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The Assessment of General Education Competencies
2000-2001 General Education Goals and Courses Used for Assessment     during the 2004-2005 Academic Year

	General Ed Goals for Central Piedmont Community College
	Courses

assessed

	Reading - Students will demonstrate the ability to obtain meaning from printed, electronic, and graphical resources.


	RED090

	Communication – Students will effectively communicate both orally and in writing. Students will demonstrate the ability to locate, critically evaluate, and present information.


	COM231

ENG111

	Mathematics – Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.


	MAT115

MAT161

	Computer Skills – Students will demonstrate the basic computer skills necessary to function in a technological world.


	CIS110



	Critical Thinking / Problem solving – Students will demonstrate an understanding of solving problems by recognizing the problem; reviewing information about the problem; developing plausible solutions; and evaluating results.


	PSY 150

Pilots:

ENG 112

COM 231

	Cultural Awareness – Students will demonstrate knowledge of cultural differences.


	COM 110



	Social / Behavioral Sciences – Students will demonstrate an understanding of the influence of the individual on group behavior and conversely, the influence of the group on the individual.


	PSY150

HIS111

SOC210

	Natural Sciences – Students will demonstrate comprehension of the major steps of the scientific method.


	BIO110

	Humanities / Fine Arts – Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.


	ART 111
MUS 111

HUM 130


General Education Assessment Procedure


Every Fall semester, the General Education Committee begins the process of creating a general education portfolio for Central Piedmont Community College.  The process is as follows:

1.
In early fall, sections of the appropriate courses by goal area are randomly selected by Planning and Research for assessment.

2.
The randomly selected sections are distributed to committee members representing academic areas reflected in the general education portfolio and the appropriate division directors and deans.

3.
Assessment data are collected by the faculty members assigned to those randomly selected sections during the fall term.

4.
Grading is completed in fall for some courses and in spring for others.

5.
Results are examined by the General Education Committee in the spring.

6.
Faculty review, discuss results and decide what change, if any, they should make.
7.
Reports of results are made to the division directors of each unit.

8.
Committee members bring back to the committee the division’s comments, recommendations, and actions items to improve the scores in the next year.

9.
A draft of the report is written by Planning and Research (based on feedback from the committee) and copies are sent to the Committee for input and feedback.

10.
The portfolio is completed.

11.
The committee edits the final report.

12.
The report is taken to the Learning Council and the Cabinet. 

13.
A response is received from the deans in regard to action items, recommendations, budget issues, needs, etc. by September 25th of the following year.

	2004-2005 General Education Assessment – Overall Summary From Previous Year

	General Ed Goal Area
	Objective
	Result
	Met ?

	Reading - Students will demonstrate the ability to obtain meaning from printed, electronic, and graphical resources.
	70% score 70% or better
	98% of students scored 70 or better
	 met

	Oral Communication - Students will effectively communicate orally by demonstrating the ability to locate, critically evaluate, and present information.
	70% score 3 of 5 on rubric
	73% of students scored 3 or better
	met

	Written Communication – Students will effectively communicate in writing by demonstrating the ability to locate, critically evaluate, and present information.
	70% meet minimum qualification
	87% of students met minimum qualification
	met

	Mathematics – Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.
	70% score 3 of 5 in 3 goal areas
	72.1% of students met all three goal areas
	met

	Computer Skills – Students will demonstrate the basic computer skills necessary to function in a technological world.
	80% will score 70% or higher on 2 exams
	92% of students scored 70% or higher on 2 exams
	met

	Critical Thinking / Problem solving – Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.


	PILOTS

COM 231

ENG 112

PSY 150
	COM 231 - 71% of students scored 3 or better
ENG 112 – 47% of students scored 3 or better

Pilot year
	Not met

	Cultural Awareness – Students will demonstrate knowledge of cultural differences.
	70% score 7 of 10 points
	77.%  of students scored 7 or more of 10 points
	met

	Social / Behavioral Sciences – Students will demonstrate an understanding of the influence of the individual on group behavior and conversely, the influence of the group on the individual.
	70% score

6> in history

2> in soc.
	HIS 131 – 79.3% of students scored 60% or higher

SOC 210 – 77%  of students scored

2 or higher
	met

	Natural Sciences – Students will demonstrate comprehension of the major steps of the scientific method.
	70% score 70% or above
	58% of students scored a 70% or higher
	Not met

	Humanities / Fine Arts – Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.
	60% score 70% or higher
	ART 111 - 98.9% of students scored 7 or better

MUS 110 – 79.6% of student scored 7 or better
HUM 130 71% of students scored 3 or higher
	met

met

met


1.  General Education Goal Area:
Reading

Goal:
 Students will demonstrate the ability to obtain meaning from print, electronic, and graphic resources. 

              The Reading Goal was designed to ensure that each student meets a minimal level of competence in reading comprehension skills. For this reason, faculty set the following objective:
Objective:
70% of students will meet minimal objective for competence in reading comprehension skills.

Means of assessment:  70% of students will receive at least a score of 70 or better on a cumulative final exam.

A CPT Reading Placement test score of 80 or above is considered competent in reading.   However, students who do not complete the reading placement test with a score of 80 or above are required to take one (or a series of) reading course(s) before they are allowed to progress to English 111.  Students in this group (referred to developmental courses) will require further testing to determine competency in reading.  In the Fall 2005, reading placement tests were on file for 10,887 curriculum students with the following results and course referrals:

Number                Placement test scores                Referral to course enrollment

   323 (2.87%)      less than 34                               ABE (adult basic literacy)
1,479 (13.15%)    between 34 and 56                    RED 080 (developmental)

3,280 (29.16%)    between 57 and 79                    RED 090 (developmental)

6,168 (54.88%)    80 or above (college level)        ENG 111 (required college-level)

11,250  TOTAL

     In order to measure objectives and student outcomes, faculty administered and

recorded results for a cumulative final exam during the fall semester of 2005.  The 

exam content consisted of specific reading skills that are taught in the RED 090 course.

They are as follows: reading and study strategies, vocabulary skills, inference, 

annotating, outlining, note taking, mapping, main idea skills and graphic illustrations.  

The exam consisted of both open-ended and scantron graded items.

Reading 090 is a course selected for testing purposes because it is the last developmental 

course before students enter college-level coursework.  In fall 2005, the following 

number of students enrolled in Reading 090:

Term                 Number of Sections        Number Enrolled          Course and Number

Fall 2005      
 28                                  574       
           RED 090
From the total sections of RED 090, ten sections of Reading 090 were randomly selected.  One of the sections was cancelled, and one section did not submit data.  Out of the eight sections that were left, the majority of the instruction was headed by experienced and competent full and part-time instructors.
RESULTS:

Ten sections were randomly selected for general education testing and 115 exams were collected.  All were evaluated and the scores were recorded as a component of each student’s final grade.  The average score on the exam was 86.26.  Two (2%) did not pass the exam with exam scores lower than 70.  The passing rate was 98% from this pool of exams.  The goal was met.
Reading Final Exams

	*Section
12
	Section
14
	Section

16
	Section
30
	Section

32
	Section

84
	Section

85
	Section

93
	Section

95

	
	86
	83
	94
	82
	95
	91
	78
	86

	
	88
	83
	87
	90
	34
	88
	85
	87

	
	82
	88
	96
	92
	91
	97
	77
	90

	
	82
	84
	76
	88
	98
	85
	90
	86

	
	71
	89
	83
	98
	72
	94
	90
	90

	
	73
	93
	80
	84
	94
	85
	90
	91

	
	82
	80
	96
	90
	75
	72
	510
	Mean

88.333

	
	83
	92
	96
	78
	84
	85
	Mean

85
	

	
	94
	88
	88
	84
	90
	72
	
	

	
	92
	73
	82
	82
	94
	76
	
	

	
	83
	90
	87
	90
	79
	85
	
	

	
	88
	94
	82
	74
	906
	91
	
	

	
	87
	90
	96
	92
	Mean

82.363
	100
	
	

	
	90
	98
	92
	82
	
	91
	
	

	
	96
	94
	94
	90
	
	1212
	
	

	
	92
	84
	94
	84
	
	Mean

86.571
	
	

	
	82
	94
	1423
	86
	
	
	
	

	
	93
	86
	Mean

88.937
	84
	
	
	
	

	
	82
	90
	
	52
	
	
	
	

	
	90
	1673
	
	92
	
	
	
	

	
	92
	Mean

88.052
	
	86
	
	
	
	

	
	86
	
	
	1780
	
	
	
	

	
	1894
	
	
	Mean

84.761
	
	
	
	

	
	Mean

86.090
	
	
	
	
	
	
	


NOTE: 

*No data was received/collected for RED 090-12.

*Section 090-91 was cancelled.
                                                                               The Reading Goal was Met.

2.
General Education Goal Area:
Oral Communication

Goal:  Students will effectively communicate both orally and in writing.  Students will demonstrate the ability to locate, critically evaluate, and present information. This goal was measured in the Introduction to Communication (COM 110) and Public Speaking (COM 231) courses:

Number of Sections
          Number Enrolled
    Course and Number_


 37       


935                            COM 110

             31       


787                            COM 231

The requirement of a communication course for students is designed to assure that each student meets a minimal level of competence in organizing and presenting information for a public speech.  For this reason, faculty set the following objective:

Objective:
70% of students will meet minimal objective for effective oral presentation.

Means of 

Assessment:
70% of student speeches evaluated will receive at least a score of 3 or better on a 5-point evaluation rubric.  A copy of this rubric is included in Rubric Appendix at the end of this report.

Results:
In order to measure objectives and student outcomes, faculty recorded informative presentations in selected COM 110 classes and persuasive speeches in selected COM 231 classes during the fall semester of 2005.  

NOTE:  This is the first year that speeches from the COM 110 classes have been included in the General Education assessment.

Red scores: Informative speeches

Blue scores:  Persuasive speeches
	Coder 

1
	Coder 

2
	Coder

3
	Coder

4
	Coder

5
	Coder 6
	Coder 7

	2
	4
	4
	1
	3.5
	3
	3.5

	3
	4
	3
	2.5
	3
	3
	3.5

	5
	3
	3
	4
	2.5
	4
	3

	4
	4
	4
	3
	2
	4.5
	3.75

	2
	4
	2
	3
	3
	4
	4.5

	3
	4
	3
	3
	2.5
	4.5
	4.5

	4
	3
	3
	2
	3
	2.5
	2.0

	3
	4
	3
	3
	2
	2
	3.25

	2
	3
	2
	4
	2
	4
	2.0

	
	5
	3
	5
	3
	2
	2.5

	
	5
	
	
	
	
	


Total speeches assessed:  70
Total speeches receiving a score of 3 or better:  51
Percentage of speeches receiving a score of 3 or better:  73

Total informative speeches receiving a score of 3 or better:  18
Percentage of informative speeches receiving a score of 3 or better:  72
Total persuasive speeches receiving a score of 3 or better:  33
Percentage of persuasive speeches receiving a score of 3 or better:  73
Average speech score:  3.2
Average speech score (Informative):  3.14
Average speech score (Persuasive):  3.23
The strengths noted this year were in the areas of extemporaneous delivery, attention-getting introductions (though not all students began with the attention-getters), and for the most part, appropriate visuals especially the good use of multimedia presentations evidencing positive results of having classes in smart classrooms.  Most instructors noted the enthusiasm of the speakers as a strength.  It is interesting and important to note that there seemed to be a strong correlation in the persuasive speeches between a student’s use of Monroe’s Motivated Sequence as an organizational device and evidence of critical thinking.

Weaknesses, however, were noted.  Faculty members were especially concerned about students’ lack of source citation, lack of transitions, and lack of organization in the body of the speech, especially when Monroe’s Motivated Sequence was required.  As noted under strengths, when students did not use the Motivated Sequence in their persuasive speeches, they quite often did not present well-thought-out and well-developed arguments. 

Means of Improvement:

· The full-time faculty members will develop and conduct a workshop in the effective teaching of public speaking emphasizing critical thinking and persuasive speaking as well as providing an overall orientation to learning outcomes and the general education process.  Special emphasis will be on the use of Monroe’s Motivated Sequence.  The workshop will be conducted during Fall Warm-up and all faculty members will be encouraged to attend.  The chair is investigating opportunities for stipends for part-timers to be paid for attending the workshop.
· Update booklets this spring.

· Encourage faculty to work in more impromptu speeches during the course of the semester.

· Encourage use of sample speeches as way of teaching appropriating citing of sources.

Following up on the Means of Improvement from last year’s General Education report, faculty members have seen positive results based on these actions:  

Means of Improvement:
1. Discuss use of the student course booklets in more depth with part-time faculty.

The Discipline Chair has talked individually with each new part-timer and many continuing part-timers to ensure that there is an understanding of the requirements of the courses across sections.

2. Require that a description of the speaking assignment accompany speeches submitted for assessment.

All tapes submitted for assessment were accompanied by a form detailing basic guidelines about the speeches on the tapes.  These forms gave assessors more information about the speeches they were viewing.  This information proved helpful in providing parameters such as time limits, source and visual aid requirements, etc.  Faculty members agree that having this information made for more valid assessments.

3. Continue to work towards scheduling all COM 110 and COM 231 classes in smart classrooms.

The majority of COM 110 and COM 231 classes are now scheduled in smart classrooms at all campuses.  At Central and Levine Campuses all Communication classes are now being taught in smart classrooms; and with the completion of new buildings at other campuses, we anticipate we will see this rise to 100% for all Communication classes.  As noted earlier, having access to the latest equipment has given students much-needed hands-on experience with technology resulting in the integration of improved visuals in all speeches which is an important Learning Outcome for our curriculum.   Students are showing evidence of practical application of the knowledge they are gaining in their computer classes, specifically use of PowerPoint and other media technologies.  Also we have noted that students are modeling and mentoring other students in the use of technologies in the smart classrooms.  

The Oral Communication Goal Was Met.
3.
General Education Goal Area:  Written Communication

Goal:
Students will effectively communicate both orally and in writing. Students will demonstrate the ability to locate, critically evaluate, and present information.

The requirement of the English 111 course for students is designed to assure that each student meets a minimal level of competence in writing.  For this reason, faculty set the following objective:

Objective:
70% of students will be able to communicate effectively in writing.

.

Means of assessment: 


70% of students will complete the writing exam with a passing grade.

Definition of Effective Written Communication:

In order to measure objectives and student outcomes, students were required to choose one of the topics listed below and write one complete paragraph. The paragraph was to be reflective of their level of writing and include a topic sentence, supporting details, and an appropriate closing.  

Term

Number Sections
Course Enrollment
Course

Fall 2005
77


1,925        

ENG 111

From the total sections of Eng 111, 8 sections were selected for assessment.  Short session classes continue to be a problem in our area.  Two other sections were not received due to insufficient timing.  Also, 3 full session section was not received, and there was difficulty tracking the part-time instructor who is not teaching in our division this semester. Substitutions were in Spring 2006 to sample an acceptable number of students. The bottom of this report reflects those sections that were accounted for during the assessment.
Topics:

1.) Describe a risk that paid off

2.) Describe or tell about an event that changed your view of yourself

3.) Explain or tell about a career that suits you best

Grading Rubric:

The rubric looked at five (5) areas

1.) Main Idea

2.) Form and Function

3.) Support

4.) Expression

5.) Mechanical Soundness

Students must meet all five (5) areas in some way to pass the assessment  
Scores:

2 = Meets expectations

1 = Does not meet expectations

Assessment scores by section:

	Section
	Pass
	Fail

	21
	14
	2

	41
	13
	5

	53
	14
	4

	55
	21
	2

	56
	21
	2

	57
	10
	1

	67
	14
	3

	97
	17
	0

	
	
	


Term: Fall 2006
Number of students tested: 143
Number of students who passed: 124
Number of students who failed: 19

87% of our students passed

13% of our students failed

The Written Communication Goal was met

4.
General Education Goal Area:

Mathematics

Goal:
Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.

The majority of students enroll in Math 115 and Math 161.  Therefore those courses were determined to be the most effective for assessment of general education goals.  In Fall 2005, enrollment in those courses was as follows:

Term

Sections
Number Enrolled
Course and Number

Fall 2005
 9  

211


MAT 115

Fall 2005
25

718


MAT 161

Math faculty determined that the skills necessary to meet the above goal are:

1. The ability to analyze quantitative data

2. The ability to manipulate quantitative data

3. The ability the interpret quantitative data

Therefore, the following objective was set for the purpose of general education assessment:

Objective:
70% of those taking the final exam will show mastery of all three goals. 

Means of 

Assessment: 
70% of those taking the final exam will correctly answer three of five questions on each of the three goal areas.

Math faculty developed a testing instrument for College Algebra and Mathematical Models that consisted of 15 multiple choice questions - five for each of the three skill areas adopted by the department.  The questions were prepared each semester and included in the final exam.  Students were considered to have "mastered" the skills if three of the five questions were answered correctly on each of the goal areas.  

A. MAT 161

 During the 2005-2006 year, the assessment data was compiled from ten sections of MAT 161 in the Fall semester with the following results:

Number taking the exam




169

Number who met the criteria for goal one


152 (89.9%)

Number who met the criteria for goal two


151 (89.3%)

Number who met the criteria for goal three


144 (85.2%)

Number who met the criteria in all three goal areas

122 (72.1 %)

B.  MAT 115
During the 2005-2006 year, the assessment data was compiled from five sections of MAT 115 in the Fall semester with the following results:

Number taking the exam




66

Number who met the criteria for goal one


61 (92.4%)

Number who met the criteria for goal two


48 (72.7%)

Number who met the criteria for goal three


54 (81.8%)

Number who met the criteria in all three goal areas

43  (65.2%)

Combining the data from the two courses, 235 students were tested.  Of the 235,  165 or 70.2%met all three goals.  

Observation:

The student performance in each of the two classes tested was an improvement over the results of the 2004-2005 academic year.  In 2004-2005, 60.8% of the College Algebra students tested met the criteria in all three goal areas.  In 2005-2006, 72.1% of the College Algebra students tested met the criteria in all three goal areas.  In 2004-2005, 62.0% of the Mathematical Models students tested met the criteria in all three goal areas.  In 2005-2006, 65.2% of the Mathematical Models students tested met the criteria in all three goal areas. 

Faculty Analysis:
MAT161
As outlined in the 2004-2005 end of the year report, the Mathematics Faculty generated a list of assignments for College Algebra that focused on the competencies that students would be required to know, in order to answer the questions used to assess the general education goals.  This was in response to several instructors reporting that some competencies used in the previous assessment were not covered in the course sections.  The dramatic rise in college algebra results may be a result of this endeavor.  The list will be generated for the 2006-2007 assessment.

In an effort to further improve the College Algebra performance, access to the Mathxl Website offering guided solutions to homework problems, online quizzes, and video instruction will be packaged with the text.  Full and part-time college algebra instructors will be provided training on using the tool to enhance the course in an August workshop.

MAT115
With regard to the Mathematical Models course, the Mathematics Faculty believe a primary problem with student performance on the general education assessment may be the dominance of part-time faculty in this area.  At the end of the fall semester, only one section of MAT115 was taught by a full time instructor.  (This was the result of the unexpected retirement of a full time instructor who had been assigned two sections.)  The mathematics division is committed to keeping a full time presence of two instructors in MAT115.  In addition, in an attempt to guarantee completion of all competencies required for the general education assessment, a set of common online assignments in the Mathxl Platform will be provided to the part time instructors.  Training for instructors new to the Mathxl Website will be provided training in an August workshop.





      

                                                               The Math Goal Was Met.

5.
General Education Goal Area:
Basic Use of Computers
Goal:
Students will demonstrate the basic computer skills necessary to function in a technological world.

To measure the goal, the following objective was set:  

Objective:
80% of students enrolling in of CIS 110 or CIS 111 will score a 70% or higher on the combined scores for the first two in-course exams, though in this assessment only CIS 110 classes were examined.

The CIS faculty determined that basic computer skills involved the following computer operations:

· start and shut down

· using Windows OS

· how to work with desktop

(Windows - sizing/moving, opening/closing icons & menus

· disk formatting

· file copying/deleting/moving

· creating folders

· start/close applications

· use a word processor 

· terminology (hardware and software)

· computer components

All degree-seeking students must take either CIS 110 (college transfer programs) or CIS 111 (applied science programs).  Both of these courses require that students pass five exams plus other course work to pass the course.  The 1st exam is 100% multiple choice-T/F. The 2nd is 60% multiple choice-T/F and 40% hands-on, skill-based testing.  In this assessment only the multiple choice-T/F section for exam 1 and 2 were analyzed. The CIS faculty determined that "demonstrating basic computer skills" would be satisfied by the percentage of students who complete the multiple choice-T/F section.  Students who do not want to take CIS 110 or CIS 111 have the option of taking a placement test through the Information Technology Division.  Only about 20% of students pass this placement test.  The remainder must enroll in CIS 110 or CIS 111.  Enrollment in these courses is very heavy.  During the Fall 2005 term, the following numbers enrolled in CIS110.

Term

Number of Sections

Number Enrolled
Course and Number

Fall 2005
56


   
1,716


CIS 110
CIS faculty agreed to report the scores from a randomly selected number of courses annually to the General Education Committee.   

During the Fall Semester 2005, 9 sections of CIS 110 were selected. There were no CIS111 courses selected. The scores on the first two exams were analyzed.  Assessment results were as follows: 

Number who took both exams 





285

(if a student did not take both exams they were not included in this analysis.)

Number/percent who earned an average of 70% or above on both exams
261 (92%)    

The Basic Use of Computers Goal was met.

6.  
General Education Goal Area:  Critical Thinking and Problem Solving        
Goal:  Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.

Efforts this year toward assessments:

1. Critical thinking assessment pilot studies were conducted in ENG 112 and COM 231

2.  After reviewing the assessment used in last year’s pilot assessment in PSY 150, the faculty determined that they should develop a different assessment tool. They have spent this year developing and refining their critical thinking assessment.

Reports are from each of these areas:  COM 231 (pilot study), ENG 112 (pilot study) and PSY 150 (developing critical thinking assessment tool)

A.  COM 231 – Public Speaking

Goal:  Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.  These factors are identified as components of critical thinking.
This goal was measured in the Public Speaking courses (COM 231) as a PILOT PROJECT in the fall of 2005:



Number of Sections
Number Enrolled
 Course and Number

Fall 2005

31                           787                             COM 231

To measure the goal, the following objective was set:

Objective:
70% of students will meet minimal standards for Critical Thinking using the student’s persuasive speech as the basis for assessment.
Means of 

Assessment:
70% of student speeches evaluated will receive at least a score of 3 or better on a 5-point evaluation rubric.  

The 5-point evaluation rubric was developed by the General Education Committee and initially used by the English faculty in evaluating essays in the early years of assessment development.  After studying the rubric, the Communication Faculty decided to test its applicability and effectiveness for use in assessing Critical Thinking in Persuasive Speeches. 
Method of Assessment:  Students were asked to prepare a persuasive speech using Monroe’s Motivated Sequence as the organizational device.  This organizational structure uses the following format in outlining a speech:

Attention – Gain the attention of the audience and relate the topic to the audience.

Problem - Establish the problem, how extensive it is, and its relevance to each listener.

Solution - Propose a solution that will solve the problem presented including its practicality.  Meet any objections the listeners may have.

Visualization – Ask the listeners to imagine what will happen if they enact the     

proposal or if they fail to do so.   What are the benefits?

Action - Call for the listeners to act in a specific way.

 A student demonstrated critical thinking in a persuasive speech by consistently doing all or almost all of the following according to the rubric: 

· Accurately interpreting evidence, statements, graphics, questions, etc. 

· Identifying the salient arguments (reasons and claims) pro and con. 

· Thoughtfully analyzing and evaluating major alternative points of view. 

· Justifying key results, explaining assumptions and reasons.

The entire rubric is included in Appendix B

Results:
In order to measure objectives and student outcomes, faculty recorded final presentations in 10 of the 31 Public Speaking sections taught during the fall semester of 2005.    
	Coder 

1
	Coder 

2
	Coder

3
	Coder

4
	Coder

5
	Coder 6
	Coder 6 (cont.)
	Coder 

7
	Coder

7

(cont.)

	3
	4
	2
	3
	3.5
	3
	4.5
	4.0
	4.0

	4
	3
	3
	2
	2
	4
	3
	4.0
	2.0

	3
	4
	2
	2
	2
	4
	2
	3.0
	2.5

	3
	3
	2
	3
	2
	4.5
	4
	3.0
	2.0

	
	5
	2
	3
	4
	4
	3
	4.75
	4.0

	
	4
	
	
	
	 
	 
	
	


Total speeches assessed:  45
Total speeches receiving a score of 3 or better:  32
Percentage of speeches receiving a score of 3 or better:  71

Average speech score:  3.17
Strengths:  Faculty members noted that when students used Monroe’s Motivated Sequence as the organizational device for their persuasive speeches, then better critical thinking was reflected in the content of the speeches.  This outcome is supported by the theory that the Motivated Sequence organizational structure is based on the logical process of human reflection. 

Weaknesses:  Faculty members noticed that a number of persuasive speeches showed lack of organization and adequate preparation resulting in lower critical thinking assessment scores.   Students did not always adequately use citations demonstrating a lack of connecting information presented in the speeches to credible sources.   
Discussion:
The Communication faculty members were encouraged by the results of the Critical Thinking pilot test in the Public Speaking classes in the fall of 2005.  Two primary points of discussion evolved from this project:

1.  It does appear that the rubric developed by the General Education Committee and used by the English faculty in evaluating essays for an earlier assessment is applicable for evaluating persuasive speeches.   The instructors would like to consider some minor changes to the instrument and this will be discussed at a workshop in August, 2006.

2.  The faculty were pleased that in this initial pilot project students did meet the goal of having 70% of student speeches evaluated receive at least a score of 3 or better on the 5-point evaluation rubric.  Even though this is the first time critical thinking has been assessed formally in the COM 231 Public Speaking classes as part of the General Education assessment, it has long been a stated outcome objective of the course.  In addition, critical thinking is addressed in the textbook adoption process and is a focus of many of the course assignments.  

Means of Improvement:
The full-time Communication faculty members will develop and conduct a workshop in the effective teaching of public speaking to a community college student population.  Special emphasis will be on the use of Monroe’s Motivated Sequence which provides a strong organizational basis for critical thinking in persuasive speaking.  The workshop will be conducted during Fall Warm-up and all full-time and part-time faculty will be encouraged to attend.  The chair is investigating opportunities for stipends for part-timers to be paid for attending the workshop.
The Critical Thinking Goal was met in the Communication Area.
B. ENG 112 –Argument-Based Research
Introduction

In the Fall of 2006, a study of critical thinking was implemented across the curriculum by the CPCC General Education to address college concerns about the role of critical thinking in instruction. English 112, Argument-Based Research was selected from the English, Reading and Humanities Division to be a part of the pilot.

Goal

Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.

Objective

To develop a process, or pilot study, for evaluating critical thinking, to evaluate the process, identify logistical problems that may occur with the process, and to collect preliminary data.

Method

In an attempt to evaluate the degree of critical thinking that typically takes place in the process of writing an argument in the course, a sample essay assignment was selected by instructors who were selected randomly and agreed to participate.  This essay was one that the instructor would normally assign as a part of the course.  

The instructions given to the instructors were as follows:


The assessment will not involve a test or another specific assignment.  Instead, you 
should select a formal research essay.  The essay should take into account, in some way, 
the elements of the Toulmin model because that would require the student to engage in 
the kinds of critical analysis that the rubric will evaluate.


The rubric, developed by Facione and Facione, is one that is widely used and has been 
widely adapted to meet specific needs.  We have made some modifications to address the 
specific type of assignment.  The essay should demonstrate that the student is engaged in 
critical thinking by examining these types of processes:



Identifies salient and implied arguments of the issue


Argues claims/sub-claims that are warranted and supported


Interprets and analyzes evidence 


Analyzes and evaluates major alternative points of view


Explains assumptions and reasons


Logically and ethically responds to all evidence and all points of view


A complete copy of the rubric is attached.  The essays will be evaluated within the 
department.


When you identify the assignment that is to be evaluated, ask the students to submit an 
extra copy of the complete paper, without their names.  It should, however, include the 
section number.  Please collect the assignments and send them sorted by sections to me 
through campus mail at Levine no later than November 4th.  The assessment will extend 
into the spring semester, and a report will be made to the department and to the General 
Education Committee.


Thanks for your participation and please contact me with any questions.
A rubric was used to evaluate the responses on a 1 (lowest) to 4 (highest) scale.  A copy of the rubric is attached to this report. A score of 3+ would indicate that the student has demonstrated specific, identifiable characteristics indicative of critical thinking. Students who scored below 3 have not demonstrated the characteristics indicative of critical thinking.

Results

Of the 15 sections of Eng 112, nine were subsequently surveyed, totaling 104 students who participated in the assessment.

The results are as follows:


47% scored 3+ (49 of 104)


53% scored below 3 (55 of 104)

Discussion

Of the 55 that scored below 3, approximately 20% of the respondents addressed a prompt related to visual argument.  The pattern of these essays raises some questions about the assignment- not its intrinsic validity, but its efficacy in the particular study.  What was the goal of the assignment?  Were students asked to analyze or to report, as most did?

A second area of concern about the pilot was the use of the rubric.  The rubric is one that has been widely used at a number of colleges and universities to evaluate critical thinking, but seems to be more responsive to traditional argument, or at least an essay that responds in the traditional manner.  For example, does critical thinking require that an essay, as the product, argue specific claims?  Does examining an issue from multiple perspectives without arguing one discernable position a failure of critical thinking?   Clearly, the answer is no, yet the essay has not met the criteria as defined by the prompt.

Conclusion 

Ideally, any essay in argumentation should engage in some degree of critical thinking or analysis (unless other considerations take precedence).  The results of the pilot can be interpreted as a need to emphasize the need for students to engage more directly in interpreting and analyzing evidence, alternative points of view, and underlying assumptions, and to be able to explain the assumptions and reasons more fully.  It can also be suggested that instructors create assignments which require these elements of critical thinking as standard practice so that critical thinking is the expectation.   

However, specific conclusions from the pilot are difficult to draw from the results.  The supposition was made, based on the directions given to instructors, that they would select a product, an essay, that was written in response to a specific rhetorical model, which would imply a specific response.  That rhetorical model is more aligned with the defined characteristics of critical thinking.  Yet approximately, 34% of responses addressed prompts that clearly have a relationship to the rhetorical model of argument, but do not respond to it directly.  How this affected the result is unclear.  

Recommendations

The General Education Committee and the English division will continue the process of evaluating critical thinking by allowing faculty to offer further input and to revise the process of evaluation to eliminate the ambiguities that arose in the current process.  At least three alternatives are possible: 


1.
Incorporate training for instructors in Fall English 112 Workshop about Critical 


Thinking Assessment, selecting 
assignment and responses for assessment.


2. 
Revise the rubric to more clearly define the characteristics of critical



thinking, but is applicable and adaptable to a wider range of products;


3. 
Standardize the prompt and the evidence used by students

4.
Review the assessment in its entirety to examine critical thinking as a process rather than examining the product for evidence of critical thinking.

In either case, the ultimate goal will be to define and implement the elements of critical thinking in an observable and comprehensive manner.

The Critical Thinking Goal was not met in the English Area.
C.   PSY 150 –General Psychology

After reviewing the assessment used in last year’s pilot assessment in PSY 150, the faculty determined that they should develop a different assessment tool. They spent this year developing and refining their critical thinking assessment.

During the past academic year the psychology faculty developed and refined an instrument for measuring critical thinking. It became apparent that there are a number of valid ways to look at and define critical thinking. Thus it would be difficult (or impossible) to develop one ideal assessment for critical thinking. At least in psychology it would appear there are multiple ways in which we might be able to tap into critical thinking skills.

The department did agree that a good place to start would be an instrument that measured a student’s critical understanding of the scientific method. It was recognized however this tool might just be measuring content knowledge of the scientific method. Though this is in no doubt useful knowledge for a psych student the assessment needs to step beyond the issue of content if the instrument could truly be said to measure critical thinking 

What the department devised for the purpose of the pilot study was presenting a student with a brief research scenario that specifically noted and explained the basic terminology of experimental methodology. The student is then directed to read a different research scenario and answer ten questions about it. To successfully answer the questions students must think critically. They must transfer and apply information from one context to another different context. This would appear to be one good way of measuring critical thinking that lends itself well to general psychology

After several revisions the pilot was ready for launching (and appears in this report). This semester full time psychology instructors were asked during the last week of classes to administer the critical thinking assessment to at least one section of general psychology. 

Only two of six members in the psychology faculty completed the request. The results of the two sections of PSY 150 indicated that students were able to demonstrate critical thinking and successfully answer the questions contained in the pilot. With ten questions and a top score of 10, the mean for 24 students in PSY150 - 62 was 9.12 with a range of 5-10, and a mode of 10. In the other psych section tested 28 students scored a mean of 8.78, a range of 3-10, and a mode of 10. 

Although the pre-pilot sampling was quite small, the results would verify that students by and large are either learning these critical thinking skills in general psychology, or are able to think critically using the design format that was created (irregardless of having covered scientific methodology in general psychology). 

The department plans to implement the design created and used this Spring 2006 for measuring critical thinking next semester (Fall 2006) after the material has been covered in class. This would parallel the procedures used in Spring 2006. In the spring of 2007 however faculty might want to administer the questions before the material is covered in class to provide insight into the questions raised in the previous paragraph. 

7.
General Education Goal Area:

Cultural Awareness

Goal:  
Students will demonstrate knowledge of cultural similarities and differences.
Because cultural awareness is not the domain of one discipline but is viewed by the College as being incorporated across the curriculum, assessment for cultural awareness is being rotated among the General Education courses.  For the Fall 2005, 99 students in COM 110 (Introduction to Communication) were surveyed for their achievement of the cultural awareness goal.   COM 110 is one of communication courses which students may take to complete the Oral Communication goal which is a requirement for all degree seeking students.

Term

Sections

Number Enrolled
Course Number
Fall 2005          37


935


COM 110

Objective:    70% of students taking the Cultural Awareness test will answer correctly 7 of 10 questions.
The assessment tool this year was based on test items used beginning in the Fall 2002.  A total of 10 multiple choice questions were selected. 

These were the scores from the sections tested:

	Sections tested
	10 correct
	9 correct
	8 correct
	7 correct
	6 or less correct

	Section 03 **
	1
	4
	4
	1
	4

	Section 07
	3
	7
	4
	2
	4

	Section 22
	0
	5
	5
	5
	4

	Section 24
	2
	3
	7
	2
	1

	Section 63
	0
	2
	5
	1
	9

	Section 85 **
	1
	4
	0
	1
	1

	Section 86 
	2
	1
	3
	2
	2

	Total Scores 

  reported -     99
	9
	26
	28
	14
	22


       ** spring semester 






      Total students:
99
      students above cutoff:  77
                                                       Percent at or above cutoff – 77.7  

Overall summaries:

1. 35 students missed 1 or fewer questions (35.3%)

2. 63 students missed 2 or fewer questions  (63.6%)

Faculty analysis:

 
Communication in a culturally diverse society is a strong emphasis of COM 110 content.   The faculty expressed the belief the assessment instrument is a very basic review of cultural awareness and that the scores should be higher.  We did agree to revise the wording on question 9 which deals with “sexist” language.  That item will be revised using a term that is more generally recognized as “gender-based”.   

Faculty discussed a variety of approaches for administering the assessment.   Methods ranged from incorporating the assessment questions into a test, giving extra credit for passing scores, no incentives, to optional submissions in some online sections. We did not reach consensus regarding this consistency question.  We will be discussing this again when we meet at a pre-fall semester workshop.   

 
Action:  During a pre-fall semester workshop with part time faculty, we will  review  the Gen Ed assessment process, goals to be assessed and  content areas stressed in the Cultural Awareness assessment. 

             The faculty also plans to expand the assessment to all sections of COM 110 during the Fall 2006 assessment.

The Cultural Awareness Goal was Met.
8.  General Education Goal Area:
 Behavioral and Social  

         





Sciences

Goal:

Students will demonstrate an understanding of the influence of 



the individual on group behavior and, conversely, the influence

                        of the group on the individual.

Objective:       Seventy percent (70%) of students will score:

             6 or better on the history essay


             2 or better on the sociology review question

Social and behavioral sciences include history, political science, sociology, psychology, geography, and anthropology.  Students may choose from an array of courses in each area.  Through an analysis of enrollment trends, it was found that the majority of students select HIS 131 (American History I) and SOC 210 (Introduction to Sociology) to fulfill their social science course requirements.  PSY 150 (General Psychology) also captures a large number of students; see the Critical Thinking section of this report for the assessment in PSY 150. 

Enrollment in B+SS courses is substantial.  Enrollment in Fall Semester 2005 was as follows:

Course

# of Sections   
# Enrolled (all sections)  
# of Sections Assessed  

HIS 131
16

520



10

SOC 210
25

799



7

Each discipline created assessment instruments and grading criteria for classes selected at random.  The history and sociology faculty created an essay question to measure the goal.  Assessment instruments, grading rubrics, and sample responses are included in the division portfolio.

A.  HIS 131 American History I

The history assessment was given to HIS 131 sections 03, 05, 06, 07, 08, 11, 40, 80, 86, and 87.  Out of the 150 student responses, 119 essays received a score of 6 or higher.  Therefore, 79.3% of students completing this evaluation process met or exceeded the goal of scoring 60% or better on this assessment.  

Method of assessment:  Selected HIS 131 classes wrote an essay style response to the following prompt.  Generally, this assignment was part of the final exam, with each instructor using discretion to allocate points according to the general expectations of the class.
Directions to students;
Choose among the list below an individual and group (or movement) and respond to the following prompt.  For the exam, be prepared to write a well-composed essay-style response with introduction, body, and conclusion.  Include specific historical facts to receive full credit.

Individual/Group(Movement):

Anne Hutchinson – Puritans

Jonathan Edwards – Great Awakening

Thomas Jefferson – Democratic-Republican Party

Alexander Hamilton – Federalist Party

Andrew Jackson – Jacksonian Democracy

Frederick Douglass – abolitionism

William Lloyd Garrison – abolitionism

Abraham Lincoln – Republican Party

 
Prompt:  Explain the impact of the individual on the group and indicate what influence the group had upon the individual.

Results 

A total of 150 students were assessed in HIS 131 (see table on following page) and 119 (79.3%) scores a 6 or better on the assessment.
Faculty Discussion:

Several meetings were held during the year with history instructors, with the intent of

amending the division goal (above) so it will reflect specific aspects of the history curriculum, i.e., focusing on historiography, the examination of the impact of historical 

events on the culture at large, and the connection between past events and the present.  This will help the history faculty to create a more accurate evaluation instrument that derives naturally from the study of history, and will at the same time satisfy the division’s goal. The testing instrument (essay prompt) for Fall 2006 will reflect this change. 

The assessment tool, writing an essay, has strong support among instructors as an instrument which reflects writing skills as well as content mastery.  We will continue to work on making testing conditions (weight of the assignment, time of testing, etc.) consistent throughout all sections.   It was greatly helpful this year to have the selected sections identified at the beginning of the semester, so the assignment could be integrated into the syllabus.  

                    The goal for HIS 131 was met.

HIS 131 Assessment Results

	 
	Individual Student Stores (maximum 10)
	 

	 
	Class A
	Class B
	Class C
	Class D
	Class E
	Class F
	Class G
	Class H
	Class I
	Class J
	 

	 
	9
	6
	8.5
	7
	9.5
	7.5
	7
	8
	8
	8
	 

	 
	3
	5
	7
	3
	10
	9.5
	9
	7
	3
	9
	 

	 
	10
	6
	7.5
	6
	7.5
	10
	5
	7
	9
	8.5
	 

	 
	9
	5
	7
	8
	9
	10
	5
	8
	6
	7
	 

	 
	5
	5
	6
	7
	7.5
	8
	9.5
	8
	2
	7.5
	 

	 
	1
	1
	9
	8
	9
	 
	5
	8
	6
	8
	 

	 
	9
	6
	6
	7
	9
	 
	8
	6
	7
	 
	 

	 
	6
	7
	9.5
	9
	9
	 
	8
	6
	7
	 
	 

	 
	6
	5
	9
	9
	10
	 
	1
	7
	2
	 
	 

	 
	 
	4
	7.9
	3
	10
	 
	7.5
	6
	5
	 
	 

	 
	 
	7
	4
	8
	5
	 
	1
	7.5
	6
	 
	 

	 
	 
	5
	8.5
	2
	9.5
	 
	 
	1
	9.5
	 
	 

	 
	 
	8
	8
	7
	7.5
	 
	 
	10
	7
	 
	 

	 
	 
	6
	9
	5
	6
	 
	 
	7
	9
	 
	 

	 
	 
	3
	7.9
	2
	9.5
	 
	 
	7
	 
	 
	 

	 
	 
	8.5
	8
	5
	6.5
	 
	 
	8
	 
	 
	 

	 
	 
	7
	8.5
	6
	9.5
	 
	 
	6
	 
	 
	 

	 
	 
	7
	9.5
	 
	6
	 
	 
	8
	 
	 
	 

	 
	 
	 
	7
	 
	7.5
	 
	 
	 
	 
	 
	 

	 
	 
	 
	8
	 
	8.5
	 
	 
	 
	 
	 
	 

	 
	 
	 
	7
	 
	6.5
	 
	 
	 
	 
	 
	 

	 
	 
	 
	8
	 
	5
	 
	 
	 
	 
	 
	 

	 
	 
	 
	6
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	7
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	5.5
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	7.9
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	7.9
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	7.5
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	6.5
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	7.9
	 
	 
	 
	 
	 
	 
	 
	 

	Total 
	9
	18
	30
	17
	22
	5
	11
	18
	14
	6
	150

	Mean
	6.4
	5.6
	8.3
	6
	8.1
	9
	6
	7
	6.2
	8
	 

	# > 6
	6
	10
	28
	11
	20
	5
	6
	17
	10
	6
	119 (79.3%)


B.  SOC 210 Introduction to Sociology

The Sociology assessment was given to sections 03, 06, 21, 41, 75, 80, and 85.   The random process of selecting sections led to 6 of the original 10 sections being assigned to part-timers, so part-time instructors were only asked to evaluate one of their sections.  

A total of 117 students took the test.  Responses were graded on a 1-3 scale.   The results showed that 90 (77%) of the Sociology students scored 2 or better on their responses.

The Sociology Diagnostic Question:  

A basic assumption of sociology stresses the relationships between individuals and society. Describe this relationship and provide an example of this interplay between self and society.
The assessment was given either as an extra credit question or as an independent assignment, depending on the instructor.  Students responded to the question in an essay supported with examples from their study of sociology.
Rubric: 

1 point: Describe the relationship between individual and society

1 point: Applies the concept by providing an example of the relationship between self and society

1 point: The example illustrates the understanding of the relationship between the individual and society 

 

Results: 
65 or 56% of students were awarded a 3

25 or 21% of students were awarded a 2

27 or 23% of students were awarded a 1

 

Faculty Discussion:
The sociology faculty is satisfied with the assessment instrument that is used for sociology.  The assessment was given either as an extra credit question or as an independent assignment, by individual instructor’s choice.  Instructors appreciated being advised of the selected sections prior to the beginning of classes so information about the assessment could be built into the syllabi.





                         The Sociology Goal was met.

    The Behavioral and Social Science Goal Was Met.
9.
General Education Goal Area:

Sciences


Goal:  Students will demonstrate basic knowledge of the scientific method.

Objective:   Seventy percent of BIO 110 students will score 70 percent or higher on the 
scientific method exam given at the end of the semester.

Means of Assessment:   A scientific experiment was described and the students were asked a series of multiple choice questions concerning the steps of the scientific method. The steps of the scientific method were emphasized in the written description of the experiment. This exact tool has been used since assessment of this goal began.

Enrollment:  The Fall 2004 enrollment in all sections of BIO 110 was

Term

Number of Sections

Number Enrolled
Course and Number

Fall 2004
19   
   


468


BIO 110

Results: All sections of BIO 110 – Principles of Biology a one semester course in general biology -  were surveyed. All sections met the objective of having 70 percent of the students score 70 percent or higher.  

Discussion:  After failing to meet our objective in 2004-2005, the full biology faculty tried to figure why our goal was unmet.  It was decided that too little emphasis was placed on the scientific method after the first few weeks of the semester.  A plan of action was formulated to remedy the perceived problem. The plan included: 1) continued discussion of the scientific method throughout the semester; 2) the addition of 2 experiments in lab that were hands-on and focused on utilization of the scientific method (previously there was only one experiments of this type in lab); and 3) the test instruments was changed to have better syntax for two questions.

The changes would appear to have been successful. However, I eagerly await Fall 2006 results.  Will we be able to maintain our success? Will the enthusiasm of meeting our goal this year taper off next time or can we maintain and build upon our success?

The Science Goal was not met.

10.
General Education Goal Area:
Humanities and Fine Arts

Goal:
Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.

Objective:
At least 70% of students will score a 3 or higher on the humanities and fine arts assessments.
Term

Number of Sections
Number Enrolled

Course and Number

Fall 2005
13


372



ART 111

Fall 2005
13


455



MUS 110

Fall 2005
11  


310



HUM 130

A.   Art Appreciation:

Results: 

During the fall term 2005, several sections of art 111 were randomly chosen to participate in the general education assessment.  The results were as follows:

Target Score: 7 out of 10 questions correct

Less than 7 correct


7-10 correct

1                                                    44

Breakdown by Sections:

Section 50

7-10 correct

5-7 correct 

less than 5 correct

19


1


0

Section 40
7-10 correct

5-7 correct 

less than 5 correct

11


0


0
Section 01

7-10 correct 

5-7 correct 

less than 5 correct

14


0


0

Total number of students tested: 45

Total number answering 7 or more correctly: 44

Percentage of students answering 7 or more correct answers: 98.9%
Results indicate a marked increase over 2004 results, in which the cut score was made by 61% of the respondents. It should be noted, however, that the number of students actually completing the assessment in 2005 was significantly lower than that of 2004; approximately half. This is due to the lack of response by three of the selected sections. Despite this, the per capita increase in the overall cut score is, we believe, and indication that the Visual Arts Department has witnessed an improvement in the quality of instruction in art 111 classes with regard to the general education requirements of the College.

The assessment instrument currently consists of a multiple-choice survey of ten questions developed by the Visual Arts faculty designed to broadly test key content areas from the art appreciation course. 

Action Steps 2005

The Visual Arts faculty met in August of 2005 to discuss the general education assessment process and instrument currently in use.  There was significant concern expressed over the terminology used in two of the questions, and after consideration, these questions were changed to a form felt to be more efficacious in meeting the objectives of the assessment.  The meeting involved both full and part-time faculty.  Additionally, the process of the assessment was discussed primarily for the benefit of several new part-time faculty members.  The assessment instrument was distributed to the selected sections in late November 2005.

Concerns:

The low percentage of response referred to above, is of significant concern to the Visual Arts faculty.  A meeting of the faculty is scheduled for early May 2006, and this issue will be addressed.  Preliminary suggestions for remedying this problem have been to set up the instrument online, and to provide some means of rewarding those students who complete and submit the assessment.   The other major concern is the lack of follow-through by some of the faculty in giving the assessment instrument before the conclusion of the semester.  Possible solutions to this problem will be discussed in the May meeting.

Recommendations:

The Visual Arts faculty met on Wednesday, May 17 to discuss these and other issues.  The consensus was that the instrument used in the evaluation accurately reflected the goals and objectives of the course, and that it should be retained for use for fall 2006.  It will be reviewed by the Visual Arts Faculty as part of the August meeting, and at that time any recommendations or changes will be taken into consideration.  The faculty concluded that the increased level of scores was due not only to the addition of several new faculty members, but also to the fact that the purpose and format of the Gen. Ed. Assessment had been discussed in detail during the August meeting. It was felt that this discussion provided a much clearer sense of direction in this regard than had been offered in the past.








       The Art Goal was met. 

B. Music Appreciation: 
Results:
During the Fall 2005, only two sections of Music Appreciation (MUS 110) were selected for general education assessment.  The results were as follows:

Results:  

Section                 less than 6      6  correct       7   correct          8 correct            9 correct         10 correct

	MUS 110-22
	     1
	    1
	      -
	       2
	      4
	        2

	MUS 110-60
	     2
	    1
	      4
	       3
	       4
	        1


Total number of students tested -  26

Total of students answering 7 or more correctly – 20

Total of students answering 8 or more correctly – 16

Total of students answering 9 or more correctly - 11

Total of students answering 10 correctly - 3

Percentage of students answering 7 or more correctly – 76. 9%








  The Music Goal was met.

C.  Humanities: 

Goal:  
Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.

Objective:      70% of students will score a 3 or higher on the assessment


In order to measure objectives and student outcomes, students were asked to respond to the following question:

The term “myth” comes from the Greek mythos which simply means “story.”  Contrary to the common perception that myths are somehow “untrue,” for the cultures that adopt a particular mythology, these stories actually function in ways as to contain some degree of “truth.”  First, explain a function a myth could have for a culture.  Second, provide at least one example of a myth from a culture that you have studied this semester and discuss what “truth” that myth has for that particular culture.

Since each instructor teaches different material for the course, the question was broad enough for any section to respond appropriately

In the Fall of 2005, 11 sections of Hum 130 were selected for assessment (assigned seats: 310).  Grading of the section was done by two instructors in the English, Reading, and Humanities Division, specifically those instructors who have taught the Hum 130 course.  When there was a discrepancy between two graders concerning whether a student passed or failed (e.g., between a 2 and a 3 = 2.5), a third grader juried the score. 

The main concern in the English, Reading and Humanities Division was the possibility of plagiarism.  Instructors had various methods for assessing the students, some as in-class assignments and others as take-home extra credit.  As with the online sections, this leads considerable room for using outside material for the assessments which may affect the outcome of the results.  The division needs to take measures to ensure that instructors are using the same means of assessment to lessen this possibility.  The online sections, however, face the same difficulty and this problem needs to be addressed as well.      

Grading Rubric:

5 – the student’s response clearly describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows a clear understanding of a “truth” for a culture.  The response is clearly organized and well written.

4 – the student’s response describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows some understanding of a “truth” for a culture.  The response is clearly organized and well written

3 – the student’s response describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows a minimal understanding of a “truth” for a culture.  The response may be poorly organized and poorly written

2 – the student’s response inadequately describes a function of a myth in a particular culture.  The response may provide an example but shows a poor understanding of the “truth” of a particular culture.  The response is poorly organized and poorly written.

1 – the student’s response does not describe a function of a myth in a particular culture.  The example, if provided, does not show an understanding of the “truth” for a culture.  The response is poorly organized and poorly written.

70% percent of the students must score at least a three (3) or higher in order for the goal to be met.

Assessment Scores:

Humanities 130 

	Section
	Passed with 3 or higher
	Failed with less than 3

	          01
	9
	2

	          02
	12
	6

	          03
	7
	2

	          11
	14
	8

	          40
	No Results
	No Results

	          82
	No Results
	No Results

	          83
	14
	4

	          84
	11
	3

	          85
	11
	6

	          96
	3
	2

	         10
	No Results
	No Results


Fall 2005
Number of students tested: 114
Number of students who scored three or higher: 81
Number of students who scored less than three:  33
71% of our students scored a three or higher

29% of our students scored less than three

                                               The Humanities Goal Was Met.

The Overall Humanities and Fine Arts Goal was Met.
	Five Year Comparison - General Ed Goals

	Course
	Bench-mark
	2000-2001
	2001-2002
	2002-2003
	2003-2004
	2004-2005
	2005-

2006

	Reading -  Students will demonstrate the ability to obtain meaning  from printed, electronic, and graphical resources.
	RED
	70%
	75%
	72.5%
	83.1%
	77.6%
	70.6%
	98%

	Communication (Oral) -  Students will effectively communicate both orally and in writing.  Students will demonstrate the ability to locate, critically evaluate, and present information.
	COM
	70%
	70.8%
	71.4%
	90.4%
	94%
	82%
	73%

	Communication (Written) 
	ENG
	70%
	84.3%
	85.5%
	85.5%
	90%
	82%
	87%

	Mathematics  -  Students will apply mathematical

concepts and skills to analyze, manipulate, an

interpret quantitative data.
	MAT
	70%
	63.6%
	79%
	73.6%
	84%
	61.2%
	70.2%

	Computer Skills -  Students will demonstrate the

basic computer skills necessary to function in a

technological world.
	CIS
	80%
	95.2%
	No data
	89.5%
	97%
	86%
	92%

	Critical Thinking / Problem Solving - Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.  These factors are identified as components of critical thinking.  
	COM

ENG

PSY
	70%
	(ENG)

28.1%
	(ENG)

33%
	(ECON)

42%
	No data
	PSY Pilot

Sig diff
	COM 71%

PSY  None

ENG 43%

	Cultural Awareness -  Students will demonstrate

knowledge of cultural similarities and differences.  
	COM
	70%
	(ENG)

39.7%
	(ENG)

53.3%
	(COM)

81.8
	(COM)

72.8%
	(COM)

75.7%
	(COM)

77.7%

	Social / Behavioral Sciences  -  Students will demonstrate an understanding of the influence of  the individual on group behavior and, conversely, the influence of the group on the individual.                     
	SOC

HIS

PSY
	65%
	76.3%


	72.6%

71.9%

62%

86.7%
	74.2%

80%

71%

73%
	73.5%

88%

64%

71.6%
	73.5%

87.5%

86.5%

80.7%
	78.3%

77%

79.3%

Moved

	Natural Sciences -  Students will demonstrate basic knowledge of the scientific method.
	BIO
	70%
	80.4%
	93.7%
	69%
	70%
	58%
	>70%

	Humanities / Fine Arts -  Students will demonstrate

knowledge of the humanities and critical skills in assessing

cultural/artistic merit and significance.     

                    
	HUM

MUS

ART
	60%
	72.2%
	64%

None 

62.2%

64%
	76.9% 

None 

84.4%

53.8%
	78.8%

90%

81.6%

68.1%
	78%

77%

86.6%

61.1%
	80.6%

71%

76.9% 

98.9%
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