was
also ensured by retaining all consent forms within a locked file cabinet. The second
preliminary survey was entitled Faculty and Administrators Survey and was also
developed specifically for the college. The purpose of this instrument was to gather
feedback surrounding the existing criminal justice career program at the college. The
survey was distributed to 11 staff members who were actively involved in the program
from its implementation. Prior to survey dissemination, a letter was distributed to all
potential participants that described the study and obtained their consent to participate in

the survey.
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The third preliminary survey tool was entitled Parent Survey and was also
developed specifically for the college. The purpose of this instrument was to gather
feedback surrounding parent knowledge of the existing criminal justice career program at
the college. The survey was distributed to 15 parents with children enrolled and actively
involved in the criminal justice career program at the college. Prior to survey
dissemination, a letter was distributed to all potential participants describing the study
and obtaining their consent to participate in the survey. The fourth preliminary survey
tool was entitled Business Partners Survey and was also developed specifically for the
college. The purpose of this instrument was also to gather feedback surrounding the
existing criminal justice career program at the college. The survey was distributed to 24
employees of area public safety businesses who were enrolled in a training course at the
college and volunteered to participate in the survey. Prior to survey dissemination, a letter
was distributed to all potential participants describing the study and obtaining consent to
participate in the survey.

All survey tools contained a series of questions and statements based upon criteria
developed by the public safety staff. Additional input received from the formative and
summative committees contributed to the framework of the instruments. To synthesize
the feedback from both committees and all stakeholders, the comments from all
summative committee members were addressed until the survey tools were deemed valid.
This procedure addressed Research Question 3, which asked, What are the perceptions of
students, faculty, administrators, parents, and business partners at the college regarding
best practices for a criminal justice career program?

Fifth, the validated survey tools were administered to the appropriate participants.

The results of the survey tools were tabulated and added to the validated best practices
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gleaned form the literature review. This procedure also addressed Research Question 3.
The sixth procedure involved the entire composite of expected outcomes for best
practices, including related issues found in the literature review such as models of career
programs investigated in other studies and the results of the survey tools. All data were
presented to the formative and summative committees. The formative committee deemed
the criteria for best practices as most appropriate for the study, and the summative
committee validated the entire composite of expected outcomes for best practices. The
return of feedback forms was requested within 5 days. The iterative process was
implemented by all members of both committees. The members reviewed and examined
all criteria, and their comments were addressed until all issues were resolved and the
criteria deemed valid.

The seventh procedure involved development of a preliminary evaluation tool that
was presented to the formative committee for review and examination. This evaluation
instrument included the following three sections: (a) a list of expected criteria for
evaluation of the program currently employed by the college, (b) a list of criteria drawn
from related literature addressing best practices, and (c) an area for listing any gaps
between the expected outcomes of the current process employed by the college and those
of processes modeled after best practices. The formative committee members reviewed
and examined the evaluation tool and presented their feedback within 5 days, which was
addressed until completely resolved. This procedure addressed Research Question 4,
which asked, What is the most effective and valid tool for evaluating the current criminal
justice career program offered by the college? The eighth procedure was to present the
evaluation tool to the summative committee for validation. Member feedback was

requested within 5 days, and all comments were addressed until completely resolved. The
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evaluation tool was deemed valid and reliable. This procedure also addressed Research
Question 4.

Evaluation and final report. The ninth procedure was to form an expert evaluation
panel of two experts within the field of evaluation who are external to the college (see
Appendix G). This panel compared each expected outcome of best practices to each
expected outcome of the current practices of the criminal justice career program
implemented at the college. The researcher was present during the evaluation process to
answer any panel questions regarding the criteria established for the evaluation tool. The
two members assisted with compiling an evaluation report listing gaps between current
practices and best practices and presenting recommendations toward their closure. This
procedure addressed Research Question 4 as well but also addressed Research Question
5, which asked, What evaluative data, including those drawn from any gap analysis
between current practices and best practices, and what recommendations were submitted
to administrators of the college?

In the 10th procedure, the evaluation report was submitted to the formative and
summative committees for review, comment, and validation. Once again, an iterative
process was employed, and the completion of feedback forms was requested within 5
days. The comments were addressed until all related issues were resolved and the
evaluation report was considered valid. This procedure addressed Research Question 5.
The 11th and final procedure involved presentation of the evaluation report with
validated results, conclusions, and recommendations to the vice president of learning at
the college. The evaluation of the criminal justice career program implemented by this
institution was expected to assist the vice president of instruction, the dean of

instructional development, and the associate dean of public safety in making decisions
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related to operation of the criminal justice career program. The evaluation was also
expected to facilitate any changes, additions, and deletions to the program. As a
professional courtesy, the final evaluation report was also submitted to the formative and

summative committees. This procedure also addressed Research Question 5.
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Chapter 4: Results

The purpose of this study was to evaluate the effectiveness of the criminal justice
career program at the college. An evaluation methodology was employed to develop the
evaluation tool. Although several models were considered, the Varcoe (2005) design was
selected as the most appropriate to determine any existing gaps between current practice
and best practices for the criminal justice career program of the college. The study was
conducted with the following five goals:

1. Determine the outcomes of the existing criminal justice career program.

2. Identify any gaps between the current criminal justice career program and
recommended practice.

3. Develop a valid evaluation tool.

4. Recommend activities for future consideration.

5. Submit a final report to administrators of the college.
Research Question 1

Research Question 1 asked, What are the expected outcomes of current practices
followed within the criminal justice career program implemented at the college? To
address this research question, a review of literature related to criteria development was
conducted. Criteria are defined as the ideal state of a program, activity, product, or
process and imply benefits or elements considered of value (Varcoe, 2005). A
program-evaluation study depends upon the criteria of a current program to provide a
comparison for ideal criteria. Evaluative studies focus on the gaps between a current
process and the ideal criteria. It is these gaps that allow judgments and recommendations
toward quality improvement.

All criminal justice career programs must formulate a set of criteria that represent
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the operational definition of such programs. Once goals and supporting criteria are
established, an evaluation can be conducted that is, according to Vito and Blankenship
(2002), “action-oriented [and] specifically designed to guide decision making” (p. 32). In
this current study, a list of existing criteria for the criminal justice career program at the
college was first obtained. The criminal justice staff developed these criteria during a
pilot program. The initial set of criteria contained six statements. A formative committee
was subsequently established to provide input to the study related to its formative stages.
Recommendations pertaining to the following areas were made:

1. The expected criteria of the current criminal justice career program
implemented at the college.

2. The expected criteria for best practices gleaned from the literature review.

3. The survey tools developed to collect data from students, parents, faculty and
administrators, and business partners regarding the current criminal justice career
program.

4. The current evaluation tool.

Because the members of the formative committee were internal to the
organization and had vast experience at the college with a stake in its success and the
success of the evaluation study, they made valuable suggestions for the development of
this research. The members of the formative committee included (a) the dean of
instructional development, (b) the associate dean of public safety, and (c) the director of
cooperative high school programs (see Appendix B). Each member received a letter of
invitation (see Appendix C) to participate in this study and signed a consent form (see
Appendix D). An iterative process was employed as the formative committee members

reviewed and examined the expected outcomes from the criminal justice career program;
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considered related topics and models from the literature; and assessed the data-collection
tools, evaluation tool, and evaluation report. The criteria of the criminal justice career
program were then presented to the formative committee for review and
recommendations, along with a cover memorandum and feedback form (see Appendix
E). These formative committee members were asked to review the materials and return
the completed feedback form within 5 days. One formative committee member suggested
including how the criteria would be measured during the evaluation process. Changes
were made to the evaluation tool, reflecting the suggestions, and resubmitted to the
formative committee for input. No further recommendations were received from the
formative committee in reference to the tool and content of the criteria. Each formative
committee member indicated satisfaction with the revised criteria.

A summative committee was subsequently established to assist in the validation
stages of the study by making recommendations regarding the following issues: (a)
expected criteria of the current criminal justice career program; (b) the expected criteria
for best practices of related topics gleaned from the literature review; (c) the survey tools
developed to collect data from students, faculty and administrators, parents, and business
partners regarding the criminal justice career program; and (d) the evaluation tool. The
members of the summative committee were external to the college with expertise in the
field of criminal justice program development and related career programs. Summative
committee members included the director of professional development and the director of
career technical education (see Appendix F). Each summative committee member
received a letter of invitation to participate in the study (see Appendix C), along with a
consent form. An iterative process was employed as members reviewed and examined the

expected outcomes from the criminal justice career program, related topics and models
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gleaned from the literature review, and survey tools selected for data collection.

Revised criteria of the criminal justice career program were distributed to
members of the summative committee for validation, along with a cover memorandum
and feedback form (see Appendix E) for their return within 5 days. One summative
committee member questioned whether the criteria should contain a statement concerning
measurable objectives because it implied that an initial level for comparison had already
been determined. The summative committee member questioned whether the researcher
had the ability to perform such a measure and if this was an aspect of the current
research. Although measurement of the criterion was not a direct variable of the study,
the researcher was indeed able to measure an increase or decrease in the respective
criterion. Consequently, these forms of measurement were included in the revised version
of the criteria document.

Recommendations from the summative committee prompted changes in the
criteria, and a memorandum was distributed to all members detailing how all comments
were addressed. A revised draft of the criteria for the criminal justice career program was
also included in the distribution. A response indicating satisfaction with the revisions was
received from each summative committee member. The revised expected outcomes of the
criminal justice career program were sent to the summative committee for final
validation. All summative committee members responded with no additional comments,
deeming the revised criteria for the criminal justice career program valid (see Appendix
H).

Research Question 2
Research Question 2 asked, What does a search of related literature reveal in

terms of best practices applied by high school criminal justice career programs? To
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answer this question, relevant literature was reviewed with a focus on career programs,
career academies, and career pathways. The review was designed to gather a broad
perspective of data with regard to criminal justice career programs as well as provide
models to compare with that of the existing program implemented at the college. An
extensive amount of literature cited in the review was also consulted. Research conducted
by a variety of independent investigators, colleges, nonacademic institutions, and national
advising organizations was reviewed. This included journal articles, book reviews,
textbooks, monographs, and doctoral dissertations. With the exception of landmark and
historical research, most sources were derived from studies conducted since 1997.

The literature review conducted for this study presented an array of overlying
criteria for an effective criminal justice career program. These criteria were
literature-based practices found at various institutions incorporating career programs for
high school students. An assimilation of the literature revealed several criteria common to
most career programs such as creating support for and understanding of the criminal
justice career program; developing a supportive learning community; developing
effective program curriculum; fostering positive relationships with faculty, staff, parents,
and volunteers; and providing student and program assessment. These criteria
collectively represented best practices of career programs at various institutions and were
plausible for use with the formulation of the evaluation tool in the current study. To
enhance the objectivity, credibility, and reproducibility of the evaluation, best practices
are provided in a single table (see Appendix I).

Research Question 3
Research Question 3 asked, What are the perceptions of students, faculty and

administrators, parents, and business partners at the college regarding best practices for a
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criminal justice career program? To address this research question, 10 procedures were
followed. First, a review of literature focused on survey tools relevant to an academic
setting. Surveys are commonly implemented to collect and summarize data in evaluation
studies (Fitzpatrick et al., 2004). Gall, Gall, and Borg (2003) explained that such
instruments produce qualitative data to enhance an existing process, program, or policy
within education. However, surveys also present limitations as tools for evaluation
(Passmore et al., 2002). Response rates, participant honesty and memory, and
interpretation of survey results have an impact on the quality of data produced. Effective
surveys are developed through use of a systematic process that encompasses stating the
problem; planning the project; stating the research questions; reviewing the literature;
developing survey items; and constructing, piloting, and administering the survey.

Survey items are questions or statements presented in a questionnaire that elicit
participant response (Passmore et al., 2002). Choosing the correct format and quantity of
items to generate useful data is critical to the success of any research project. According
to Babbie (2007), survey research is best used for “descriptive, explanatory and
exploratory purposes” (p. 244). Surveys are typically the best method of collecting data
for individual units of analysis. Rank lists, Likert-type scales, response formats, semantic
differential scales, visual analog scales, and rating scales are a few examples of the types
of instruments used. For the purpose of this study, Likert-type scales, a response format,
and rank lists were employed.

Likert-type scales allow participants to express their levels of agreement with
presented statements. Such scales follow carefully constructed statements with response
options ranging from strongly agree to strongly disagree. Many study participants are

familiar with these scales; hence, such a survey can be a quick and effective measure of
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attitudes (Passmore et al., 2002). Response format items are developed as open or closed
statements or questions. The open response allows respondents to provide answers in
their own words, whereas closed response formats provide participants with a list of
options from which they select their responses. Open-ended questions require more time
and energy from participants and additional reliance upon memory than closed-ended
questions. Rank lists induce participants to indicate the order of importance with a list of
provided terms related to a particular subject area. Rank lists are brief in design to avoid
participant frustration. A deficiency of such surveys is the lack of opportunity for
participants to express a sense of dislike or like surrounding the provided items or
response selections.

A variety of surveys emerged in the literature review conducted for this study;
however, none were found acceptable for the purpose of the research. Investigators
conduct surveys to collect covert information such as opinions and perceptions (Gall
et al., 2003). Survey questions are generally developed by a researcher in conjunction
with a committee assisting in survey validation. The researcher of the current study
worked in coordination with the faculty and staff within the Criminal Justice Department
as well as the Research and Planning Department of the college to formulate appropriate
survey tools for students of the criminal justice career program, secondary and
postsecondary personnel associated with the program, parents of the participating
students, and personnel from local public safety agencies providing instruction and
facilities in support of the program. The personnel from the Research and Planning
Department at the college conducted surveys in the past for the college and are experts
within the field of research. The criminal justice program staff members are experts

within the field of criminal justice and provide instruction in the discipline at the college.
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The process of survey tool development and review, in conjunction with these experts,
established the construct validity of the tools. The formative and summative committees
also reviewed the surveys and provided feedback through the iterative review process.

Research indicated that surveys are created to meet the same standards of
reliability and validity as other investigative methods. Validity and reliability are
sometimes viewed as deficient when measuring surveys (Gall et al., 2003); however,
such instruments are required to meet these standards. According to Babbie (2007),
validity refers to the “extent to which [an] empirical measure adequately reflects the real
meaning of the concept under consideration” (p. 146). Reliability refers to whether a
technique, applied repeatedly in the same manner, will yield the same results with each
application.

Survey development. The second procedure followed to address Research
Question 3 in the current study involved the development of the survey instruments. The
tools were developed with consideration to the research questions and a synthesis of the
literature review. They were subsequently submitted to the planning and research
department of the college as required by the institutional review process employed by the
school. Staff from the criminal justice program and the research and planning department
of the college reviewed the preliminary surveys and provided their feedback, thus,
verifying content validity. The iterative review and modification cycles of the formative
and summative committees established the face validity of the instruments. Reliability
was established upon their administration and data collection. The third procedure
followed to address Research Question 3 was the presentation of the four preliminary
surveys--the Student Survey, the Faculty and Administrator Survey, the Parent Survey,

and the Business Partner Survey--to the formative committee for review and
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recommendations. Survey drafts were distributed to each formative committee member,
along with a feedback form (see Appendix E), for their return within 5 days.
Recommendations from the formative committee led to changes in the surveys.

Several suggestions were made by the formative committee regarding the wording
within the Student Survey. One formative committee member suggested adding a box for
other as a response choice to Item 3, and this change was made within the instrument.
Item 9 was reworded to include an additional response option of undecided. Spacing
issues were addressed for instrument clarity. Formative committee members expressed
concern with the manner in which the survey was to be administered to students. Two
formative committee members suggested deleting Items 2, 5, 11, 14, 15, and 18 of the
Faculty and Administrator Survey due to a lack of relevance to the study. Another
formative committee member suggested numbering each item and providing adequate
spacing between the response selections.

Suggestions were also made by the formative committee for the Parent Survey.
All three formative committee members suggested numbering each statement for clarity.
One formative committee member questioned the importance of two survey items, and
another suggested rewording for two other items. Wording suggestions were also made
on the Business Partner Survey, and one formative committee member suggested adding
an option for cooperative internships to Item 6 and options for PowerPoint and Outlook
mail to Item 8. The researcher distributed a memorandum to all formative committee
members detailing how all comments were addressed and included revised drafts of the
surveys. Each formative committee member responded with revision satisfaction.

The fourth procedure followed to address Research Question 3 in the current

study was submission of the revised survey drafts to the summative committee for
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validation along with a feedback form (see Appendix E). Summative committee members
were asked to review the materials and return the completed form within 5 days. One
summative committee member asked for clarification regarding how the Student Survey
would be administered to graduates. This concern was addressed by explaining the
process of survey administration. Another summative committee member suggested
changing the wording of “high school career counselor” to “career-development
counselor.” No additional recommendations were made by the summative committee
with regard to the Student Survey. With regard to the Faculty and Administrator Survey,
one member of the summative committee suggested changing the wording of “vocational
materials” to “curriculum materials.” No additional recommendations were made for this
instrument, and the summative committee had no comments on the revised Business
Partners Survey. A memorandum was distributed to all summative committee members
confirming that no additional changes were made to the Business Partner Survey, along
with the other three surveys for final validation. The summative committee members
responded with no additional comments, validating all instruments (see Appendix J).

Survey distribution. The fifth procedure followed to address Research Question 3
involved distribution of the Student Survey and the Parent Survey to the corresponding
study participants. The sample size for the Student Survey was composed of the 20
students who had participated in the criminal justice career program at the college. The
sample was composed of male and female students between 16 and 21 years of age. They
were of a variety of ethnic backgrounds and spoke English as their primary language. The
sample size for the Parent Survey was composed of 15 parents with children who had
participated in the criminal justice career program at the college. These parents were

older than 18 years of age, included men and women from a variety of ethnic
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backgrounds, and spoke English as their primary language. All parents involved in the
survey had children who participated in the criminal justice career program at the college
between 2004 and 2007.

The sample participating in the Student Survey was composed of the 20 random
students drawn from the criminal justice career program of the college. With permission
from the course instructor, surveys were distributed to the students at the end of the
criminal justice course. The purpose of the study, the role of the researcher, and details
surrounding the consent form were all explained to the students, and they were also
informed that they were under no obligation to participate in the study. Those willing to
participate were provided the consent form to review and advised that survey completion
was expected to take approximately 3 to 5 minutes. Students over the age of consent were
provided a copy of the Survey Participation Letter, along with the Student Survey (see
Appendix J), to complete. Those 16 or 17 years of age were advised that the Adolescent
Assent Form had to be signed before they could participate in the survey. These students
were also provided a copy of the consent form to discuss with their parents, obtain the
appropriate signatures, and return the following day to participate in the survey. The
students were also provided the Parent Survey (see Appendix J), along with the Survey
Participation Letter and Adolescent Assent Form, for parent completion. After the
students and parents read and signed the consent forms, the survey was administered to
the students. Completed surveys were maintained in a locked filing cabinet for the
duration of the study and destroyed upon conclusion of the research.

The sixth procedure followed to answer Research Question 3 was to gather and
analyze the results from the Student Survey that collectively served as a resource in the

creation of the evaluation tool. The respondents indicated they were satisfied or very
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satisfied with various aspects of the criminal justice career program. In response to Items

4 through

6, the participants ranked their levels of satisfaction with five elements of the

program using a Likert-type scale ranging from not satisfied to very satisfied. Additional

comments provided in Item 8 were also compiled and recorded. Survey results pertaining

to Items 1

through 9 are provided in Tables 1 through 3. In response to Item 8§,

participants offered the following recommendations for improving the criminal justice

program:

1.

2.

4.

on work.”

9.

10

11.

12.

13.

14.

“Get rid of uniforms.”

“Change days classes meet.”

. “Instructors, teaching methods are boring.”

“Advertisement; more hands on, meaning 1/2 lecture, 1/2 physical; more strict

. “Structure, curriculum.”
. “No uniforms, more physical training, no marching.”
. “Explain things more, take more trips.”

. “Instructors’ plans.”

“More instructor-to-student interaction.”

. “More hands-on activities.”

“Sticking to a plan.”

“The class time different; better teachers come and teach.”
“More PT.”

“Organization.”

The seventh procedure gathered and analyzed the results from the Parent Survey

that also served as a resource in the creation of the evaluation tool. The majority of
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parents indicated that they agreed with the statements presented on the survey. All had
knowledge that their children were enrolled within the criminal justice career program at
the college. Table 4 provides the parent responses to Items 1 through 9.

Table 1

Student Survey Results: Items 1 Through 3

Survey item No. of responses % of total

How long have you been or were you
a student within the criminal justice
career program?

1 year 12 60

2 years 8 40
What is your current academic level?

Junior 5 25

Senior 9 45

Graduate 6 30
How did you first learn about the criminal

justice career program?

Academy staff 0 0

CMS-TV 0 0

High school career counselor 13 65

Newspaper article 0 0

Parents 1 10

Students 5 25

Note. CMS-TV = Charlotte-Mecklenburg Schools television.

The eighth procedure followed to address Research Question 3 was the
distribution of the Faculty and Administrator Survey and the Business Partner Survey to
the corresponding respondents. The sample size for administration of the Faculty and
Administrator Survey was 11 staff members who worked closely with the criminal justice

career program of the college and the local public school system. Because the participants
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remained anonymous, a letter of invitation explained the purpose of the research to
potential participants and provided details of the study and consent information.
Completed surveys were maintained in a locked cabinet and destroyed upon conclusion
of the research. The population sample for the Business Partner Survey was drawn from a
random list of criminal justice agencies supporting the criminal justice career program of
the college. Each of the 24 individuals surveyed held professional positions within the
realm of criminal justice and relevant to the criminal justice career program at the
college.

Table 2

Student Survey Results: Item 4

No. of responses

Item Not satisfied =~ Somewhat satisfied  Satisfied  Very satisfied
Course content 1 3 10 6
Teaching methods 0 6 8 6
Course relevancy

to career choice 2 3 6 9
Instructors 0 1 9 10
Overall program 1 2 9 7

The researcher of the current study is a staff member at the college within the
Public Safety Department. This department provides training to area criminal justice

professionals and instruction for students interested in obtaining an associate of applied
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science degree in criminal justice.
Table 3

Student Survey Results: Items 5 Through 7

Survey item No. of responses % of total

What do you feel is the major
weakness of the curriculum of
the criminal justice career program?

Curriculum 2 10

Instructors 2 10

Paramilitary structure 3 15

Other 12 60
What do you feel is the major strength

of the criminal justice career program?

Curriculum 8 30

Instructors 9 10

Paramilitary structure 3 15

Other 5 45
Would you recommend the criminal justice

career program to other students?

Yes 13 65

Yes with reservation 6 30

No 1 5

The faculty and staff of the Public Safety Department is composed of criminal
justice professionals, criminal justice trainers, and students who work together to enhance
the training and educational development of criminal justice professionals and curriculum
students. As a member of the department, the researcher had access to courses attended
by criminal justice professionals and presented a letter of invitation to participate in the
study survey to students enrolled in a first-line supervision course. Because participants

remained anonymous, the letter explained the purpose of the research, details surrounding
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the study, and consent information. Completed surveys were maintained in a locked

cabinet and destroyed upon conclusion of the research.

Table 4

Parent Survey Results (N = 15)

Item Agree Disagree Don’tknow  No response

My child enrolled in the criminal justice career
program with my knowledge 15 0 0 0

My child can earn college credit while in high school
by participating in the criminal justice career
program 15 0 0 0

My child can qualify for scholarship opportunities
provided by the college by participating in the
criminal justice career program 10 3 2 0

With the criminal justice career program, my child
has a variety of higher education options to include
university, community college, an adult vocational
center, or an internship 7 0 4 4

The criminal justice career program can increase the
earning capability of my child upon graduation
from high school 4 5 6 0

The criminal justice career program will prepare my
child to enter the workplace or higher education 12 0 3 0

Students within the criminal justice career program
are enrolled in courses of the same level as
university-bound students 13 1 1 0

The criminal justice career program will provide my
child with employment skills as well as preparation
for higher education 9 1 5 0

By completing the criminal justice career program,
my child will have a head start toward
an associate-in-science degree 14 0 1 0

The ninth procedure followed in this study gathered and analyzed results from the

Faculty and Administrator Survey that also served as a resource in the creation of the
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evaluation tool. The survey results indicated that the majority of faculty and
administrators agreed or strongly agreed with the statements presented. Their responses
to Items 1 through 17 are shown in Table 5.

The 10th procedure followed in this study gathered and analyzed results from the
Business Partner Survey that also served as a resource in the creation of the evaluation
tool. The results indicated that the majority of business partners supported the purpose of
the criminal justice career program. Responses were mixed with regard to program
implementation at the college for high school students. The survey results for Items 1
through 9 are provided in Tables 6 and 7. The survey results from the instruments
completed by faculty and administrators as well as those returned by business partners
were analyzed and the responses also used in the construction of the evaluation tool.
Quantitative reviews of the results were not undertaken because no numeric values were
assigned to the majority of the survey items.

Research Question 4

Research Question 4 asked, What is the most effective and valid tool for
evaluating the current criminal justice career program offered by the college? The Varcoe
(2005) research design was applied to answer this research question. Seven procedures
were followed. First, the review of literature focused on standards of evaluation and the
impact and importance of the evaluation process. Valid and reliable evaluation tools are
necessary to gather data toward an evaluation of any process involving peer review and to
enable the provision of necessary feedback toward improvement of the process. Program
evaluations specific to the study site were designed and are crucial to the decision-
making process at a college. An effective evaluation ensures appropriate college

responses to the changing needs of its population (McMillan & Wergin, 2006).
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Item NO SD SA
Students take higher level academic courses 6 0 1
Academic teachers prepare students for employment and further education 1 0 0
Schools have a special admissions process 0 0 7
Career technical education materials have been developed & adopted to

emphasize skills as they relate to occupational fields or clusters 0 0 4
Joint planning sessions among career development counselors

and community college staff 1 0 5
Individualized educational plans for students 0 0 5
Individualized educational plans reveal that the programs of study

match their goals 1 0 3
Career development counselors proactively recruiting students 1 0 3
Career development counselors assist students with career planning 1 0 1
Classroom observation reveals academic competencies as they relate

to appropriate occupational fields 2 0 2
Faculty receive professional development activities 0 0 3
Program instructors have recent staff development on applied instructional

methods, effective teaching, and application of competencies 0 0 5
Curriculum and instructional plans reflect applied teaching strategies 1 0 5
Student handbooks contain information on concurrent enrollment programs 1 0 7
Regional occupational forecasts indicate that jobs compensating above

minimum wage within their field of study will be available 1 0 3
Business and industry participate in the periodic review and update

of programs of study 1 0 1
Business and industry participants are actively sought to provide

internships, apprenticeships, and mentorships 0 0 3

Note. NO = no opinion; SD = strongly disagree; D = disagree; A = agree; SA = strongly agree.

The review of literature revealed several evaluation models; however, none were

deemed acceptable for this study (Fitzpatrick et al., 2004; Gall et al., 2003; Varcoe,



73
2005). Research did reveal, however, criteria known to be effective for the development
of evaluation tools (Varcoe). These criteria were used, along with the criminal justice
career program criteria and the survey results, to create an evaluation tool specifically for
the college.

The second procedure followed to address Research Question 4 was the
development of a preliminary evaluation tool. A validated composite was used to design
a tool composed of the following three sections: (a) the criteria of practices of the
criminal justice career program currently implemented at the college, (b) expected criteria
of best practices for the criminal justice career program, and (c) possible gaps between
current practices and best practices for the criminal justice career program as well as
recommendations for each gap found in the evaluation. The third procedure followed to
address Research Question 4 was to present the entire combination of expected criteria
for best practices that included criteria formed as a result of the literature review, criteria
from the college criminal justice career program, and results of the survey tools to the
formative committee. The formative committee worked with the researcher to determine
the criteria most appropriate for the study evaluation, and the summative committee
validated the entire composite of criteria as best practices for the college program.

The fourth procedure followed to address Research Question 4 was the
presentation of the evaluation tool to the formative committee for their review and
recommendations. The document was distributed to each formative committee member,
along with a cover memorandum and feedback form (see Appendix E). All formative
committee members were asked to review the material and critique the first draft of the
evaluation tool by returning the completed feedback form within 5 days. One formative

committee member requested that the format of the tool be redesigned for ease of use,
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formative committee member, and all indicated their satisfaction with the revision.

Table 6

Business Partner Survey Results: Items 1 Through 6

Survey item

No. of responses

% of total

Are you aware of the criminal justice career program and what the
program has to offer high school students within your area?
Yes
No

Do you feel your agency has any input into the design of the criminal
justice career program curriculum?
Yes
No

Please indicate the statement with which you agree:
Schools should have more hands-on learning activities and classes
The best way to teach some academic subjects is by showing students
how the subject matter applies to daily life
Both of the above

Career exploration should begin in Grade
8
9
10
11
12

Do you feel there should be more or fewer career exploration programs
offered for high school students?
More
Fewer
Same

My agency would be willing to assist students in (select all that apply)
Cooperatives
Equipment
Guest speakers
Student job shadowing
Teacher job shadowing
Tours

12
12

11
13

10

4
21
14

4
14

50
50

46
54

42

42
17

17
50
21
12

25
17
87
58
17
58

The fifth procedure followed to address Research Question 4 was the delivery of

the revised evaluation tool to the summative committee, along with a feedback form for
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their validation (see Appendix E). The summative committee members were asked to
review the material and return the completed feedback form within 5 days.

Table 7

Business Partner Survey Results: Items 7 Through 9

Survey item No. of responses % of total

Do you believe there should be more or fewer career
technical education programs at the high school?

More 21 87
Fewer 1 4
Same 2 8

Which technical programs and software does your
agency use?

Apple 0 0
AutoCAD 6 25
Digital cameras 22 92
Excel 21 87
Lotus 0 0
Outlook (e-mail) 17 71
PowerPoint 19 79
Scanners 14 58
Windows 25 100
Word 23 96
WordPerfect 13 54

Check what best describes your opinion of a
2-year college degree

Unimportant 1 4
Great for most students 3 12
Fine for some students 1 4
A good start for most students but

should not stop there 18 75
By itself, of no value to my employees 1 4

No comments were received that required modification. All summative committee
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members agreed that no further changes were required to the evaluation tool; thus, the
instrument was validated (see Appendix K). The sixth procedure followed to address
Research Question 4 was the formation of a panel of two individuals external to the
college and experts within the field of program evaluation. The seventh procedure
followed to address Research Question 4 involved the evaluation conducted by the expert
panel of the criminal justice career program in place at the college. The panel compared
each criterion of best practices to each criterion of current practices and reported their
findings.

Research Question 5

Research Question 5 asked, What evaluative data, including those drawn from
any gap analysis between current practices and best practices, and what recommendations
were submitted to administrators at the college? Six procedures were completed to
address this question. The first involved the information on evaluation reports gleaned
from the literature review. According to Fitzpatrick et al. (2004), “Evaluation differs
from research in its purpose, its concern with generalizability, its involvement of
stakeholders, and the breadth of training those practicing it require” (p. 27). The basic
purpose is to render judgment surrounding multiple outcomes and apply various
measures to gather data countering the fallibility of any single data source (Babbie,
2007). This issue was addressed through use of four different surveys as data sources, the
review of literature, and analysis of the outcomes.

The second procedure followed to address Research Question 5 was the
compilation of an evaluation report by the expert evaluation panel, noting any gaps
between current and best practices as well as a list of recommendations for addressing

any listed gaps. An evaluation report of this kind typically includes the following
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components: (a) an executive summary inclusive of research findings and
recommendations; (b) an introduction including purpose and background; (c) a program
description, including the components evaluated; (d) the objectives and questions to be
addressed by the evaluation; (e) the methodology applied; (f) a discussion of the findings;
and (g) any conclusions and recommendations (Dutton, 1995). The format of the report
varies, depending upon the researcher and the audience. There is no standard format
because of the varying aspects of information included. Reporting the results of an
evaluation is the last but, perhaps, the most significant step within the evaluation process.
It provides feedback to stakeholders with regard to what has been accomplished and what
remains to be done to achieve stated goals effectively. The formative and summative
committees in this study suggested that the evaluation report reflect the following format:
(a) purpose of the program, (b) purpose of the evaluation, (¢) methodology, and (d)
results. This format was incorporated as the basis of the evaluation report.

The third procedure followed to address Research Question 5 was the actual
documentation of the evaluation report (see Appendix L). The fourth procedure was
submission of the completed report to the formative and summative committees for
review. A draft of the report, a cover memorandum, and a feedback form were distributed
to each committee member. All members were asked to review the material and return a
completed feedback form within 5 days. The iterative process was employed, and the
committee members reviewed the evaluation report and provided their comments. The
formative and summative committee members indicated their satisfaction with the final
evaluation report.

The fifth procedure followed to address Research Question 5 was submission of a

revised draft of the evaluation report to the summative committee for review, comment,
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and final validation. The report was provided, along with a cover memorandum and
feedback form. The summative committee members were asked to review the material
and return a completed feedback form within 5 days. All summative committee members
indicated their satisfaction with the final evaluation report. The sixth procedure involved
submission of the evaluation report to the vice president of learning, the dean of
instructional development, and the associate dean of public safety at the college. These
administrators were requested to review the results and recommendations and assign a
contact person to assist in the development and implementation of specific assignments.
As a final step, a future evaluation of the criminal justice career program was requested
via the program review process implemented at the college.

The results of the final evaluation report were intended to assist in determining
changes needed to improve the existing criminal justice career program at the college.
The vice president of learning, the dean of instructional development, and the associate
dean of public safety will ultimately determine how the feedback will impact the
development of future career-academy programs at the college. A plan for program
revision and future implementation and evaluation was developed by the researcher (see
Appendix M). The plan for revision will be facilitated by the vice president of learning,
the dean of instructional development, and the associate dean of public safety at the
college who will determine which recommendations of the study to implement. The
administrators will delegate a contact person to assist in the development and
implementation of specific assignments. As a final step, the administrators will meet with
the public safety faculty and staff to review the recommendations, address any staff
issues, and complete an implementation plan assigning specific duties to team members.

The implementation plan will be given a 1-year time line. Public safety staff

members will meet on a monthly basis to discuss assignment progress and concerns. Staff
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members will complete the 1-year project by reporting progress in a final meeting with
administrators. The administrators will, in turn, report the progress of the criminal justice
career program to the learning council of the college as changes occur and new data
become available. As a final step, an evaluation plan was developed to be completed in
August 2008. The Research and Development Department at the college will assist the
Public Safety Department in conducting the program review to determine changes in
student, parent, faculty, and business partner satisfaction levels with the criminal justice
career program. Results of the program review will be compared to the results of this
study. The program review will continue to be conducted every 5 years based upon the
time line established by the college.

To summarize, this study followed the following sequence of activities. During
October 2006, an exhaustive review of existing literature was completed for use in the
collection of data pertaining to best practices as they related to criminal justice career
programs. During May 2007, formative and summative committees were organized and
all members were asked to provide feedback forms on the evaluation process. The
committees reviewed the entire composite of criteria for best practices that included
criteria for and models of criminal justice career programs found in existing literature as
well as results of the survey tools. The surveys were distributed to participating students,
faculty, and administrators as well as parents and business partners of the college
throughout May 2007 and June 2007. Data were gathered and integrated to assist in the
creation of the evaluation tool. The evaluation tool was designed and forwarded to the
evaluation panel who completed the evaluation and provided their findings within a
2-week time period. During July 2007, the evaluation report was documented and
submitted to the formative and summative committees for review and, subsequently, to

the vice president of learning, the dean of instructional development, and the associate



dean of public safety programs at the college.
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Chapter 5: Discussion
Overview

The criminal justice career program was developed and implemented at a
community college within the state of North Carolina to increase education quality for
high school students interested in careers within the criminal justice profession. The
problem under study in this current research was the lack of an evaluation process to
provide data indicating the effectiveness of the program. The overall purpose of this
study was to evaluate the effectiveness of the criminal justice career program at the
college. The evaluation, indeed, provided data proving the effectiveness of the existing
program. The study evaluation also assisted in determining whether goals and objectives
of the program were being met; provided information for program improvement; and will
contribute to increased credibility of the program, ensuring future support for the career
program and other career programs developed at the community college level.

The criminal justice career program at the college was developed to meet the
needs of high school students interested in exploring career and educational options in
public safety professions. Because there were no public safety courses available to high
school students within the local school district, the criminal justice career program was
implemented to satisfy the career and educational desires of students. The current
criminal justice career program implemented at the college had not been evaluated to
determine the value of the program. Consequently, the program evaluation of this study
assisted in that needed assessment. The results correlated with those of other studies
examined in the literature review conducted for this research. These studies can be
categorized into the following three themes: (a) career programs as important processes

providing high school students with employable skills and career opportunities as they
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are assisted in meeting their career and educational goals, (b) career programs for high
school students that create meaningful learning communities between secondary and
postsecondary education providers and business partners, and (c) career programs offered
as an effective complement to existing career technical education courses with specific
criteria considered in their development.

Bragg and Reger (2000) and Delano and Mittelsteadt (2005) reported that career
programs are important to high school students in meeting their academic and career
goals. Such programs serve as guides in the leadership and character building of students
to meet workforce development needs throughout their academic experiences. Results of
the literature review conducted for this study correlated with the results of recent surveys
administered at the college. Kemple (1997) examined the effectiveness of small learning
communities and found that students (a) experience greater support from teachers and
peers, (b) are more motivated to continue their education beyond high school, and (c) are
more actively involved in school activities than students within larger academic
environments.

During the summer of 2006, as part of the College Tech Prep initiative for the
local school district and the college, data were collected from students surrounding the
general effectiveness of the Law, Public Safety, and Homeland Security Academy as well
as areas for improvement in program-marketing efforts. These data were collected from a
focus group of academy students. The students discussed a variety of course-related
projects and activities within which they had been involved, in addition to areas of
satisfaction and opportunities for improvement within the program itself and program
publicity. The students spent a significant amount of time describing their projects and

activities and showed considerable agreement on opinion questions. Overall, this focus
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group was very satisfied with all aspects of their involvement at the academy.
Interestingly, the students indicated that a more effective way to market the program
would be to share their experiences with other students while out of uniform due to the
stigma high school students have associated with uniforms.

The responses from the Student Survey administered in this study reflected that
students at the college maintained satisfaction with the existing criminal justice career
program. Overall program evaluation results also reflected a positive rating of the
existing program. The literature review reflected various positive outcomes of
participation in career programs. One included the concept of relationship building in
career development, which was discussed as a result of positive student, faculty, and
business-partner interaction (Castellano et al., 2003; Neumark & Rothstein, 2004). Such
interaction assists in building relationships by providing the necessary resources for
students to succeed in college and the workforce. Networking opportunities often create a
feeling of camaraderie and build professional self-confidence and self-esteem in students
(Hull, 2005).

The results of the literature review conducted for this study also reflected that
career programs for high school students were effective only when they included certain
criteria. Responses to the surveys distributed to faculty, administrators, and business
partners associated with the criminal justice career program at the college revealed
several variables necessary for a successful career program. Additionally, existing
literature provided best practices criteria deemed necessary for an effective career
program for high school students. Criteria included a variety of topics such as the
creation of small learning communities, development of career programs based upon

workplace skills and standards, leadership development and character building,
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integration of business-oriented professions, and internships and mentorships (Cannon &
Reed, 1999; Career Academy Support Network, 2005a; Coffee, 2003; Emeagwali, 2004;
Stern et al., 2000).

Five research questions guided this current study. The Varcoe (2005) research
design was applied to address these research questions. An evaluation tool was developed
based upon the results of the literature review, survey administration, and feedback from
the formative and summative committee members. Committee members made comments
and suggestions on the criteria, survey instruments, the evaluation tool, and the data to be
included in the final evaluation report. The comments resulted in revisions of the study
documents. Lastly, an evaluation report was documented in response to the evaluation of
the criminal justice career program conducted by the evaluation panel. This process
incorporated the evaluation tool developed as part of the study.

The validated evaluation results and recommendations will be presented to the
vice president of instruction, the dean of instructional development, and the associate
dean of public safety at the college. These administrators will review the results and
recommendations based upon the mission of the college, the goals of the learning unit,
and the goals of the Public Safety Department. They will subsequently assign appropriate
contact personnel for each recommendation who will meet with the corresponding
administrator to review the respective recommendation and complete an implementation
plan. The contact personnel will report the progress of the criminal justice career program
to the vice president of instruction, the dean of instructional development, and the
associate dean of public safety as changes occur and new data become available.
Implications of the Findings

Research questions. Research Question 1 asked, What are the expected outcomes
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of current practices followed within the criminal justice career program implemented at
the college? The following six outcomes were identified by the public safety faculty and
staff and, subsequently, validated by the formative and summative committee members:

1. Create a small learning community of high school juniors and seniors interested
in careers within public safety professions.

2. Develop curriculum and provide instructional training related to public safety
professions.

3. Provide career development opportunities to students while encouraging
leadership and character development.

4. Increase student enrollment within the public safety programs offered by the
college.

5. Provide opportunities for local public safety agencies to engage in curriculum
development, classroom presentation, and internships.

6. Increase student knowledge and understanding of public safety professions.

The results of this study indicated that several of the criteria followed in the
criminal justice career program already implemented at the college reflected best
practices revealed in the literature review. This was clearly represented in the data
collected via the evaluation tool.

Research Question 2 asked, What does a search of related literature reveal in
terms of best practices applied by high school criminal justice career programs? The
literature review conducted for this study focused primarily on secondary institutions
because available research on community college career programs accessible to high
school students was very limited. Existing literature revealed a variety of criteria

considered best practices (see Appendix I). Reported trends reflected that career
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programs at most institutions maintained the following criteria: (a) a small
learning community atmosphere, (b) integrated college courses into high school
curriculum, (c) partnerships with related professional agencies or businesses,
(d) specifically designated classroom space, (€) a tracking and evaluation system for
career program students, and (f) faculty opportunities for professional development
(Cavanagh, 2004; Kemple & Snipes, 2000; Lewis, 2005).

Although many institutions serving as study sites within existing research were
secondary school systems, the researchers agreed that career programs have a positive
effect on the success level of high schools and provide positive avenues for high school
completion, continuing education, and entry into the workforce. Many of the cited
institutions maintained similar criteria to those identified within the literature as best
practices (Allen, 2005; Bragg, 2000; Catron, 2001; Clagett, 1997; Kemple & Snipes,
2000; Lewis, 2003; O’Banion, 2006a, 2006b, 2006c¢). The literature review also revealed
that an evaluation component is necessary to assess the effectiveness of existing career
programs. Evaluation of the program as well as the faculty, administrators, parents, and
business partners is recommended (Kemple, 1997; Maxwell & Rubin, 2000; Stern et al.,
2002). Data gathered from the review, survey results, and the criminal justice career
program criteria were combined to create a list of 11 criteria used to create the evaluation
tool introduced in this current study (see Appendix H).

Research Question 3 asked, What are the perceptions of students, faculty,
administrators, parents, and business partners at the college regarding best practices for a
criminal justice career program? The review of literature revealed that surveys are
commonly used in program evaluations to collect and summarize data for analysis in

evaluation studies (Babbie, 2007; Vito & Blankenship, 2002). The researcher in the
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current study worked in coordination with the faculty of the public safety program to
formulate appropriate preliminary survey tools for students, faculty, and administrators
associated with the criminal justice career program at the college. The same team created
appropriate survey tools for parents and business partners with knowledge of and
association with the criminal justice career program at the college. The surveys were
validated by the summative committee in conjunction with feedback from the formative
committee. They were subsequently administered in the order presented in Research
Question 3. The four instruments also provided a means of data collection and assisted
the summarization of data and ultimate development of the evaluation tool.

The Student Survey assessed the perceptions of high school students currently or
previously enrolled in the criminal justice career program of the college. Participants
shared their views regarding best practices for a criminal justice career program
implemented at the study site. The validated survey consists of nine questions focused on
the composition and implementation of the criminal justice career program for high
school students at the college. Similar to the secondary institutions examined in the
literature review, most of the respondents were high school students. An average of 80%
of these participants were either satisfied or very satisfied with the course content, 70%
were either satisfied or very satisfied with the teaching methods, 75% were either
satisfied or very satisfied with course relevancy to their career choices, 95% were either
satisfied or very satisfied with the instructors, and 80% were either satisfied or very
satisfied with the overall design of the criminal justice career program. In terms of
barriers to success, 10% of the respondents perceived that a major weakness of the
criminal justice career program was the instructors; 10% reported that a major weakness

was the curriculum; 60% stated that a major weakness was the paramilitary structure; and
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15% of the respondents perceived transportation issues, attendance, teaching
methodologies, and uniforms as major program weaknesses.

The Faculty and Administrator Survey assessed the perceptions of faculty and
administrators directly involved in the recruitment of and instruction delivered to students
in the criminal justice career program. These survey respondents shared their views
regarding best practices for a criminal justice career program implemented at a
community college. The validated survey consists of 18 questions focused on the
recruitment of program students, their academic skill levels, their career development
plans, and the integration of professional standards in curriculum development. The
survey results revealed a lack of communication between faculty and students, which
affected program enrollment. Because the college also offered regular criminal justice
courses for high school students as part of the College Experience program, many
students were not properly advised as to the type of career program for which they were
registering.

Training and professional development opportunities received high ranking from
respondents of the Faculty and Administrator Survey, as did the development of
career-oriented material and the academic preparation of students. Because the issues of
program development and curriculum, career exploration and opportunities, and
student-faculty relationships were repeated most often in the survey responses, these
three issues were considered the most relevant in the final analysis. A similar theme was
found in the analysis of responses from the Parent and Business Partner Survey.
Respondents recommended keeping the career program, integrating more business and
agency involvement into the program, and possibly expanding the program into other

areas of public safety. The final survey item asked respondents to rank program criteria in



&9

order of importance. Repeated issues were viewed in the data analysis as critical to the
effectiveness of a criminal justice career program. The survey results indicated an overall
positive perception of the program by the students, parents, faculty, administrators, and
business professionals associated with the college. In general, respondents were very
satisfied with the dynamics of the program and the opportunity for high school students
to enroll in such college-level training. All survey participants supported the criminal
justice career program in communication with students not enrolled in the program. This
was viewed as the strongest indicator of program effectiveness.

Research Question 4 asked, What is the most effective and valid tool for
evaluating the current criminal justice career program offered by the college? Because an
acceptable evaluation tool could not be found in the literature reviewed for this study, an
appropriate instrument was developed from criteria collected in the review, existing
criminal justice career program criteria, and survey results. The new evaluation tool was
validated through the iterative review process of the formative and summative
committees formed for this current study. The instrument contained 11 validated criteria
that were referenced in a gap analysis performed by an expert evaluation panel (see
Appendix L). This panel selected the appropriate number of criteria, according to a
Likert-type scale, to determine whether the applied criminal justice career program
implemented by the college was adhering to best practices applied in such career
programs for high school students. The scale ranged from 1 through 5 with 1 representing
strong disagreement and 5 indicating strong agreement.

Research Question 5 asked, What evaluative data, including those drawn from
any gap analysis between current practices and best practices, and what recommendations

were submitted to administrators of the college? The literature reviewed for this study
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offered suggestions for evaluation reports (Davidson, 2004; Fitzpatrick et al., 2004).
Several were incorporated in an outline used for the evaluation report created in this
study that included a list of tables, an executive summary, the purpose for the process, a
description of and purpose for the evaluation, the methodology applied, the results,
appendixes, and literature references. Results from analysis of the data collected by the
evaluation report were categorized into the following three main areas: (a) gaps identified
through the evaluation tool, (b) areas where the college met the criteria of the evaluation
tool, and (c) areas presented as neutral. Responses within each of these areas provided
valuable feedback for the recommendations compiled for the evaluation report.

The evaluation process identified gaps between the criteria applied for the
criminal justice career program at the college and those considered best practices. These
gaps were also identified and categorized into three areas: (a) the area of increasing
student enrollment within public safety programs offered by the college; (b) the area of
providing an opportunity for local public safety agencies to engage in curriculum
development, classroom presentation, and internships; and (c) the area of a formal
evaluation process measuring effectiveness and quality. The college met the criteria
applied by the evaluation tool introduced in this study within eight areas. The criteria
were separated into two categories: strongly agree that criteria have been met and agree
that criteria have been met. Evaluators strongly agreed that the criminal justice career
program at the college met two areas of criteria within the evaluation tool. These areas
are identified in the tool as provides career-development opportunities to students while
encouraging leadership and character development and fosters positive relationships with
faculty, staff, parents, and volunteers.

Evaluation and gap analysis. Evaluators identified and agreed that the criminal
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justice career program at the college met six other areas of criteria within the evaluation
tool. The following areas were identified in the tool: (a) creates a small learning
community of high school juniors and seniors interested in careers within public safety
professions, (b) develops curriculum and provides instructional training as it relates to
public safety professions, (c) increases student knowledge and understanding of
public safety professions, (d) creates support for and understanding of the criminal justice
career program, (e) develops a supportive learning community, and (f) develops effective
program curriculum. Three areas of criteria were identified as neutral, which reflected
that evaluators did not agree or disagreed as to whether the criteria had been met. These
areas state in their identification that the criminal justice career program (a) increases
student enrollment; (b) provides an opportunity for local public safety agencies to engage
in curriculum development, classroom presentation, and internships; and (c) provides
student and program assessments.

The combination of the literature review conducted for this current study, the
criteria of the criminal justice career program at the college, survey results and feedback,
and validation of the formative and summative committees resulted in the evaluation tool
introduced in this research. The instrument was composed of 11 criteria. There are
implications pertinent to the results of the evaluation. First, the findings determined that
the criminal justice career program at the college effectively met the needs of students.
The results of the evaluation tool also indicated that the program had a positive effect on
the student population and met their career needs by offering an additional avenue on
which to explore career options. The criminal justice career program at the college
supported the personal growth of students. The program helped students develop and

maintain a positive and meaningful relationship with criminal justice professionals and
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prepared students for the challenges of the workplace. In addition to character-building
and leadership development benefits, the program aided in developing the responsibility
and accountability aspects of adulthood.

Areas of program improvement were identified, facilitating the formulation of
recommendations. The areas were identified through a gap analysis, and gaps between
the criteria of the criminal justice career program at the college and the criteria of best
practice were categorized into the following three areas: (a) increasing student enrollment
within public safety programs offered by the college; (b) providing opportunities for local
public safety agencies to engage in curriculum development, classroom presentation, and
internships; and (c) lack of a formal evaluation process measuring effectiveness and
quality. The first gap revealed that the criminal justice career program failed to increase
enrollment into the public safety program at the college. The institution lacked a clearly
defined strategy to encourage and promote enrollment into the programs from high
school graduation. The low enrollment for the criminal justice career program may have,
in turn, caused the low enrollment for the public safety program. In addition to low
enrollment, the gap relationship may exist due to inadequate program marketing to
secondary institutions and staff. Participation in the criminal justice career program is
voluntary. Although career development counselors assist in student recruitment for the
program, the perceptions of the program by some students, staff, and administrators may
discourage student interest and participation.

The second gap revealed that the college did not provide opportunities for local
public safety agencies to engage in curriculum development, classroom presentation, and
internships. During program planning and curriculum development, feedback should be

received by participating members of the business community. The inclusion of business
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partnerships in program discussion can serve only to enhance the level of participation
from businesses as well as encourage their role in developing internships and other
student opportunities. The lack of full involvement by business partners deteriorates the
comprehensive definition of a learning community. In addition to increasing student
awareness to higher education opportunities, the career program should introduce
students to entry-level professional positions through the relationships developed with
business partners.

The third gap between program development and program implementation
revealed that the college lacked an evaluation component for the criminal justice career
program. During a time of restrained financial resources, college administrators must
make investments in areas where programs are deemed effective for the college and the
students the institution serves. The lack of an evaluation process renders the identification
of program areas requiring improvement difficult. The identification and elimination of
gaps assist in creating the best possible criminal justice career program. Evaluation can
provide continuous improvement of programs, services, and administrative functions.
Such a process also provides ongoing, integrated, institution-wide, research-based
planning and evaluation processes that incorporate a systematic review of programs and
services. This results in continuous improvement and demonstrates institution
effectiveness in terms of accomplishing the mission of the school (Central Piedmont
Community College Web Ambassadors Team, 2004a).

Limitations of the Study

The following limitations were associated with this study. The research examined

the criminal justice career program implemented at the college. Most career programs are

designed for development within the secondary school system. The program under study
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in this research focused solely on the components specifically identified by the career
cluster associated with law, public safety, corrections, and security that posed a
limitation. Additionally, the student survey was limited to distribution solely within a
single community college; consequently, all data were collected from a single institution.
The study drew data from students attending three different high schools within one
district who also participated in the criminal justice career program at the study site.
Although the small number of participants attending the study site allowed for focused
attention and a greater amount of one-on-one development than larger population
samples, the program under study may still not be possible at similar institutions of
higher education. Another limitation of this study was that not all program participants
participated at the same level (e.g., some students may be in their 2nd year of the
program). It was assumed the surveys were reliable and valid as stated by the feedback of
the formative and summative committees. It was also assumed that data collection and
interpretation were accurate. However, these limitations did not detract from the
importance of evaluating the targeted criminal justice career program for its effectiveness
with the students served.

The criminal justice career program developed at the community college that
served as the study site in this research may not represent other career academies
throughout the school district. Although the results may be helpful in evaluating
criminal justice career programs at other institutions, the findings cannot be generalized
to other services at other institutions. Different student populations and diverse program
needs and personnel are examples of factors that necessitate a distinction in programs
between institutions. The survey data collected in this study were gathered from students,

faculty, parents, and business partners at one specific community college and within one
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community; hence, neither the data nor associated findings are applicable to all other
colleges. All data used in this study were gathered over a 2-month period. As time
progresses, the needs and characteristics of community college programs are likely to
change. The greater the variance in these characteristics and needs, the less relevant are
the findings of this study.

Recommendations

Based upon the conclusions and implications from the evaluation conducted in
this study, six core recommendations emerged. First, the college is encouraged to
maintain the current criminal justice career program employed. The advantages of
supporting a career program for high school students is grounded in empirical research
and has been proven as an effective and efficient process for many secondary institutions.
The decision to maintain the current criminal justice career program with several
modifications is at the discretion of the vice president of learning, the dean of
instructional development, and the associate dean of public safety at the college.

In addition, the results of this evaluation should be summarized and made
available to staff within the instructional unit at the college. By sharing the results of the
study, the administration will emphasize the importance of career programs for high
school students and their effect on relationship building with students. Additionally, staff
may recognized the importance of the program and be motivated to develop a similar
program within their specific areas. This may assist staff in identifying programs within
which they have the ability to help high school students prepare for career opportunities
and increase program enrollment. This aligns with the specific recommendation from the
evaluation tool to create an advisory committee that includes members of public safety

agencies to assist in programming and implementation of the career program.
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In addition to marketing career programs to staff at the college, development of a
plan to disseminate and market information to students interested in involvement with the
career program design is also recommended. Specific suggestions include the following
recommendations: (a) creating a formal recruitment plan to ensure increased enrollment
within the public safety degree programs of the college that includes processes available
to current students and future applicants, (b) coordinating processes with the local school
district and the college’s Marketing Department to create an effective process of
educating students and staff on the criminal justice career program, (c) creating a link for
the criminal justice career program on the current Web site of the college, (d) advertising
the program through guest interviews on the college and local school district television
stations, and (e) developing a recruitment plan with the Recruitment Department of the
college at area high schools to encourage students who may be interested in the criminal
justice career program.

Developing, implementing, and strengthening the relationship-building and
communication processes between parents and business partners surrounding the criminal
justice career program is also recommended. Specific suggestions include (a) increasing
recognized partners within the targeted career areas that will provide continued support of
the program; (b) developing opportunities for job shadowing, internships, work study,
community service, and learning projects; (c) creating an advisory committee that
includes members of public safety agencies to assist in programming and implementing
the career program; (d) defining a clear role for parent involvement; (e) developing
partnership agreements designed to address various program goals; and (f) continuing to
provide an annual orientation for students, parents, faculty, and partners entering the

program, allowing them to receive a review of program expectations and to have any
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questions addressed.

Developing and implementing an ongoing evaluation process for the criminal
justice career program as well as other career programs, is also recommended. Specific
suggestions include coordinating with the Research and Planning Department at the
college to incorporate the program review into the existing criminal justice career
program and developing a formal process for evaluating program effectiveness to include
input from stakeholders. Creating a more comprehensive program must also be
addressed. Specific suggestions include (a) aligning program goals, content, and
assessments with appropriate local, state, and national academic standards; (b)
developing a set of career knowledge and skill statements for use with expressing course
and program goals; (c) developing a program of study that begins by the 9th grade and
continues through the 12th grade; (d) increasing lesson plan development as it relates to
career planning, career development, and employable skills; (e) creating required or
recommended academic and career courses and standards; and (f) encouraging student
involvement in extracurricular activities related to career areas such as exploring and
mentoring. Further study is also recommended in this area of career programs at the
community college level. Although career programs for high school students are effective
for career development as a whole, limited related research exists, forcing most data to be
gleaned from study focused on secondary institutions.

Conclusion

The final focus of this study involved use of the evaluation report findings to
develop a plan toward revision of the current criminal justice career program,
implementation of that revised process, and a future evaluation of the revised program 1

year after implementation. This entire plan (see Appendix M) will adhere to existing
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protocol of the college and the following steps:

1. The vice president of learning, dean of instructional development, and the
associate dean of public safety at the college will determine which recommendations of
the study to implement.

2. The administrators will delegate an individual to assist in the development and
implementation of specific assignments.

3. The administrators will meet with the public safety staff to review all
recommendations, address issues presented by staff members, and complete an
implementation plan assigning specific duties to staff members.

The plan specific to implementation will adhere to the following steps:

1. The plan time line will be drawn to cover a 12-month period.

2. The public safety staff members will meet on a monthly basis to discuss
assignment progress and any related concerns.

3. The public safety staff will work together to implement recommendations
assigned by the administrators.

4. The public safety staff will meet after a period of 3 months to develop a
progress report for presentation to the division director of public safety.

5. The division director will report to the learning council of the college as to the
progress of the criminal justice career program as changes occur and new data become
available.

The plan specific to evaluation will adhere to the following steps:

1. Evaluation will be completed during August 2008.

2. The Research and Development Department at the college will conduct the

Student Survey, Faculty and Administrator Survey, Parent Survey, and Business Partner
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Survey to determine changes in student satisfaction levels within the criminal justice
career program.

3. The criminal justice career program staff at the college will receive the survey
and survey directions for distribution.

4. Survey results will be analyzed by the Research and Development Department
and comments will be forwarded to the Public Safety Department.

5. Survey results will be compared to the study results.

6. Revisions of the criminal justice career program will be made based upon the
evaluation results.

7. The survey and evaluation of the criminal justice career program will continue

to be distributed every 5 years based upon the college protocol.
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Appendix A

Career Clusters



Agriculture,
Food, & Natural
Resources

Architecture
and
Construction

Arts, AIV
Technology, and
Communications

Business,
Management
and
Administration

Education and
Training

Finance

Government and
Public
Administration

Health Sciences

Hospitality and
Tourism

Human Services

Information
Technology

Law, Public
Safety,
Corrections, and
Security

Manufacturing

Marketing,
Sales, and
Service

Science,
Technology,
Engineering,
and
Mathematics

Transportation,
Distribution,
and Logistics

Career Clusters

The production, processing, marketing, distribution, financing, and development of
agricultural commodities and resources including food, fiber, wood products, natural
resources, horticulture, and other plant and animal products/resources.

Designing, planning, managing, building, and maintaining a built environment.

Designing, producing, exhibiting, performing, writing, and publishing multimedia
content including visual and performing arts and design, journalism, and
entertainment services.

Planning, organizing, directing, and evaluating business functions essential to
efficient and productive business operations within any sector of the economy.

Planning, managing, and providing education and training services, as well as
related learning support services.

Planning services for financial and investment planning, banking, insurance, and
business financial management.

Executing governmental functions to include governance; national security; foreign
service; planning; revenue and taxation; regulation; and management and
administration at local, state, and federal levels.

Planning, managing, and providing therapeutic services, diagnostic services, health
informatics, support services, and biotechnology research and development.

The management, marketing, and operation of restaurants and other food services,
lodging, attractions, recreational events, and travel-related services.

Preparing individuals for employment in career pathways related to families and
human needs.

Design, development, support, and management of hardware, software, multimedia,
and systems-integration services.

Planning; managing; and providing legal, public safety, and protective services in
homeland security including professional and technical support services.

Planning, managing, and performing the processing of materials into intermediate or
final products and related professional and technical-support activities as production
planning and control, maintenance, and manufacturing/process engineering.

Planning, managing, and performing marketing activities to reach organizational
objectives.

Planning; managing; and providing scientific research and professional and
technical services (e.g., physical science, social science, and engineering) including
laboratory and testing services, as well as research and development services.

Planning; management; and movement of people, materials, and goods by road,
pipeline, air, rail, and water and related professional and technical support services
as transportation infrastructure planning and management, logistics services, mobile
equipment, and facility maintenance.
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Formative Committee Members

Dean of instructional development — the college

Qualifications:

Selection rationale:

BS in Marketing, Southern Illinois University
M.H.D.L., University of North Carolina-Charlotte
Additional graduate studies, Winthrop University

Experience working with both high school and community college
programs and program development.

Associate dean of public safety — the college

Qualifications:

Selection rationale:

BA in English, East Carolina University

Master’s in Criminal Justice, University of North Carolina-
Charlotte

EdD in Adult Education, North Carolina State University

20 years experience within the field of public safety; 12 years
experience with higher education and program development.

Director of cooperative high school programs — the college

Qualifications:
Selection rationale:

BS and BA, East Carolina University

Experience with College Tech Prep, Concurrent Enrollment, and
other high school programs offered at the college. Works closely
with local secondary schools and active with state initiatives
affecting high school programs offered at community college
campuses.
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Invitation Letter to Committee Members

[Date]

Committee Member
Street Address
City, State, Zip

Dear

My name is Margaret Austin and I am a doctoral student attending Nova Southeastern
University. As a requirement of my doctoral program, I am conducting an applied
dissertation study and writing to invite you to serve on a research committee.

My study will examine the criminal justice career program implemented at a large
community college within the southeastern region of the United States.

The research is expected to identify changes to the current criminal justice career
program that would enhance the program at the college and provide a model and
benchmark for the development of other career programs offered at the community
college level.

As an expert within the area of this study, your participation would present a valuable
contribution. I would therefore like to invite you to serve on a research committee. If you
agree, the provision of your expertise via open and honest feedback throughout the 6- to
9-month study would be requested. Committees will meet either by telephone,
electronically, or face-to-face.

Thank you for your consideration. I will contact you within the next week to answer any
questions you may have and to learn of your decision.

Margaret Austin
Doctoral Candidate
Nova Southeastern University
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Committee Participation Agreement Form

I agree to serve as a committee member for the research study being conducted by
Margaret L. Austin and entitled Evaluation of a Criminal Justice Career Program
Implemented Within a Community College. I understand that this study will examine the
criminal justice career program at a large community college within the southeastern
region of the United States and is expected to make revisions, additions, or deletions to
the career program currently implemented at the college.

During this study, I will use my expertise to provide open and honest feedback. I will
participate in meetings that will convene either by telephone, electronically, or face-to-
face. I also understand that the study is expected to conclude within 3 to 6 months.

Participant Signature: Date:
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Committee Feedback Form

Feedback Form Directions:

e Please complete and return this form to the researcher within 5 days of receipt.
e Attach additional pages if needed.

Submitted by: Date:

1. Criteria recommendations:

II. Comments and suggestions:
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Summative Committee Members
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Summative Committee Members

Director of the Professional Development Center for Excellence,
School of Justice — Baltimore County Community College

Qualifications:

Selection rationale:

BS in Business and Information Systems, University of Phoenix
MS in Management with a Marketing Concentration, College of
Notre Dame of Baltimore.

17 years experience with Baltimore County Police Department.
Experience with research, program development, and evaluation.
Community college experience in criminal justice programs.
Experience with program development, research, marketing, and
implementation of career programs.

Director of career technical education — Central Carolina Technical College

Qualifications:

Selection rationale:

AB in Education, Social Studies,
University of North Carolina—Chapel Hills
M.S. in guidance and Counseling,
University of North Carolina—Charlotte.

26 years experience in career technical education. Experience with
program development, program monitoring, College Tech Prep,
and kindergarten-Grade 12 curriculum standards. Coordinated
dual-enrollment program; facilitated articulation process; created
joint professional-development opportunities; and facilitated
ACCUPLACER testing for career technical education students.
Developed creative, effective guidance delivery systems;
conducted group and individual career assessments; led career
research and planning sessions; monitored student academic
progress and achievement; and assisted students in transitioning to
postsecondary education, training, or work.
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Expert Evaluation Panel

Research analyst - PRAXIS

Qualifications:

Selection rationale:

BS in Research Systems
MS in Evaluation Policy.

6 years experience in research and program evaluation.

Assistant professor-Fire Science Program director
UNC Fayetteville State University

Qualifications:

Selection rationale:

BS in Research Systems, M.S. in Organizational Development,
PhD in Human and Organizational Systems

Fielding Graduate University

MA in Organizational Development

Fielding Graduate University

MA with Certificate of Advanced Graduate Studies in
Professional Clinical Counseling

Ottawa University-Phoenix

MS of Education in Counseling and Human Relations
Northern Arizona University

BS in Education

Eastern Oregon University.

The design and implementation of an online, graduate degree
program that incorporates graduate-level credits earned at the
National Fire Academy with a series of online graduate courses,
culminating in the MS in Executive Fire Service Leadership.
Conducted an extensive NCA self-study during the accreditation
process. Codesigner and facilitator of the BS degree program in
Public Safety Administration.
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Revised and Validated Criteria for the Criminal Justice Career Program

Criteria

How criteria is achieved

Measurement applied

1. Create a small learning
community of high school
juniors and seniors interested
in careers within public safety
professions.

The aim of a career program is to
prepare students for college and
the workplace. The criminal
justice career program will
expose students to the segment
of occupations within the public
safety field. The program fits
within the public safety-related
business area. Enrollment is
limited to students interested in
the criminal justice career
program.

Written statement of the
education philosophy, mission,
and goals of the program.

A set of partners who provide
substantial support.

An advisory committee
composed of school, community,
and employer members.

Administrative support for the
school board, superintendent, and|
principals.

2. Develop curriculum and
provide instructional training
as it relates to public safety
professions.

Curriculum is based upon state
or national standards of the
public safety industry.
Curriculum begins during the
junior year with a defined course
sequence. Learning illustrates
application of academic and
career subjects incorporated into
classroom technology and
project-based learning.

A set of career-pathway
knowledge-and-skill standards
are used as a base for program
courses and goals.

Each course has a full set of
well-structured lesson plans.

Academic standards are
integrated into career courses.

Career standards are integrated
into academic courses.

Articulation agreements exist
providing college credit.

Extracurricular activities related
to career areas are available and
encouraged.

Balance of instructional
methodologies.

3. Provide career-development
opportunities to students while
encouraging leadership and
character development.

The career program fosters a
culture of respect for others and
encourages student development
in leadership. Students take all
college-level courses together as
a student group.

Written agreement with a set of
behavioral expectations
including dress code signed by
students and parents.

A sense of community
emphasizing citizenship
responsibilities and a supportive
atmosphere.

Students have avenues through
which they can provide input to
program policies, learning
processes, and practice.
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Criteria

How criteria is achieved

Measurement applied

4. Increase student enrollment
within the public safety
programs offered by the
college.

The career program fosters a
culture of respect for others and
encourages student development
in leadership. Students take all
college-level courses together as
a student group.

Literature and brochures
describing the program and its
goals along with other ongoing
program publicity.

Recruitment-selection process is
comprehensive, written ,widely
available, and effective.

Program entry is voluntary.

Program orientation is provided
to students, parents, faculty, and
business partners.

Classes and classrooms are
limited to students enrolled in the
program.

5.Provide an opportunity for
local public safety agencies to
engage in curriculum
development, classroom
presentation, and internships.

Representatives of employers
provide instruction and field
trips, job “shadowing,”
mentoring, and community-
service opportunities.

Career areas reflect local or
regional needs based upon
substantive analysis.

Ongoing working relationship
with local and regional
economic-and workforce-
development organizations.

6. Increase student knowledge
and understanding of public
safety professions.

The program provides options
through which students can learn
in work-based settings.
Experiences expose students to
the range of jobs within the
public safety field and the level
of education needed for each
position.

Job shadowing, internships, work
study, community service, and
learning are all aspects of the
curriculum including
opportunities for higher level
students to mentor lower level
students.
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Literature Review Summary of Best Practices in Career Programs

for High School Students

Author

Year

Best practices criteria

Kemple

1997

Three distinguishing features of a career academy:

* Organized as small learning communities to create a more
supportive, personalized learning environment.

» Combined academic and career and technical education curricula
around a career theme to enrich teaching and learning.

* Established partnerships with local employers to provide career
awareness and work-based learning opportunities for students.

Career Academy
Support Network

2005b

Three structural elements of a career academy:

* A small learning community, comprising a group of students
within the larger high school who take classes together for at least
2 years, taught by a team of teachers from different disciplines.

* A college preparatory curriculum with a career theme, enabling
students to see relationships among academic subjects and their
application to a broad field of work.

 Partnerships with employers, the community, and local colleges,
bringing resources from outside the high school to improve student
motivation and achievement.

Career Academy
Support Network

2005a

Research has shown that career academies result in a substantial
increase in income following high school, particularly for males,
without reducing the rate of graduation for these students either from
high school or postsecondary education. However, research has also
cautioned that, if the career academy model is not fully and
effectively implemented with a strong academic component, related
programs will not produce significant academic outcomes for
students. The National Standards of Practice are, in part, a response
to these findings and are designed to help raise achievement levels
and other educational outcomes for students participating in career
academies. The standards are

* Defined mission and goals

* Academy structure

» Host district and high school

 Faculty and staff

* Professional development

* Governance and leadership

* Curriculum and instruction

* Employer, higher education, and community involvement
* Student assessment

* Cycle of improvement
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Hull

2004

Tech Prep is a conceptualization of curriculum designed to train a
more flexible, knowledgeable, and technically adept workforce. The
program is aimed primarily at students in the general-education track
needing higher level career skills. Tech Prep programs should be
developed and measured in terms of the following components:

* Partnerships

* Curriculum

* Marketing/Communications
* Institutional commitment

* Guidance and student support
+ Evaluation

Bragg

2000

Quality Tech Prep program indicators, as developed by the National
Association of Tech Prep Leadership, include the following five
integral components:

*  Accountability and sustainability
*  Student opportunities

*  Curriculum

*  Articulation

*  Professional development

U.S. Department of
Education

2006a

A national advisory committee comprised of experts in career-
technical education developed a set of criteria to describe the
components of an exemplary career technical-education program.
These criteria reflect national legislation pertaining to career
technical education such as the Carl D. Perkins Act of 1998 and the
National Skills Standards Act of 1994. The criteria are intended to
describe exemplary career technical programs at the secondary and
postsecondary levels, as well as exemplary programs connecting
secondary and postsecondary career technical initiatives. The criteria
are

* Program quality

» Educational significance

» Evidence of effectiveness and success
* Replicability/Usefulness to others
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Kemple and Snipes

2000

Key summaries:

* The career academies under study increased both the level of
interpersonal support students experienced during high school and
their participation in career awareness and work-based learning.

= The career academies substantially improved high school
outcomes among students at risk of dropping out. For this group,
the academies reduced dropout rates, improved attendance,
increased academic course enrollment, and increased the likelihood
of earning a sufficient number of credits to graduate on schedule.

= Among students least likely to drop out of high school, the career
academies increased the likelihood of graduating on schedule.
They also increased the vocational course enrollment of these
students without reducing their likelihood of completing basic core
curriculum.

= Where the academies produced particularly dramatic
enhancements in the interpersonal support students received form
teachers and peers, they reduced dropout rates and improved
school engagement for both high-risk and medium-risk subgroups
(approximately 75% of all students served). Academies that did
not enhance these supports actually increased dropout rates and
reduced school engagement for some students.

* The career academies did not improve standardized math and
reading-achievement test scores.

* When findings are averaged across the diverse groups of students
participating in the full study, it appears that the career academies
produced only slight reductions in dropout rates and modest
increases in other measures of school engagement. These
aggregated findings, however, mask the high degree of variation in
effectiveness among different groups of students and across the
different programs.

Research findings:

= Career academies provide a well-defined approach to creating
more supportive high school environments and increasing student
exposure to career awareness and work-based learning.

= Among students who are most at risk of dropping out of high
school, career academies are an effective means of preventing
dropout, increasing school engagement, and helping students
acquire the credentials needed to graduate and prepare for
postsecondary education.

= Career academies should continue to serve a heterogeneous
population of students. The pervasive positive impacts for students
at high risk of dropping out may derive, in part, from exposure to a
highly engaged peer group who, on balance, also benefit from
exposure to several key dimensions for the Academy experience.

= If Career academies do not complement their career-related
curriculum and work-based learning activities with strong
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interpersonal and academic supports, they risk reducing school
engagement for some students. A highly structured school-within-
a-school organization can create a necessary set of conditions for
providing these supports.

Career academies should build on the effective organizational
enhancements they bring to high school reform efforts if they are
to improve academic achievement as measured by most
standardized tests currently in use. Promising approaches may
involve aligning Career Academy curricula with high standards
and providing teachers with the incentives and capacity to deliver
on such standards.
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O’Banion

2006a,
2006b,
2006¢

Three colleges (i.e., a Wisconsin technical college, a Maryland
community college, and a California community college) provide
prime examples of the collaborative efforts of career programs for
high school students interested in law, public safety, corrections, or
security careers. The Wisconsin technical college created a criminal
justice/law-enforcement career pathway that presents a “real-world”
approach to instruction. This provides students with a solid
understanding of the many facets of the criminal justice system. The
college also established articulation agreements with 4-year
institutions to create a seamless educational transition from high
school to the postsecondary level. This program proved successful
for the following reasons: (a) student testing for readiness in college-
level academic work, (b) introductory courses offered through
distance education with secondary and postsecondary articulation
agreements, (c) articulation agreements from 2-year and 4-year
institutions, and (d) opportunities for real-world experiences.

The Maryland community college developed criminal justice courses
to be taught in local high schools that would prepare high school
students vocationally and academically for careers in law
enforcement. The community college capitalized on the growing
recommendation in law enforcement to provide quality and
assessable education to law-enforcement officers. Through the high
school career pathway, this community college provides high school
students the opportunity to receive college credits that will articulate
to a state 4-year institution. Program success was attributed to the
following effective strategies: (a) summer criminal justice pathways,
(b) dual-enrollment courses, (¢) opportunities for professional
development for secondary and postsecondary faculty, (d) secondary
and postsecondary articulation agreements, (e) site-based
experiences, and (f) opportunities for parents to meet with students
and advising faculty.

The California community college, in partnership with a local high
school, developed courses for a law-enforcement career pathway.
Development of a Summer Career Institute was identified as one of
the key learning experiences for participating students. The most
effective strategies for the program included (a) alignment of high
school and college curriculum, (b) early college exposure, (c) college
placement exams for juniors and seniors, and (d) college-prep
remediation courses.

To encourage continuance of the career pathway and student success
within the postsecondary system, the following lessons should be
considered:

* Project-based learning is essential.

 Seek cultural relevance in all instructional strategies.

* Include business relationships.

» Always consider student costs.

» Seek ways of strengthening high school programming.
» Connect through Tech Prep.

* Provide dual-credit opportunities.

¢ Clarify career pathways for students.
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Student Survey

How long have you been or were you a student within the criminal justice career
program?

(11 year [12 years
What is your current academic level?

"I Junior "ISenior IGraduate
How did you first learn about the criminal justice career program?
[IStudents [IParents [ICMS-TV  [1High school career counselor
[JAcademy staff [Program graduates [INewspaper article [1Other

Please indicate your level of satisfaction with the following elements of the
criminal justice career program:

a. Course content [INot satisfied [JSomewhat satisfied [JSatisfied [ Very satisfied
b. Teaching methods INot satisfied [ISomewhat satisfied [ISatisfied [1Very satisfied

c. Course relevance to
career choice [INot satisfied [JSomewhat satisfied [Satisfied [1Very satisfied

d. Instructors [1Not satisfied [1Somewhat satisfied []Satisfied [1Very satisfied
e. Overall program "INot satisfied [1Somewhat satisfied [Satisfied [1Very satisfied
What do you feel is the major weakness of the criminal justice career program?
" Instructors "ICurriculum [1Paramilitary structure |Other

If you answered “Other” to Question 5, please describe this weakness:

What do you feel is the major strength of the criminal justice career program?

"Instructors CICurriculum [JParamilitary Structure "1Other
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6b. If you answered “Other” to Question 6, please describe this strength:

7. Would you recommend the criminal justice career program to other students?
OYes Yes, with reservation [JNo

8. If you could improve the criminal justice career program, please list the changes
you would make:

9. Did the criminal justice career program help you decide your future career
path?

O Yes [ No
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Faculty and Administrator Survey
Please indicate to what extent you agree or disagree with the following statements.
[0 = No opinion, 1 = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree]

1. Students participating in the criminal justice program are taking higher level academic
courses in mathematics, science, and communications than did general-education
students during previous years.

0 1 2 3 4

2. Academic teachers stress their mission of preparing students for employment and
further education.

0 1 2 3 4

3. Schools participating in the criminal justice career program have a special admissions
process that causes students to feel distinct from other students.

0 1 2 3 4

5. Career technical education materials have been developed/adopted by career technical
teachers to emphasize mathematics, science, and communications skills as they relate to
occupational fields or clusters.

0 1 2 3 4

6. There are joint planning sessions among career development counselors and
community college staff.

0 1 2 3 4

7. Individualized educational plans for students within the criminal justice career program
are developed and used.

0 1 2 3 4

8. Individualized educational plans for students within the criminal justice career program
reveal that the programs of study selected by the students match their goals.

0 1 2 3 4

9. Career development counselors demonstrate an understanding of the criminal justice

career program and are proactively recruiting students.
0 1 2 3 4
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10. Career development counselors assist students with career planning.
0 1 2 3 4

11. Classroom observation reveals that academic teachers teach and reinforce academic
competencies as they relate to appropriate occupational fields.

0 1 2 3 4
12. Academic faculty receives professional-development activities.
0 1 2 3 4

13. Program instructors have received recent staff development on applied instructional
methods, effective teaching, and application of competencies.

0 1 2 3 4
14. Curriculum and instructional plans reflect applied teaching strategies.
0 1 2 3 4

15. Student handbooks and/or other student materials at the secondary and
postsecondary level contain information on Concurrent Enrollment programs offered by
the secondary and postsecondary schools.

0 1 2 3 4

16. Regional occupational forecasts at the time students enter the criminal justice career
program indicate that jobs compensating above minimum wage within their field of study
will be available.

0 1 2 3 4

17. Business and industry participate in the periodic review and updating of programs of
study and curricula to ensure the occupational/technical material taught is relevant to the
current job market.

0 1 2 3 4

18. Business and industry participants are actively sought to provide internships,
apprenticeships, and/or mentorships to students, giving them experience in their chosen
fields prior to placement.

0 1 2 3 4
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Preliminary Parent Survey

I learned about the criminal justice career program through (please place an “X” to the
left of the appropriate response)

A. Guidance Counselor/Occupational Specialist
B. Materials sent to my home

C. Another parent

D. Open House

E. Other: (Please specify):

Directions: Using the following scale, please place the appropriate letter in the left-hand
column that represents your response to the corresponding statement or question:

A = Agree B = Disagree C =1 Don’t Know
1. My child enrolled in the criminal justice career program with my knowledge.

2. My child can earn college credit while in high school by completing the criminal
justice career program.

3. My child needs to enroll in rigorous mathematics and science classes to be ready
for higher education within the criminal justice career program.

4. My child can qualify for scholarship opportunities provided by the college by
completing the criminal justice career program.

5. With the criminal justice career program, my child has a variety of higher
education options to include university, community college, an adult technical
center, or an adult apprenticeship.

6. The criminal justice career program can increase the earning capability of my
child upon graduation from high school.

7. The criminal justice career program will prepare my child to enter the workplace
and/or higher education.

8. Students within the criminal justice career program are enrolled in courses of the
same level as university-bound students.

9. The criminal justice career program will provide my child with employment
skills, as well as preparation for higher education.

10. By completing the criminal justice career program, my child will have a head
start toward an associate-in-science degree.
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Business Partner Survey Tool

Please place an “X” next to your response with items indicating a selection:

1.

Are you aware of the criminal justice career program and what the program has to
offer high school students within your area?

Yes No

Do you feel your agency has any input into the design of the criminal justice career-
program curriculum?

Yes No
Please indicate the statement with which you agree:
Schools should have more “hands on” learning activities and/or classes.

The best way to teach some academic subjects is by showing students
how the subject matter applies to daily life.

Both
Career exploration should begin in Grade:

8 9 10 11 12

Do you feel there should be more or fewer career-exploration programs offered for
high students?

More Fewer Same

. My agency would be willing to assist students by offering (Please indicate all that

apply):
Guest Speakers COOP
Tours Teacher Job Shadowing
Student Job Shadowing Equipment

Other
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6. Do you believe there should be more or fewer career technical education programs
offered at the high school?

More Fewer Same

7. Which technology programs and software does your agency use?

Word Apple
Scanners AutoCAD
Digital Cameras Lotus
WordPerfect Windows
Excel PowerPoint
Outlook (Email)

8. Check the line below that best describes your opinion of a 2-year college degree:
Unimportant
Great for most students
Fine for some students
A good start for most students but should not stop there

By itself, of no value to my employees
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Evaluation Tool

Section |
Expected Outcomes for the Criminal justice Career Program
Currently Implemented at the college

1. Create a small learning community of high school juniors and seniors
interested in careers within public safety professions.

A career program is to prepare students for college and careers. The criminal justice
career program will expose students to the segment of occupations within the public
safety field. The career program fits within the public safety related business area. The
enrollment is limited to students interested in the criminal justice career program.

2. Develop curriculum and provide instructional training as it relates to public
safety professions.

Curriculum is based upon state or national standards based upon public safety
industry. Curriculum begins the junior year, with a defined course of sequence.
Learning illustrates application of academic and career subjects incorporated into
classroom, technology and project based learning.

3. Provide career-development opportunities to students while encouraging
leadership and character development.

The career program fosters a culture of respect for others and encourages student
development in leadership. The program students take all college level courses
together.

4. Increase student enrollment within the public safety programs offered by the
college.

To increase student level of motivation while in high school. Entry in the program is
voluntary. Provides support to students to increase their level of achievement in high
school be developing close relationships with teachers and fellow students, by
mastering rigorous and relevant curriculum, and by being exposed to career and
educational options outside of high school. Students have access to career and college
information.

5. Provide an opportunity for local public safety agencies to engage in curriculum
development, classroom presentation, and internships.

Representatives of employers provide instruction and field trips, job shadowing,
mentoring, community service opportunities.

6. Increase student knowledge and understanding of public safety professions.
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Section 11
Outcomes of Optimal Criminal justice Career Programs

This section may include all student outcomes experienced from participation in the
criminal justice career program implemented by the college and any additional
outcomes not yet observed from student participation.

Criteria Related Components/Activities
1. Create a support for, and e Program mission, vision, values
understanding of, the criminal justice e Partners who provide substantial
career program support

e Advisory committee

¢ Administrative support

e Counselors for academic and
career needs

e Career area supportive of local or
regional needs

e Variety of funding sources

e Literature describing the program

e Relationships with local
workforce- development

organizations
2. Develop a supportive learning e Voluntary program admissions
community e Comprehensive recruitment
process

e Program orientation for parents
and students

e Behavioral expectations

e C(Classes limited to students in the
program

e Dedicated classroom space

e Teacher teamwork

e Student input to program policies
and practices

3. Develop effective program curriculum e Career pathway knowledge and
skill standards

e Structured course sequence by
grade level

e Course lesson plans

e College credit for course work

e Extracurricular activities
associated with career goals

e Various instructional
methodologies

e Job shadowing, internships

e Physical fitness
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Criteria Related Components/Activities
Foster positive relationships with e Program personnel briefed on
faculty, staff, parents, and volunteers program

e Appropriate faculty credentials
e Team planning

e Professional development

e Parent involvement

Provide student and program e Formal process for student

assessments academic and career planning

e Student success measured through
academic and career standards

e Student demographics maintained

e Certifications available

e Process for evaluating program
effectiveness

e Regular planning and assessment
meetings

¢ Evidence of improvements and
changes based upon evaluation
recommendations
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Section lll

Evaluation and Gap Analysis

This section will evaluate the criteria of the current criminal justice career programs of
the college against the established criteria of optimal career programs. Subsequent
comparison between the listed criteria of the criminal justice career program currently
implemented at the college will be compared to the best-practices criteria via a gap
analysis. This analysis will be completed and reviewed by an expert evaluation panel.
Evaluators: Please circle the appropriate number indicating your opinion as to
whether the college criminal justice career program has met each respective
criterion stated when compared to best practices, as listed in Section 11 of this
evaluation tool. Please also indicate your comments/recommendations pertaining
to each criterion in the space provided..

S
o
2
Criteria to be compared = 2 g |=
c N 3= | |23
S w % = 13 S S
.. . . = - |2 ul
The current criminal justice career program at the college: 7z < T 230 |88
ol | [WmZ|n |[«0
1. Creates a small learning community of high school 5 04 3 |2 |1
juniors and seniors interested in careers within public safety
rofessions.
Comments for 1.
2. Develops curriculum and provides instructional training 504 |3 |2 1

as it relates to public safety professions.
Comments for 2.
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- > 2_g
Criteria to be compared 5 ST e =2,
c 3 L =D 8’ [<5)
o o | 3| ® -
N Sal5 238 |85
The current criminal justice career program at the college: |5 S/ |5 Z|A &8
O) —
LEL B5E |45
3. Provides career-development opportunities to students 5 14 13 |2 |1
while encouraging leadership and character development.
Comments for 3.
4. Increases student enrollment within public safety 5 14 |3 |2 |1

rograms offered by the college.
Comments for 4.

5. Provides an opportunity for local public safety agencies S |4 |3 |2 1
to engage in curriculum development, classroom
resentation, and internships.

Comments for 5.

6. Increases student knowledge and understanding of public | 5 |4 | 3 |2 1
safety professions.
Comments for 6.
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|
o
e
= 3 |3 |>
o = 2 | |2
Criteria to be compared S § é = o g: §
e s 38lo |2 5l2 |2 =
The current criminal justice career program at the college: |#? 5, <|'|: |:|> D 9 »h 2
o ILs |2l |« 0
7. Creates support for, and understanding of, the criminal 5 14 |3 |2 1
justice career program.
Comments for 7.
8. Develops a supportive learning community. 5 14 |3 |2 |1
Comments for 8.
9. Develops effective program curriculum. 5 14 13 |2 |1
Comments for 9.
10. Fosters positive relationships with faculty, staff, S |4 |3 |2 1
parents, and volunteers.
Comments for 10:
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L = 2 |8 =
O
Criteria to be compared £ o Rk = §
S35 |csE|2 |23
The current criminal justice career program at the college: |#? 5 <|'|: |:|> 3 9 c‘f’) 2
owLst w2 |« 0
11. Provides student and program assessments. 5 (4 13 |2 |1

Comments for 11:
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Executive Summary

The subject community college is committed to quality programs and learning.
Accountability and institutional effectiveness guidelines within the college dictate that
programs be evaluated to provide evidence that the program is effective and achieving
the intended goals and outcomes. The criminal justice career program at the college has
been in existence since fall 2004and had not been evaluated. The study was intended to
review the intended outcomes of the criminal justice career program at the college
including the following criteria: (a) create a small learning community of high school
juniors and seniors interested in careers within public safety professions, (b) develop
curriculum and provide instructional training as it relates to public safety professions, (c)
provide career-development opportunities to students while encouraging leadership and
character development, (d) increase student enrollment within the public safety programs
offered by the college, (e) provide an opportunity for local public safety agencies to
engage in curriculum development, classroom presentation, and internships, and (f)
increase student knowledge and understanding of public safety professions.

It was anticipated that the results of the evaluation of the criminal justice career program
would contribute to the identification of areas for improvement and confirm areas of the
process that have been effective. The Varcoe action research model assisted in
determining the effectiveness of the criminal justice career program. The model aided the
gathering of information from stakeholders, data, and research of literature.

A formative and summative review process was utilized to validate the existing outcomes
of the college, surveys, evaluation tool, and evaluation report. Members of the formative
and summative committees included experts in the field of career programs and public
safety professions.

The components of the validated evaluation tool were composed of the outcomes of the
current criminal justice career program of the college and the validated criteria of the best
possible career programs. The researcher has listed the criteria of the criminal justice
career program at the college which were compared to the best practices criteria in order
to create a gap analysis. This gap analysis was completed and viewed by an expert
evaluation panel.

The research design encompassed the evaluation tool that assisted in determining whether
a gap existed between outcomes of the college and criteria of best practices. The criteria
for best practices was gleaned from the following approaches: (a) surveying the students
who participated in the criminal justice career program, (b) surveying parents of students
that participated in the criminal justice career program at the college, (c) surveying
faculty and administrators associated with the criminal justice career program at the
college, (d) surveying business partners that had knowledge about the criminal justice
career program at the college, and (e) analyzing results of literature review.
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Key Results
Three main gaps were identified as a result of the evaluation: increasing student
enrollment within the public safety department, lack of providing an opportunity for
local public safety agencies to engage in curriculum development, lack of a formal

evaluation component.

According to the evaluation panel members, the criminal justice career program at the
college met the majority of criteria on the evaluation tool.

Three areas of criteria were found to be neutral.

Thirteen recommendations were presented as a result of the gap analysis.
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Purpose of the Process
Introduction

For the purpose of this applied study, the institution being discussed will be
referenced as the college. The study site for the proposed research is an accredited, 2-
year, multicampus community college located within the state of North Carolina. This
school will henceforth be referenced as the college. Along with 57 other community
colleges, the institution is governed by the North Carolina Community College System.
This system has emerged as the third largest community college network within the
nation, overseeing the education of millions of students during its 32-year history and
employing thousands of faculty and staff (North Carolina Community College System,
2005b). The organization has served over 779,229 students during solely the 2003-2004
academic year.

The college was founded during 1964 and is the largest community college within
the state of North Carolina, serving 70,000 students through general curriculum,
continuing education, and personal-interest courses (CPCC Web Ambassadors Team,
2004b). The vision of this institution is to become the national leader in workforce
development (CPCC Web Ambassadors Team, 2004a). Along with providing degrees,
diplomas, and certificates to students, the college creates a learning atmosphere by
increasing student success through innovative, learner-centered programs and services
that meet the lifelong goals of its students. During 2001, the U.S. government selected the
institution as one of four outstanding colleges in workforce development across America
(CPCC Web Ambassadors Team, 2004b). The college was also cited in a Ford
Foundation study as one of the two best colleges in workforce development across

America. During 2002, the National Alliance of Business named the school Community
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College of the Year for its response to the workforce and technology needs of local
employers and its support of job seekers through innovative educational and training
strategies.

The North Carolina Community College System and Department of Public
Instruction collaborate to provide flexible, seamless, student-centered educational
opportunities for all high school students throughout the state. These students are
permitted to enroll in courses at the community college level. Opportunities are offered to
help them maximize resources available within community colleges to support and
encourage their interest in continued education beyond the secondary level. Several
avenues are available for high school students pursuing college credits. Programs known
as College Experience, Concurrent Enrollment, and College Tech Prep serve as powerful
tools toward improved articulation and college-participation rates without blurring or
diminishing the distinctive roles of high schools and community colleges. Enrollment in
college level courses by high school students is accomplished through a wide array of
articulation initiatives. Each school district and the local community college is
responsible for designing procedures to facilitate effective and appropriate planning
toward this end (North Carolina Community College System, 2005a).

The Cooperative High School Program at the college offers high school students
attending Grades 11 and 12 who are 16 years of age or older and residing within the state
the opportunity to earn college credit (CPCC Web Ambassadors Team, 2005). Students
may participate through College Experience, Concurrent Enrollment, or College Tech
Prep programs. The college Experience and Concurrent Enrollment programs provide
eligible students a head start on a college education, advanced vocational preparation, and

personal-enrichment opportunities. The College Tech Prep program is a high school
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course of study that allows students the opportunity to explore career options and develop
skills necessary both within school and the workplace.

Statement of the Problem

During the 2001-2002 academic year, the local school district and the college
decided to enhance and expand opportunities for college experience extended to high
school students. The focus has been on transforming the College Tech Prep program into
a systemic initiative supported by school-based personnel, district staff, business
connections, and parents, thereby increasing student participation and achievement. Six
coordinators work within the college to interweave College Tech Prep initiatives
throughout the curriculum. As of 2006, 24 College Tech Prep career majors are supported
with predesigned course sequence matrices.

In conjunction with the College Tech Prep initiative, the concept of a career
pathways emerged. Career pathways were traditionally developed under the established
concept of career clusters, which assist states in organizing career programs at the
secondary and postsecondary levels. Career clusters assist students for employment by
focusing on career pathways and providing broader focus on preparation for the
workplace. The clusters are organized around a range of occupations in a larger career
area and provide students with alternatives and flexibility for both work and continuing
education. Skill standards for business and industry were established in the 1980s, and
educators began to review those standards to create a momentum of change in career and
technical education within secondary schools. Careers were clustered according to
common knowledge and skills (Hull, 2004). Often referenced as employability skills,
knowledge and skills are identified based upon the following categories: use of

technology, adaptation to change, problem solving, team work, effective communication,
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information literacy, and a global perspective of the big picture and the students part in
the working environment. The clusters define the foundational skills and knowledge
needed for occupations within given career areas. According to Hull, a “career cluster is a
grouping of occupations according to common knowledge and skills for the purpose of
organizing educational programs and curricula” (p. 3).

The career cluster for the National Partnership for Careers in Law, Public Safety,
Security, and Corrections was developed in 2002 with funding support from, and
management by, the U.S. Department of Education (State Career Cluster’s Initiative,
2006). Five primary career pathways exist within this national partnership—corrections,
emergency and fire management, law enforcement, legal services, and security and
protective services. Consequently, the college and the local secondary school district
developed a criminal justice career program known as the Law, Public Safety, and
Homeland Security Academy to provide high school students with the career choices
available within public safety professions and related knowledge and education.

The Law, Public Safety, and Homeland Security Academy is available through
the public safety department at the college, which offers college-level courses in criminal
justice, fire protection, and emergency-management systems. High school students are
recruited from four high schools within the local school district and registered for the
academy through the college Experience program. Curriculum within the criminal justice
career program is designed to provide students an experiential course of study that will
enhance and develop their knowledge, skills, and abilities associated with public safety.

The problem proposed for this study was the effectiveness of criminal justice
career program developed by the college. Program effectiveness was determined based

upon program goals and from the perspectives of students, faculty, staff, and parents. The
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problem was evidenced in the lack of program assessments since implementation during
the 2004-2005 school year. Program assessments would provide valid and reliable
information to the college and the respective school district surrounding the achievement
of program goals and objectives. The college has also expressed interest in developing
similar career academies within other curriculum areas. Results of an evaluation of the
criminal justice career program will inform the program review process relative to the
Law, Public Safety and Homeland Security Academy at the college. College
administrators are hopeful that evaluation results will suggest an improved model for
successful career programs in this and other disciplines implemented within this college
and by extension at other community colleges in the future. The evaluation results will
also suggest changes, additions, and deletions to program inputs and consequently
improved expected outcomes of the program. Ultimately an enhanced model for
successful career pathway programs implemented within community colleges in the
future will emerge.

Purpose of the Project

The purpose of the study was to evaluate the effectiveness of the criminal justice
career program at the college toward the provision of recommendations for continuance
or modification of the career program. Data were needed to determine current strengths
and weaknesses of the program. Data analysis would provide an assessment of overall
program effectiveness and recommendations for continuance or modification of the
program. The study was conducted during the third year of the criminal justice career
program at the college and will hopefully provide a benchmark for the development of
future career programs offered at the institution. The research will also report areas of

development and implementation that require further research toward establishing career



156
programs at the community college level.
Background and Significance of the Problem

Representatives from the high schools, local school district, the college, area
police departments, and volunteer organizations were the core members of the career
program planning team within the criminal justice program. The primary focus of this
group of stakeholders was to establish a criminal justice career program at the high
school level that engages students in meaningful projects that teach and reinforce
academic skills, build technical skills, and encourage use of decision-making, critical-
thinking, problem-solving, and teamwork skills valued by employers. The goal of the
team was to develop a sequence of academic and technical courses that would include
skills common to career clusters and pathway specific knowledge and skills based upon
industry and state standards. Upon completion of the criminal justice career program
cycle, students will meet academic and technical expectations for high school students of
the state, apply new knowledge and skills to successfully transition to specific
postsecondary education and public safety careers, demonstrate greater preparedness to
make informed career decisions, retain their work positions and advance in their job
roles, and exhibit economic self-sufficiency.

During August 2004, the criminal justice career program was implemented within
the college. The program is offered as a 2-year instructional cycle with voluntary
admissions for students attending Grades 11 and 12. During the 2-year cycle, students
gain valuable knowledge surrounding the criminal justice system. Upon completion of
the criminal justice career program, students are provided the opportunity to receive a
maximum of 15 college credits. The program was designed to enlighten and encourage

students as they are educated on employment opportunities within the criminal justice
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system and provided with a foundation for character development. Designed with a
paramilitary style, the criminal justice career program also teaches students the
importance of leadership, discipline, responsibility, ethical principles, and accountability.

The pathway to many careers in criminal justice has the unique feature of an
entry-level age requirement that provided one of the main incentives for the career
program. In the State of North Carolina, an individual must be 21 years of age to be
eligible for employment in an entry-level criminal justice profession. Most positions in
criminal justice require at least bachelor’s degrees with increased opportunities available
to professionals with master’s degrees and above. The time period between graduation
from high school and age eligibility for employment in the criminal justice field creates a
gap which may contribute to the difficulties in recruiting and retaining workers. Students
who have the opportunity to enter a university immediately after high school typically
meet the age requirement by the time they graduate. Unfortunately, there are relatively
few options in the intervening years until age 21 years for the high school student. The
criminal justice career program seeks initially to address the lack of opportunities for this
population of aspiring professionals.

The employment issues that exists within the field of corrections provides an
example that aspiring professionals face when considering a career in criminal justice. In
a study focused on community corrections, the National Institute for Corrections
describes the need for corrections professionals as a “silent crisis” (Workforce
Associates, Inc., 2005, p. 11) and identifies three steps as critical in addressing this crisis:
recruitment, engagement and retention. These general principles are equally applicable to
other entry-level professions in criminal justice, including law enforcement officers,

attorneys, judges, and bailiffs. The first challenge with corrections professions in general
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is that as a group of occupations, they are all but invisible to the average citizen. These
professions are acutely invisible to the very individuals who would qualify to work in
them because a central requirement of employment in corrections professions is to have a
clear judicial record. Therefore, almost by definition, the average law-abiding citizen has
few opportunities to view the work of this important segment of the criminal justice
system. Not only must numbers of applicants for entry level positions increase, but those
applicants should also be of high quality. Characteristics of quality applicants include
applicants on a career path; applicants with clear and realistic understanding of the field
of corrections; applicants with a known skill set and work history; applicants with strong
ethical character; applicants who are physically fit; and applicants who demonstrate
“soft” skills such as teamwork and professionalism. Recruiting successfully is a “minor
victory;” retention of workers is perhaps even more challenging (Workforce Associates,
Inc., 2005, p. 12). The National Institute of Corrections suggests that retention requires
career planning strategies that allow incumbent workers to envision a future beyond their
present job and includes the element of succession planning.

One of the strategies proven effective in closing the student-employee
achievement gap is the establishment of small learning communities. Small learning
communities address the needs of student achievement and performance through specific
classroom instruction and practical exercises (Cannon & Reed, 1999). According to
Castellano, Stringfield, and Stone (2003) high schools need to provide more extensive
academic and vocational curriculum based on a wide-range of career clusters rather than
particular jobs. The criminal justice career program addresses this gap while also
addressing the economical development and security needs of the metropolitan city

within which the college is located. The career program creates a small learning
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community that fosters key values and life skills, integrates career learning with
academic subjects, and provides a sense of belonging and ownership in participating
students, teachers, administrators, and partners. The criminal justice career program
provides students with an opportunity to build educational and community partnerships
and to participate in the Boy Scouts Exploring Posts, the Summer High School Police
Academy, and internships.

Purpose of the Evaluation

The evaluation of criminal justice career program at the college identified gaps
between expected outcomes of the current process and expected outcomes for best
practices of a criminal justice career program. In addition, the evaluation confirmed the
existing criminal justice program at the college is effective in meeting the career of the
high school students. The evaluation was also provided the college with suggestions for
change that need to be made to the program in order to increase the level of effectiveness.
Research Questions

Five research questions provided the direction of this study.

Research Question 1. What are the expected outcomes of current practices
followed within the criminal justice career program currently implemented at the college?
The rationale for this question is to define expected outcomes of current practices, which
will eventually be compared to expected outcomes of best practices for career programs.

Research Question 2. What does a search of related literature reveal in terms of
best practices applied by high school criminal justice career programs? The rationale for
this question is to provide expected outcomes of best practices that will be incorporated
into an instrument that will be utilized to evaluate the current criminal justice career

program offered by the college.
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Research Question 3. What are the perceptions of students and administrators at
the college regarding best practices for a criminal justice career program? The rationale
for this question is to provide expected outcomes of best practices that will be
incorporated into an instrument that will be utilized to evaluate the current criminal
justice career program offered by the college.

Research Question 4. What is the most effective and valid tool for evaluating the
current criminal justice career program offered by the college? The rationale for this
question is to identify the best possible evaluation tool with which expected outcomes of
the currently implemented criminal justice career program will be compared to expected
outcomes for a criminal justice career program applying best practices.

Research Question 5. What evaluative data, including those drawn from any gap
analysis between current practices and best practices, and what recommendations will be
submitted to administrators of the college? The rationale for this question is the provision
of a final report of the proposed evaluative study, inclusive of its findings and
recommendations, to administrators of the college toward an improved criminal justice

carcer program.
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Methodology
Methodology

This study utilized an action research design to collect and analyze data. In order
to choose the best possible evaluation tool to be used in the ensuing study, the researcher
carried out a literature review that revealed several standard evaluation methodologies.
Based on the targets of this evaluation, the standard evaluation methodologies were not
appropriate for this study. This study addressed the breakdowns in the current criminal
justice career program and produced recommendations to make the best possible criminal
justice career program for the college. The Varcoe (2005) evaluation design produces a
gap analysis between current and best practices for an academic process; a gap analysis
that provides a basis to revise a process that is currently utilized by the organization.

The Varcoe (2005) evaluation model produces a gap analysis between current and
best practices for an educational program. This analysis provides a baseline for
evaluation of existing organizational programs. Varcoe explained that evaluation is a
systemic inquiry designed to provide information to decision makers interested in a
program, policy, or intervention. Identification of a problem creates a series of events,
which reveal the study purpose; research questions; research procedures; and ultimately,
the results of the study. The research questions proposed will be addressed by the review
of the literature, established program criteria, data collection and analysis, and
submission of a final report to administration of the college.

Procedures

The criteria for each of the eleven evaluation tool components were developed

through the assistance of the formative and summative committee members. The criteria

were based on the information from the literature review, survey results, and the
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outcomes of the criminal justice career program at the college. The evaluation tool was
forwarded to the formative and summative committee members for final validation.

Four surveys, the student survey, the parent survey, the faculty and administrator
survey, and the business partner’s survey were developed and conducted in order to assist
in the development of the evaluation tool. Twenty current and former criminal justice
career program students were asked to complete the student survey. Fifteen parents of
current and former criminal justice career program students were asked to complete the
Parent Survey. Eleven faculty and administrators associated with the criminal justice
career program students were asked to complete the Faculty and Administrators Survey.
Twenty-four business partners were asked to complete the Business Partners Survey. All
participants were given an informed consent form to read and review. Survey results were
collected and kept in a locked filing cabinet for confidentiality reasons. Results were
compiled and criteria were created as a result of data analysis.

The literature review results, survey results, and overview document for the
criminal justice career program at the college were used to create the evaluation tool
which was validated by the formative and summative committee members. The
researcher forwarded the evaluation tool via e-mail to the expert evaluation panel which
consisted of two members. Members carried out the evaluation and provided results to
the researcher. The researcher analyzed the data and prepared an evaluation report. The
evaluation report was given to the formative and summative committee members for
review.

Assumptions
There were several assumptions pertinent to this study. First, the researcher

assumed students interviewed as part of this study were representative of the general
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population being reviewed. Second, the researcher assumed the faculty and
administrators being surveyed were knowledgeable and forthright in regards to responses
to the questions they were answering. Third, the researcher assumed parents surveyed as
part of this study were representative of the general population being reviewed Fourth,
the researcher assumed the business partners surveyed as part of this study were
representative of the general population being reviewed. Fifth, the researcher assumed the
surveys were reliable and valid as stated by the feedback of the formative and summative
committees. Sixth, the researcher assumed that the collection and interpretation of the
data from the surveys was accurate.

Limitations

The study examined the criminal justice career program implemented at the
college. Most career programs are designed for development within the secondary school
system. The career program for the study focused solely on the components specifically
identified by the career cluster associated with law, public safety, corrections, and
security, posing a research limitation. Additionally, the student survey proposed for data
collection was limited to distribution solely within one community college.

While the small number of program participants attending the study site allows
for focused attention and a greater amount of one-on-one development than larger
programs, the program may still not be possible at similar institutions of higher
education. Another limitation of this study was that not all program participants
participated at the same level (e.g., some students may be in their 2nd year of the
program). The researcher assumed the surveys were reliable and valid as stated by the
feedback of the formative and summative committees. Also, the researcher assumed that

the collection and interpretation of the data from the surveys were accurate. However,
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these limitations do not detract from the importance of evaluating the targeted criminal
justice career program for its effectiveness with the students served.

Implications for the Improvement of Educational Practice

The evaluation of the criminal justice career program was in alignment with the
goals of the college which promotes student success, community and economic
development and partnership, institutional advancement and institutional effectiveness.
Providing data that reflect the success of a criminal justice career program at a 2-year
college will put the college on the cutting edge of career programs for high school
students because few 2-year colleges across the nation utilize career programs design.
Research conducted will also contribute to the body of research on criminal justice career
programs in 2-year colleges across the nation and provide necessary evaluative feedback
on the effectiveness of the criminal justice career program for secondary and
postsecondary staff and the students attending these colleges.

The results of the study may provide the college with an enhanced additional
resource for other college programs interested in developing career programs for high
school students. Research has shown that career programs for high school students have
helped foster an environment where students will develop a connection to the college and
career opportunities upon graduation from high school. The results of this study have
verified the level of effectiveness of the current criminal justice career program and
provided suggestions for improvement to provide the best possible criminal justice career

program at the college.



165
Results
Gap Analysis Results

The researcher was presented evaluation results by the evaluation panel members
and analyzed the data to identify gaps in criminal justice career program at the college. A
table of the completed gap analysis is included at the end of this report. Results of the gap
analysis were categorized into three main areas: Gaps identified through the evaluation
tool, areas where the college met the criteria of the evaluation tool, and areas presented as
neutral.

Gaps identified were categorized into three categories. First, a gap existed in the
area of increasing student enrollment within public safety programs offered by the
college. Second, the program lacked providing an opportunity for local public safety
agencies to engage in curriculum development, classroom presentation and internships.
Third, the program did not have a formal evaluation process to measure effectiveness and
quality.

The college met the criteria of the evaluation tool in eight areas of the evaluation
tool. These criteria were separated into two categories, strongly agree criteria have been
met and agree criteria have been met. Evaluators identified and strongly agreed that the
criminal justice career program at the college met two areas of criteria of the evaluation
tool: provides career-development opportunities to students while encouraging leadership
and character development and fosters positive relationships with faculty, staff, parents
and volunteers.

Evaluators identified and agreed that the criminal justice career program at the
college met six areas of criteria of the evaluation tool: creates a small learning

community of high school juniors and seniors interested in careers within public safety
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professions, develops curriculum and provides instructional training as it relates to public
safety professions, increases student knowledge and understanding of public safety
professions, creates support for and understanding of, the criminal justice career program,
develops a supportive learning community, and develops effective program curriculum

Three areas of criteria were identified as neutral, which reflected evaluators did
not agree or disagree whether the criteria had been met. These areas included, the
criminal justice career program: (a) increases student enrollment; (b) provides an
opportunity for local public safety agencies to engage in curriculum development,
classroom presentation, and internships; and (c) provides student and program
assessments.

Recommendations. Based on the conclusions and implications from the
evaluation, six recommendations were presented. First, the college maintains the current
criminal justice career program and subsequently implements the recommendations of
this study. The advantages of supporting a career programs for high school students are
grounded in empirical research and have proven an effective and efficient process for
many secondary institutions. The decision to maintain the current criminal justice career
program, with several modifications, is at the discretion of the vice president of learning,
the dean of instructional development, and the associate dean of public safety.

Second, the researcher recommends that the results of this evaluation be
summarized and made available to all staff at the college. By sharing the results of the
study, the administration will emphasize the importance of the career programs for high
school students and the effect it has on relationship building with students. In addition,
staff may see the importance of the program and feel the need to develop a similar

program within their particular areas. This may assist staff in identifying programs in
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which they have the ability to help high school students prepare for career opportunities
and increase enrollment in specific programs. This recommendation aligns with the
specific recommendation from the evaluation tool to create an advisory committee that
includes members of public safety agencies to assist in programming and implementation
of the career program.

Third, in addition to marketing career programs to staff at the college, the
researcher recommends a plan be developed in order to disseminate and market
information to students interested in involvement with the career program design.
Specific suggestions include (a) create a formal recruitment plan to ensure increased
enrollment within the college’s public safety degree programs which includes processes
available to students and future applicants, (b)coordinate processes with the local school
district and the college marketing department in order to create a document and process
to educate students and staff about the criminal justice career program, (c) create a
criminal justice career program link on the current college experience Web site to
advertise the program through guest spots on the college and local school district
television stations, and (d) develop a recruitment plan with the college’s recruitment
department at area high schools in order encourage students who may be interested in the
criminal justice career program.

Fourth, develop, implement, and strengthen the relationship-building and
communication process between parents and business partners about the criminal justice
career program. Specific suggestions include (a) increase recognized partners in the
targeted career areas that will provide continued support of the career program; (b)
develop opportunities for job shadowing, internships, work-study, community service and

learning projects; (c) create an advisory committee that includes members of public
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safety agencies to assist in programming and implementation of the career program; (d)
define a clear role for parental involvement; (¢) develop partnership agreements designed
to address or meet various program goals; and (f) continue to provide a yearly orientation
into the program for students, parents, faculty and partners to receive a review of program
expectations with opportunities to answer questions.

Fifth, develop and implement an ongoing evaluation process for the criminal
justice career program and other career programs. Specific suggestions include
coordinate with the Research and Planning Department at the college to incorporate the
program review into the existing criminal justice career program and develop a formal
process for evaluating program effectiveness to include input from stakeholders.

Sixth, the issue creating a more comprehensive program must be addressed.
Specific suggestions include (a) align program goals, content, and assessments with
appropriate local, state, and national academic standards; (b) develop a set of career
knowledge and skill statements that are used for course and program goals; (c) develop a
program of study that begins by the 9th grade and continues through the 12th grade; (d)
increase lesson plan development as it relates to career planning, career development, and
employability skills; (e) create required or recommended academic and career courses
and standards; and (f) encourage student involvement in extracurricular activities related
to career areas: exploring and mentoring.

Finally, this researcher recommends that further studies be undertaken in the
study of career programs at the community college level. Although career programs for
high school students are an effective program for career development as a whole, limited
research in the literature review and the survey sample showed that most research is

gleaned from secondary institutions.
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Conclusions

The review of the criminal justice career program participant survey results
reflected that most respondents felt positive about the criminal justice career program at
the college. Many of the respondents from the student survey shared similar
recommendations. Literature review results revealed a positive perspective in regards to
career program at various levels. As a final step, the overview document at the college
shared similar criteria as those components of best practices in criminal justice career
program and the information revealed in the literature review. These items were all
utilized in order to create a valid evaluation tool. Results of the evaluation reflected the
criminal justice career program at the college was effective and shared similar criteria as
those of other, similar institutions, and similar to some of the best practices as identified
through survey results and literature review.

There were several criteria that were not included in the outcome of the college
that were exposed through a gap analysis. These criteria were presented as gaps in the
process and recommendations were created as a result. The gap analysis in the form of an
evaluation report was shared with the vice president of learning, the dean of instructional
development, and the associate dean of public safety of the college in order to provide
information and recommendations in order to create the best possible criminal justice

carcer program.
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Evaluation and Gap Analysis

to each criterion in the space provided.

This section will evaluate the criteria of the current criminal justice career programs of
the college against the established criteria of optimal career programs. Subsequent
comparison between the listed criteria of the criminal justice career program currently
implemented at the college will be compared to the best-practices criteria via a gap
analysis. This analysis will be completed and reviewed by an expert evaluation panel.
Evaluators: Please circle the appropriate number indicating your opinion as to
whether the college criminal justice career program has met each respective
criterion stated when compared to best practices, as listed in Section 11 of this
evaluation tool. Please also indicate your comments/recommendations pertaining

Criteria to be compared
S

The current criminal justice career program at the college: |, 3 8 |
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Sgl5 25|12 |85
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1. Creates a small learning community of high school 5 4 |3 2 1

juniors and seniors interested in careers within public

safety professions.

Comments for 1:
Relates to Section I, criteria #1.

The program has been recognized for outstanding
performance or contributions to the field at the
local, state, and national levels.

Recommendations:

Increase recognized partners in the targeted career
areas that will provide continued support of the
career program.

Develop partnership agreements designed to address
or meet various program goals.

2. Develops curriculum and provides instructional 5 4 |3 2 1
training as it relates to public safety professions.

Comments for 2:
Relates to Section I, criteria #2.

The program contributes to the local workforce
development and to the economic development
and growth of the community.

Program has a well-structured lesson plans which
contain a balance of instructional techniques with
references for further study or information,
rubrics and tests/assessments.

Recommendations:

IAlign program goals, content and assessments with
appropriate local, state, and national academic
standards.

Create required or recommended academic and career
courses and standards.

Criteria to be compared

The current criminal justice career program at the college:
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3. Provides career-development opportunities to 5 |4 |3 |2 |1
students while encouraging leadership and character

development.
Comments for 3: Recommendations:

Relates to Section I, criteria #3.

The program prepares learners to become or
enhance their potential as productive citizens and
community members.

The program seeks to develop a supportive
atmosphere among students, faculty and partners
while emphasizing both the technical aspects of
careers as well as interpersonal skill and
citizenship responsibility. This is achieved
outside and inside the classroom in various
learning situations and collaborations of partners
and faculty.

Students have the opportunity to comment and
make suggestions for improving on the quality of
the learning community through various
feedback. Feedback and suggestions encompass
program policies, learning processes and
behavioral expectations.

4. Increases student enrollment within public safety 514 (3 |2 |1
programs offered by the college.
Comments for 4: Recommendations:

Relates t tion I, criteria #4. . .
clates to Section I, criteria # Create a formal recruitment plan to ensure increased

IAIl students are in the program on a voluntary enrollment within the college’s public safety degree
basis; however few students transfer into the programs which includes processes available to
college level program upon completion of the students and future applicants.

career program.

There are articulation agreements in place with
the secondary and post-secondary institution that
provide college credit for courses. Students in the
program receive college credit prior to graduating
from high school.

Criteria to be compared =
o
2
The current criminal justice career program at the college: |2 2 3 =
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classroom presentation, and internships.

5. Provides an opportunity for local public safety
agencies to engage in curriculum development,

Comments for 5:
Relates to Section I, criteria #5.

Public Safety agencies are committed to helping
the program be successful.

Recommendations:

Develop opportunities for job shadowing, internships,
work-study, community service and learning projects.

Create an advisory committee that includes members
of public safety agencies to assist in programming and
implementation of the career program.

public safety professions.

6. Increases student knowledge and understanding of

Comments for 1:
Relates to Section I, criteria #6.

|Aspects of the public safety profession are
embedded into the curriculum.

Recommendations:

IDevelop a set of career knowledge and skill
statements that are used for course and program goals.
Develop a program of study that begins by the 9™
grade and continues through the 12" grade.

criminal justice career program.

7. Creates support for, and understanding of, the

Comments for 7:
Relates to Section II, criteria #1.

The mission and goals of the program are well-
described as are partnerships, curriculum
sequences, and involvement of partners.

College very supportive of program through
professional development opportunities, funding,
instructors.

Counselors at the four high schools are very
supportive and encouraging about the career
program.

Recommendations:

Increase involvement from the secondary institution
as to program structure and dynamics, to include
possible funding, marketing, and recruitment efforts.

Criteria to be compared 5
> S5 (8 |>
TR 2 |g |85 |28
The current criminal justice career program at the college: |5 , € |65 |8 |52
s o |D c o |2 C o
hs|< P20 |58
HI |4 b5 & |40
8. Develops a supportive learning community. 5 |4 |3 2 1
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Comments for 8.
Relates to Section II, criteria #2.

Strong, ties are established and maintained with
business, industry and community. Involvement
of various groups includes general program and
curriculum planning, development of workplace
learning experiences, and program improvement
strategies.

The program uses the college experience
handbook and the career program handbook to
address issues of dress, behavior and course
expectations. Students are also supplied syllabi
for each college course taken.

Enrollment in the criminal justice career program
is limited to students interested in the career
rogram.

Recommendations:

Develop a formal recruitment plan to ensure program
information is provided to all high schools within the
district.

Continue to provide a yearly orientation into the
program for students, parents, faculty and partners to
receive a review of program expectations with
opportunities to answer questions.

0. Develops effective program curriculum.

Comments for 9:
Relates to Section II, criteria #3.

The program demonstrates that learners are able
to perform acquired skills as evidenced by
certification; credentialing, proficiency tests, or
other recognized assessments.

|Academic standards are integrated into career
courses.

Recommendations:

Refer to recommendation in item 6.

Increase lesson plan development as it relates to
career planning, career development and
employability skills.

[Encourage student involvement in extracurricular
activities related to career areas: Exploring,
mentoring.

parents, and volunteers.

10. Fosters positive relationships with faculty, staff, 5 (4 |3 2 1

Comments for 10:
Relates to Section II, criteria #4.
Faculty meet or exceeds the minimum

requirements to teach in the program.

Volunteers are committed to helping the program
be successful.

Faculty have the appropriate credential to teach in
the program.

Professional development opportunities are
provided for staff.

Recommendations:

Define a clear role for parental involvement.

Criteria to be compared

The current criminal justice career program at the college:
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11. Provides student and program assessments. 5 14 (3 |2 |1

Comments for 11: Recommendations:

Relates to Section II, criteria #5.

Program should assist students in developing
short-term and long-term career and academic
goals.

Develop a formal process for evaluating program
effectiveness to include input from stakeholders.

Student success is measured based upon academic
standards.

Student data is obtained and maintained as
required and allowed by the school system (grade
level, gender race/ethnicity, attendance, grade
point averages).

No professional certifications are available.
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