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2000-2001 General Education Goals and Courses Used for

Assessment during the 2008-2009 Academic Year

	General Ed Goal
	Courses

assessed

	Reading - Students will demonstrate the ability to obtain meaning from print, electronic, and graphic resources.


	RED 090

	Communication – Students will effectively communicate both orally and in writing. Students will demonstrate the ability to locate, critically evaluate, and present information.


	COM 110

COM 231

ENG 111

	Mathematics – Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.


	MAT 115

MAT 161

	Computer Skills – Students will demonstrate the basic computer skills necessary to function in a technological world.


	CIS 110

CIS 111

	Critical Thinking / Problem solving – Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.


	COM 231

ENG 112

PSY 150

ECO 251

	Cultural Awareness – Students will demonstrate knowledge of cultural differences.


	COM 110

SPA 112

	Social / Behavioral Sciences – Students will demonstrate an understanding of the influence of the individual on group behavior and conversely, the influence of the group on the individual.


	HIS111

SOC210

	Natural Sciences – Students will demonstrate comprehension of the major steps of the scientific method.


	BIO110

	Humanities / Fine Arts – Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.


	ART 111

MUS 110
HUM 130


General Education Assessment Procedure


Every Fall, the General Education Committee begins the process of creating a general education portfolio for Central Piedmont Community College.  The process is as follows:

1.
In early fall, sections of the appropriate courses by goal area are randomly selected by Planning and Research for assessment.

2.
The randomly selected sections are distributed to committee members representing academic areas reflected in the general education portfolio and the appropriate division directors and deans.

3.
Assessment data are collected by the faculty members assigned to those randomly selected sections during the fall term.

4.
Grading is completed in fall for some courses and in spring for others.

5.
Results are examined by the General Education Committee in the spring.

6.
Faculty review, discuss results and decide what change, if any, they should make.

7.
Reports of results are made to the division directors of each unit.

8.
Committee members bring back to the committee the division’s comments, recommendations, and actions items to improve the scores in the next year.

9.
A draft of the report is written by Planning and Research (based on feedback from the committee) and copies are sent to the Committee for input and feedback.

10.
The portfolio is completed.

11.
The committee edits the final report.

12.
The report is taken to the Learning Council and the Cabinet. 

13.
A response is received from the deans in regard to action items, recommendations, budget issues, needs, etc. by September 25th of the following year.

	2008-2009 General Education Assessment Results– Overall Summary

	General Ed Goal Area
	Objective
	Result
	Met 

  ?                       

	Reading - Students will demonstrate the ability to obtain meaning from printed, electronic, and graphical resources.
	70% score 70 or better
	91% of students scored 70 or better
	 met

	Oral Communication - Students will effectively communicate orally by demonstrating the ability to locate, critically evaluate, and present information.
	70% score 3 of 5 on rubric
	78% of students scored 3 or better
	met

	Written Communication – Students will effectively communicate in writing by demonstrating the ability to locate, critically evaluate, and present information.
	70% score 3 of 4 on rubric 
	 89% of students met minimum qualification
	met

	Mathematics – Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.
	70% score 3 of 5 related to each of  3 goal areas
	MAT 162  -  

MAT 115 –   
71% of students met all three goal areas
	met

	Computer Skills – Students will demonstrate the basic computer skills necessary to function in a technological world.
	80% will score 70 or 

or higher on 2 exams
	94% of students scored 70% or higher on 2 exams
	met

	Critical Thinking / Problem solving – Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.


	COM 231 – 70% score 3 of 5 on rubric

ENG 112 – 70% score 3 of 4 on rubric
PSY 150 - 70% score 14 of 20  or better

ECO 251- 60% of students score 60 or better
	COM 231–92% of students scored  3 or better

ENG 112- 55% of students scored 3 or better
PSY150 -54% of students scored 14 or better

ECO 251– 42% of students scored 60 or better
	met
not met

not met

not met

	Cultural Awareness – Students will demonstrate knowledge of cultural differences.
	COM 110 - 70% score 7 of 10 points

SPA 112 - 70% score 70 or better
	COM 110– 87% of students scored 7 or better

SPA 112 -  77% of students scored 70 or better
	met

	Social / Behavioral Sciences – Students will demonstrate an understanding of the influence of the individual on group behavior and conversely, the influence of the group on the individual.
	70% meet objective
HIS 131- 14 of 24 or better 

SOC 210 – 2 of 3 or better
	HIS 131 – 85% of students scored 60% or higher

SOC 210 – 82% of students scored 2 or higher
	met

	Natural Sciences – Students will demonstrate comprehension of the major steps of the scientific method.
	70% score 70% or better
	93% of students scored 70% or higher
	met

	Humanities / Fine Arts – Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.
	ART 111- 60% score 7 of 10 points 

MUS 110 - 60% score 70  or better
HUM 130 – 70% score 3 of 5 on rubric
	ART 111 – 67% of students scored 7 or better

MUS 110 – 88% of students scored 7 or better

HUM 130 – 76.4% of students scored 3 or higher
	met

met

met


General Education Goal  Ten:     Information Literacy 
Students will effectively use research techniques to identify, select, use, document and evaluate information sources appropriate to a particular need.
(NOTE:  Information Literacy was recommended as a goal of the General Education curriculum for the college by the General Education committee, Spring 2008.  It was further reviewed and approved  the General Education Committee,  College Senate Committees (Academic Policies and  Curriculum), College Senate and the Learning Council, Fall 2008.)
Information literacy is a set of abilities requiring individuals to "recognize when information is needed and have the ability to locate, evaluate, and use effectively the needed information." Information Literacy Competency Standards for Higher Education. American Library Association. 2006. http://www.ala.org/acrl/ilcomstan.html .”

The General Education Committee supports the Association of College & Research Libraries argument that “The beginning of the 21st century has been called the Information Age because of the explosion of information output and information sources.  It has become increasingly clear that students cannot learn everything they need to know in their field of study in a few years of college.  Information literacy equips them with the critical skills necessary to become independent lifelong learners.”  Information Literacy “enables us to analyze and evaluate the information we find, thus giving us confidence in using that information to make a decision or create a product.”
Assessment
In a pilot project, Information Literacy would be assessed in library instruction classes.  The library teaches over 200 such classes a semester to more than 4,000 students.   Pilot assessment will be reviewed by the General Education Committee and included in 2009-2010 assessment results.

The General Education Committee anticipates broadening this assessment to specific curriculum courses.
General Education Goal One:  Reading

Students will demonstrate the ability to obtain meaning from printed, electronic, and graphic resources.

	Name of person preparing report
	Lisa Foley

	Name of department
	English, Reading and Humanities

	Course assessed
	RED 090

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students evaluated of assessed
	187

	What was the number of students scoring at the minimum benchmark
	170

	% of students meeting the benchmark
	91


The Reading Goal was designed to ensure that each student meets a minimal level of

competence in reading comprehension skills.  

A CPT Reading Placement test score of 80 or above is considered competent in Reading. 
However, students who do not complete the reading placement test with a score of 80 or above are required to take one (in a series of ) reading course(s) before they are allowed to progress to English 111.  Students in this group (referred to developmental courses) will require further testing to determine competency in reading.  The number of students from the fall 2008 with placement tests on file were referred to the following courses (no reading score was present for 5,953 students):
Number

Placement test scores 
Referral to course enrollment

      399 (3.2%)

less than 34                        
ABE (adult basic literacy)

  1,816 (14.4%)
between 34 and 56                   RED 080 (developmental)

  3,911 (30.9%)
between 57 and 79                   RED 090 (developmental)

  6,517 (51.6%)
80 or above (college level)      ENG 111 (required college-level)

12,643
  

Total Students
Reading 090 is a course selected for testing purposes because it is the last developmental course before students enter college-level coursework.  In fall 2008, the following number of students enrolled in Reading 090:

Term                 Number of Sections        Number Enrolled          Course and Number

Fall 2008      
 40                                  960       
           RED 090
(10 sections were randomly selected from the above course enrollment including 1 online section)

 Assessment method used:   In order to measure objectives and student outcomes, faculty administered and recorded results for a cumulative final exam during the fall semester of 2006.  The exam consisted of specific reading skills that are taught in the RED 090 course.  They are as follows: reading, and study strategies, vocabulary skills, inference, annotating, outlining, note taking, mapping, main idea skills, and graphic illustrations.  The exam consisted of both open-ended and Scantron graded items.

Student strengths observed:   According to the test the students were most successful in the areas of reading, graphic illustrations and critical thinking.
Student weaknesses observed: According to the test the students were least successful in the areas of inference and main idea.  The results of the test indicated that students did not spend enough time reading some of the test’s questions and the distracters.
What did the department faculty learn about their students through the process?  The full time RED faculty felt the 91% of students meeting the benchmark could be a red flag.  By reviewing the tests, we learned more about the instructors’ than the students.  We noticed some discrepancies in grading on the written portions of the test.  It follows that the instructors’ grading is a reflection of the instructors’ presentation of the RED 090 material to the students. We feel that further teacher training and an answer template are needed.  First, to make sure that the instructors present the RED 090 material as presented in the RED 090 text and second, to make sure that the assessment reflects a more consistent and, therefore, more valid result.
Based on student results and weaknesses of the assessment tool (a few of the questions were outdated or poorly constructed), the faculty decided to strengthen the areas of main idea, inference, and vocabulary on the test by adjusting, substituting, and/or adding questions to the test.
What was the faculty analysis/perception of the assessment tool?  Based on student results and weaknesses of the assessment tool (a few of the questions were outdated or poorly constructed), the faculty decided to strengthen the areas of main idea, inference, and vocabulary on the test by adjusting, substituting, and/or adding questions to the test.
What strategies will you employ over the next year to improve teaching and learning in the area(s)?
For consistency in the course and on the assessment, we will create and provide a template for the written portion of the test.  We will also provide teacher instruction on the presentation of the material in the text, as well as, instruction on the assessment tool template.
 Beginning in the fall, we will be using a new text.  We will use what we have learned from the present departmental cumulative final exam (assessment tool) to aid us in the construction of the new departmental cumulative final exam.
Assessment results:
	Section 02
	Section 12
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 The Reading Goal Was Met.
General Education Goal Two:  Communication   

Students will effectively communicate both orally and in writing.  Students will demonstrate the ability to locate, critically evaluate, and present information.
(Note: Students are assessed in both Communication and English classes for oral and written communication skills.)


A.  Oral Communication Assessment:

	Name of person preparing report
	Linda White
Brenda Armentrout

	Name of department
	Communication

	Course assessed
	COM 110 and COM 231

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	5

	What was the number of students evaluated of assessed
	109

	What was the number of students scoring at the minimum benchmark
	85


	% of students meeting the benchmark
	78


   Two communication courses were selected for the assessment with the following

Enrollments in the fall 2008.   

Term                 Number of Sections        Number Enrolled          Course and Number

Fall 2008      
37                                
935               

COM 110

Fall 2008

40


994


COM 231

(20 sections were randomly selected from the above course enrollments [10 from each course] including 5 online sections)                       
Assessment method used:  Students were asked to prepare either an informative or a persuasive speech.  A student demonstrated adequate oral communication skills by consistently including all or almost all of the following according to the rubric: 

· An attention-getting introduction that orients the audience to the subject and motivates the audience to listen, 

· Well-developed points with transitions and internal summaries; content reflects excellent research and appropriate citation of sources; focused, logical and coherent development; vivid, accurate language; good use of repetition to reinforce key ideas, establishes speaker credibility

· Use of vocal variety in rate, pitch and volume in order to maintain and heighten audience interest; effective pronunciation and articulation; lacks inarticulates

· Confident physical stance; eye contact addresses the entire audience; complementary gestures that demonstrate enthusiasm

· When used, well-chosen visual aid(s) that effectively complement the presentation

· Use of extemporaneous style, effective use of notes; well-polished delivery

· A conclusion that restates the central idea; summarizes main points; and uses an excellent clincher/concluding statement which motivates the audience

     The entire rubric is attached in Appendix to the General Education Report.

Student strengths observed:   Faculty noted, that in general, students exhibited solid organizational structure, related topics well to the audience, established credibility with topics and chose good topics.  It was also noted that students used an extemporaneous style of delivery, seemed comfortable using PowerPoint and were making good eye contact with the audience. Improvement was also noted in citation of sources.

Student weaknesses observed: Delivery concerns were expressed regarding vocal variety and some excessive movement.  While use of citations of sources has improved, it was noted, that there is still room for improvement.  A concern was also expressed for more consistency when using transitions.
What did the department faculty learn about their students through the process?  In the discussion of results, Communication faculty noted the diversity of our student population in addition to the challenges of the complexity of presentations.  Students are challenged to learn and do well in this process in one short semester.  A majority of our students, however, are up to the challenge and do meet this goal.  The process includes thinking, researching, organizing, integrating technology, presenting, and assimilating among other skills.  In addition, students often have to overcome great anxiety while demonstrating these skills.
What was the faculty analysis/perception of the assessment tool?  Communication faculty agreed last year to conduct a Reliability Check to validate assessment results since each presentation was being viewed by one evaluator.  Since reliability was established several years ago, we should review the basics to check ourselves.  Our first step was independently reviewing the same seven student speeches.  When results were tabulated and evaluated, it was determined that reliability was not achieved.  With input from Planning and Research, the COM faculty decided to meet to review the rubric and try assessing speeches.
What strategies will you employ over the next year to improve teaching and learning in the area?  We will conduct a General Education workshop with all faculty to review the General Education assessment process for both Oral Communication and Critical Thinking goals.  Participants will receive the Oral Communication rubric, information sheet and related materials.  We will also review results from the assessment including student weaknesses.
Other comments about the assessment: The overall assessment score was lower than last year.  This is probably related to the Reliability Check.   

Recorded speeches were obtained for most sections selected for assessment.  However, in two sections, we were unable to obtain assessment data due to camera issues/equipment failure.
Assessment results:
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Number of students evaluated or assessed:  109

Number of students scoring at least the minimum benchmark score:  85

78%  of students met the benchmark.

The Oral Communication Goal Was Met 

B.  Written Communication Assessment
	Name of person preparing report
	Walker

	Name of department
	English, Reading and Humanities

	Course assessed
	ENG 111

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	4

	What was the number of students evaluated of assessed
	169


	What was the number of students scoring at the minimum benchmark
	150


	% of students meeting the benchmark
	89


One English course was selected for the assessment and the enrollments in fall 2008

were as follows:

Term

Number Sections

Number Enrolled
Course

Fall 2008
      79



1,986

        
ENG 111

(10 sections were randomly selected from the above course enrollment including 1 online section)

Assessment method used:   In order to measure objectives and student outcomes, students were required to choose one of the topics listed below and write one complete paragraph. Students were expected to include prewriting, drafting, and revising of the paragraph.   The paragraph was to be reflective of their level of writing and include a topic sentence, supporting details, and an appropriate closing.  

Students chose one of these topics:

 1. Describe a risk that paid off.

2. What do you believe is the main purpose for obtaining a college education?

3. Explain or tell about a career that suits you best.

The following Grading Rubric was used to evaluate each paragraph:

Yes
No

__
___
The paragraph has an appropriate topic sentence

___
___
The paragraph stays on one topic that is stated in the topic sentence.

___
___
The paragraph meets standards of correctness.

___
___
The paragraph has supporting sentences that gave reasons/details/facts

Student strengths observed:  Paragraph structure – most were organized and coherent
Student weaknesses observed: Grammar, in general, continues to be a concern. Supporting details were generally present, but somewhat superficial.
What did the department faculty learn about their students through the process? “Students in other classes were similar to those in mine, on the whole.” Strengths and weaknesses are consistent rather than specific to the instructor or to an individual approach.
 What was the faculty analysis/perception of the assessment tool?   It seemed slight, in a way, but not sure how we could fix it categorically.
The faculty committee and Dr. Williams have discussed revising the assessment to use an essay assignment in the course sections selected for assessment with a common rubric to be used by all instructors involved in the process.

What strategies will you employ over the next year to improve teaching and learning in the area?  The issues with grammar and usage are an ongoing concern.  Faculty will continue to address specific concerns of sentence structure in particular with activities to eliminate fragments, comma splice errors and fused sentences.  Subject/verb agreement and pronoun agreement were also noted as a weakness and will be emphasized in review sessions.

In addition, Eng 111 instructors are meeting May 19, 2009 to identify concern and work on developing further strategies and goals for Eng 111 students.

Assessment Results:

Section         Assessed    Scoring 3-4      Scoring 1-2

Eng  111-12
   11

11

  0

Eng  111-15
   15

15

  0

Eng 111-37
   17

14

  3

Eng 111-42
   15

14

  1

Eng 111-46
   21

21

  0

Eng 111-47
   18

12

  6

Eng 111-50
   21

18

  3

Eng 111-58
   17

15

  2

Eng 111-59
   16

14

  2

Eng 111-87
   18

16

  2

The Written Communication Goal Was Met.

General Education Goal Three:  Mathematics

Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.

             Math faculty determined that the skills necessary to meet the above goal are:

1. The ability to analyze quantitative data

2. The ability to manipulate quantitative data

3. The ability the interpret quantitative data
Therefore, the following objective was set for the purpose of general education assessment:

Objective:
70% of those taking the final exam will show mastery of all three goals. 

Means of 

Assessment: 
70% of those taking the final exam will correctly answer three of five questions on each of the three goal areas.

Two math courses were selected for the assessment and their enrollments for the fall 2008 were as follows:

Term

Number of Sections

Number Enrolled
Course and Number

Fall 2008
   
9



   235

MAT 115

Fall 2008

30



1,201

MAT 161


(20 sections were randomly selected from the above course enrollment [10 from each course] including 3 online sections) 

	Name of person preparing report
	Helen Kolman

	Name of department
	Mathematics

	Course assessed
	MAT 115 and MAT 161

	Benchmark __% of students will score
	70

	What was the minimum
	3 of 5 questions related to each of 3 math skills

	What was the maximum
	5 questions related to each of 3 math skills

	What was the number of students evaluated of assessed
	282

	What was the number of students scoring at the minimum benchmark
	201


	% of students meeting the benchmark
	71


Assessment method used:    Math faculty developed a testing instrument for MAT 161 - College Algebra and MAT 115 - Mathematical Models that consisted of 15 multiple choice questions - five for each of the three skill areas adopted by the department.  The questions are prepared each semester and included in the final exam.  Students were considered to have "mastered" the skills if three of the five questions were answered correctly on each of the goal areas.  

Student strengths observed:  The Mathematics goal is a three part goal.  The first part requires that the students successfully analyze quantitative data given in various formats-verbal, graphical and symbolic.  In both students sets tested, MAT 161 and MAT 115, the students showed the greatest strength in this part of the assessment.  At least 88.7% demonstrated master of the skills in this area of the goal. The second part of the goal requires that the students successfully manipulate quantitative data using the symbolic tools of the course.  The students also demonstrated strength is this area.  At least 88.3% of the students tested demonstrated mastery of the skills in this area of the goal.
Student weaknesses observed: The third part of the goal requires that the students interpret quantitative data.  This portion of the goal is the most complex and typically has the lowest percentage of students demonstrating mastery.  The students find the synthesis of the analytic tool with the real world applications the most challenging portion of the assessment.   At least 76.2% of the students tested demonstrated mastery of the skills in this area of the goal.
What did the department faculty learn about their students through the process?  In addition to strengths and weaknesses, the role of personal responsibility in student success was cited.   Another noted underlying factor in achievement is adequate prerequisites.   A change in prerequisite scores for MAT 115 from a minimum of D to a minimum of C in MAT 070 will be put in place for the spring semester 2010.  This action was recommended in the2007-2008 report, however,  necessary updates to the catalogue and adequate notice to program chairs has delayed this change.
 What was the faculty analysis/perception of the assessment tool?  The MAT 115 faculty revamped the assessment tool for that class in August and used the new tool for the 2008-2009 assessment.  The result was positive. The faculty believes that success on the new question set accurately reflects mastery of the 3 part general education mathematics goal.  The MAT 161 faculty has decided to study the assessment tool for that class.  Item analysis results will be used to evaluate questions and reflect on changes that should be made to the tool.
What strategies will you employ over the next year to improve teaching and learning in the area?  The math faculty will initiate several strategies in the upcoming year in an attempt to improve teaching and learning.  In the MAT 115 course the graphing unit will be revised with an emphasis placed on interpretation as opposed to construction of the graphs. This is in keeping with the intent of the course and should improve the students’ mastery of the most complex part of the general education goal. The MAT 161 faculty will continue to focus on teaching in context.  Assessments and feedback that emphasize embedding the analytic tools in data while requiring analysis, manipulation as well as interpretation throughout, will be stressed.
Assessment Results:                                       

MAT161

	Section (Coded)
	1
	2
	3
	4
	5

	Number of Students
	24
	15
	28
	29
	18

	Mastered Goal 1
	22
	12
	24
	28
	18

	Mastered Goal 2
	22
	11
	21
	29
	16

	Mastered Goal 3
	18
	9
	22
	27
	10

	Mastered All Goals
	17
	6
	15
	27
	10


	Section (Coded)
	6
	7
	8
	9
	10

	Number of Students
	21
	23
	33
	30
	11

	Mastered Goal 1
	18
	22
	28
	27
	11

	Mastered Goal 2
	20
	21
	30
	30
	9

	Mastered Goal 3
	16
	15
	24
	26
	8

	Mastered All Goals
	16
	14
	24
	24
	8


MAT115

	Merged Data

	Number of Students
	50

	Mastered All Goals
	40


The Math Goal Was Met.
General Education Goal Four:  Basic Use of Computers

Students will demonstrate the basic computer skills necessary to function in a technological   world.
	Name of person preparing report
	Larry Yarbrough

	Name of department
	Information Technology

	Course assessed
	CIS 110 and CIS 111

	Benchmark __% of students will score
	80

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students evaluated of assessed
	396


	What was the number of students scoring at the minimum benchmark
	374


	% of students meeting the benchmark
	94


Term

Number of Sections

Number Enrolled
Course and Number

Fall 2008
62


   
2,385


CIS 110

Fall 2008
18



    587


CIS 111

(20 sections were randomly selected from the above course enrollment [10 from each course] including 3 online sections) 
Assessment tool used:  The CIS faculty determined that basic computer skills involved the          following computer operations:

· start and shut down

· using Windows OS

· how to work with desktop

(Windows - sizing/moving, opening/closing icons & menus

· disk formatting

· file copying/deleting/moving

· creating folders

· start/close applications

· use a word processor 

· terminology (hardware and software)

· computer components

All degree-seeking students must take either CIS 110 (college transfer programs) or CIS 111 (applied science programs).  Both of these courses require that students pass five exams plus other course work to pass the course.  The 1st exam is 100% multiple choice-T/F. The 2nd is 100% hands-on, skill-based testing.  The CIS faculty determined that "demonstrating basic computer skills" would be satisfied by the 80% of students who complete both tests and made a 70% or above.
Student strengths observed:    Most students seem to be fairly well versed in basic computer knowledge.  Students are not only tested on their knowledge of hardware and software terminology on the multiple choice TF 1st test, but the 2nd test is only skilled based.  Therefore, we are getting a good measure of how they take what they’ve learned and apply it in a real world type situation

Student weaknesses observed: There are no real weaknesses observed.  They seem to do as well on the first as well as the second test.  Older students do sometime struggle with some of the content of the course.
What did the department faculty learn about their students through the process? That most students are well versed in basic computer skills.
What was the faculty analysis/perception of the assessment tool? Adequate for now; evaluating other options. Overall it’s a good assessment of basic computer knowledge. A good mix of terminology and skills based testing.
 What strategies will you employ over the next year to improve teaching and learning in the area?
We will be restructuring the CIS 110 class next Fall with a new book and delivery of content.  So we may need to reevaluate the assessment once the change has been put in place.
 The Basic Use of Computers Goal Was Met.
General Education Goal Five:  Critical Thinking and Problem 





 Solving
Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.

Efforts this year toward assessments of Critical Thinking and Problem Solving have been completed in multiple courses:

1.  Critical thinking assessments were conducted in COM 231,  ENG 112,  and PSY 150.   
2.  Faculty for ECO 251 revised the assessment tool for Fall 2008 semester
Reports are from each of these areas:  COM 231, ENG 112, PSY 150 and ECO 251 
         A.  COM 231 – Public Speaking

	Name of person preparing report
	Linda White
Brenda Armentrout

	Name of department
	Communication

	Course assessed
	COM 231

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	5

	What was the number of students evaluated of assessed
	59

	What was the number of students scoring at the minimum benchmark
	54


	% of students meeting the benchmark
	92


The Critical Thinking goal was measured in the Public Speaking courses (COM 231) in the fall of 2008:

Term

Number of Sections

Number Enrolled
Course

Fall 2008
40



994
                        
COM 231

(10 sections were randomly selected from the above course enrollment including 4 online sections)
Assessment method used:  Students were asked to prepare a persuasive speech.  Many, if not most instructors, ask their students to use Monroe’s Motivated Sequence as the organizational device.  This organizational structure uses the following format in outlining a speech:

· Attention – Gain the attention of the audience and relate the topic to the audience.

· Problem - Establish the problem, how extensive it is, and its relevance to each listener.

· Solution - Propose a solution that will solve the problem presented including its practicality.  Meet any objections the listeners may have.

· Visualization – Ask the listeners to imagine what will happen if they enact the     

       proposal or if they fail to do so.  What are the benefits?


· Action - Call for the listeners to act in a specific way.

 A student demonstrated critical thinking in a persuasive speech by consistently doing all or almost all of the following according to the rubric: 

· Accurately interpreting evidence, statements, graphics, questions, etc. 

· Identifying the salient arguments (reasons and claims) pro and con. 

· Thoughtfully analyzing and evaluating major alternative points of view. 

· Justifying key results, explaining assumptions and reasons.
       The entire rubric is attached in Appendix to the General Education Report.

Student strengths observed:   Faculty observed these strengths that are related to critical thinking: research organization of information and use of examples to support arguments.
Student weaknesses observed:  Faculty observed that analysis of issues was somewhat superficial, but agreed that this was sometimes due to the nature of the topic.  For example, if the audience generally agreed with the persuasive proposal, speakers tended not to develop a strong two-sided approach.
What did the department faculty learn about their students through the process?  In the discussion of results, Communication faculty noted the diversity of our student population in addition to the challenges of the complexity of presentations.

What was the faculty analysis/perception of the assessment tool?  Communication faculty agreed last year to conduct a reliability check to validate assessment results since each presentation was being viewed by one evaluator.  Since reliability had not been established for this assessment, we should review the basics to check ourselves.  Our first step was independently reviewing the same seven student speeches.  When results were tabulated and evaluated, it was determined that reliability was not achieved.  With input from Planning and Research the COM faculty decided to meet to review the rubric and try assessing speeches separately then discussion assessments together.  This process allowed us to achieve reliability within our group
What strategies will you employ over the next year to improve teaching and learning in the area?  The COM faculty will develop and conduct a Gen Ed workshop for full and part-time faculty.  Such a workshop should review the Gen Ed process related to the Critical Thinking goal including review of the rubric used for this assessment.

Other comments about the assessment: 
Reliability will need to be done again next year to include faculty who did not participate this year.  The rubric itself should be reviewed and modified for the persuasive speaking assignment.
Assessment results:
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Total speeches assessed:  59

Total speeches receiving a score of 3 or better:  54

Percentage of speeches receiving a score of 3 or better:  92%


B.  ENG 112 – Argument-Based Research

	Name of person preparing report
	Rebecca Fagan

	Name of department
	English, Reading and Humanities

	Course assessed
	ENG 112

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	4

	What was the number of students evaluated of assessed
	154

	What was the number of students scoring at the minimum benchmark
	85


	% of students meeting the benchmark
	55


The Critical Thinking goal was measured in the English courses (ENG 112). In the fall 2008, enrollments in Argument-based Research were as follows:

Term


Number of Sections
Number Enrolled

Course
Fall 2008

 29


685       
                         ENG 112

(10 sections were randomly selected from the above course enrollment [10 from each course] including 5 online sections) 

Assessment method used:  Before the fall semester began, the ENG 112 committee voted to use a new prompt.  Instead of offering them a very detailed issue and forcing them to choose a side (as we did the year before), we offered two articles about plagiarism and asked them to read the articles, develop a claim that argued a position and write a brief argument of a minimum of 500 words. Both articles focused on whether students today fully understand plagiarism, and one focused specifically on how two students were expelled for plagiarism from the University of Virginia (even though they believed they had not intentionally plagiarized and were unfairly punished).  

We asked them to note the following in their argument:  

· An opening paragraph that introduces the claim
· Identify the various sides of the argument 
· Support for your claim with information from the articles only 
· Address opposing claims and rebuts them 
· Cites information from the articles properly by introducing it and citing it within the essay and writing a proper bibliographic citation at the end of the paper.
Student strengths observed:  We asked students to properly cite the two articles within the text and on a works cited page using MLA citation. The majority handled this well and cited correctly. Also, even though it is not what we asked for, students summarized the articles well.
Student weaknesses observed:  As noted in last year’s assessment, students continue to simply quote information for the sake of having quoted material in their writing.  They cannot explain the relevance for the material they choose to quote and how it relates to their overall argument.  Again, they seem to just plug in quotes from their sources to simply show they used research without analyzing if it is the best use of that research.  Also, we realized that students still continue to think that every issue has only two sides (pro or con).  We left the assessment broad and allowed them to “argue a position” in the hopes that students would identify the “various” sides of the argument.  However, the majority of students simply stuck with the pro/con mentality.  They do not seem to understand or look for the varying issues within a topic.
What did the department faculty learn about their students through the process?  Our biggest misconception about the students was that if we just gave them more leeway in the prompt, then they would explore all the various sides within an issue and still be able to argue for one position.  Yet this was not the case.  Again, most students still resort to pro/con thinking and the arguments were very basic in nature.  Plus, they continue to struggle with making connections between how their research is relevant to their argument.
 What was the faculty analysis/perception of the assessment tool?  The ENG 112 committee believed this would be a more accurate assessment of critical thinking in the class. We discussed greatly the idea of moving students away from pro/con thinking and more towards analyzing the various issues within the greater context.  We also believed that using a very recent issue and one that is very relevant to them, such as plagiarism, would engage the students more.  This is the first year we decided to give them their research (they could only use the articles as support); streamlining the research allowed us to assess how well they analyze their sources and if they could properly cite using MLA citation. Unfortunately, as we saw the results and what students wrote, we realized this assessment tool did not meet our expectations.  Our directions to the students were too vague and the prompt too broad.  In asking them to develop a claim that argues a position, most students assumed we meant for them to simply summarize what they perceived were the positions in the articles.  Very few students actually made a claim that could garner an argument.  Also, we realized that in giving them the articles to use as their research instead of making them go find their own sources, most students just used the articles to quote from.  They did not critically analyze the information contained in the articles to develop a claim.  Again, they simply summarized the articles and quoted from them.
What strategies will you employ over the next year to improve teaching and learning in the area?    Instructors should encourage students to go beyond the stereotypical responses engrained within our media-driven culture (“this is good, this is bad, this is right, this is wrong”).  More emphasis needs to be placed on allowing students to explore the varying issues and sides within topics.  Most importantly, instructors need to work on showing students how, when and why research is incorporated into their writing and that it is done so with purpose.
 Other comments about the assessment:  Our biggest misconception about the students was that if we just gave them more leeway in the prompt, then they would explore all the various sides within an issue and still be able to argue for one position.  Yet this was not the case.  Again, most students still resort to pro/con thinking and the arguments were very basic in nature.  Plus, they continue to struggle with making connections between how their research is relevant to their argument.
Assessment results:
	Section
	Pass
	Fail

	77
	13
	14

	02
	10
	4

	40
	6
	10

	41
	13
	4

	44
	17
	4

	89
	7
	3

	87
	4
	2

	93
	2
	4

	92
	9
	5

	04
	4
	20


Term: Fall 2008

Number of students evaluated: 155

Number of students who passed: 85

Number of students who failed: 70

Percentage of students who passed 54.8%

 

C.  PSY 150 – General Psychology
	Name of person preparing report
	William Brinnier

	Name of department
	Behavioral and Social Sciences

	Course assessed
	PSY 150

	Benchmark __% of students will score
	70

	What was the minimum
	14

	What was the maximum
	20

	What was the number of students evaluated of assessed
	162


	What was the number of students scoring at the minimum benchmark
	85


	% of students meeting the benchmark
	54


Term                 Number of Sections        Number Enrolled          
Course and Number

Fall 2008      
30                          1,201       
           

PSY 150
(10 sections were randomly selected from the above course enrollment including 4 online sections) 

Method of assessment:  A new assessment tool involving eight multiple choice questions concerning a research scenario.

Student strengths observed:   16 students had perfect scores of 20.
Student weaknesses observed:   The mean student score was 13.10 which is below the benchmark of 14.  Thirty eight students scored below 10.
What did the department faculty learn about their students through the process?  More students are demonstrating inadequacies in critical thinking via new assessment instrument (in fall 2008) than previously estimated.
What was the faculty analysis/perception of the assessment tool?  The new assessment tool is a better and more accurate measure of critical thinking.

What strategies will you employ over the next year to improve teaching and learning in the area?  Adjust wording of instrument for clarity.  Further standardize the administration procedures.  Improve percentage of students per total class enrollments who complete the assessment.
Other comments about the assessment:  An important question for Psychology department is whether we should lower our benchmark and boost the percentage of students meeting it, or leave it as is, since it can be argued that it is a more realistic appraisal of our students actual abilities (and difficulties) at thinking critically, psychological style.


D.  ECO 251 – Principles of Microeconomics
	Name of person preparing report
	Eric Taylor

	Name of department
	Economics

	Course assessed
	ECO 251 ( Pilot) 

	Benchmark __% of students will score
	60

	What was the minimum
	60

	What was the maximum
	100

	What was the number of students evaluated of assessed
	143

	What was the number of students scoring at the minimum benchmark
	48

	% of students meeting the benchmark
	34


The Critical Thinking goal was measured in the Economics courses (ECO 251) in the fall of 2008. Enrollment was as follows:

Term                 Number of Sections        Number Enrolled          
Course and Number

Fall 2008      

12


377



ECO 251
(10 sections were randomly selected from the above course enrollment including 3 online sections)
Assessment method used:  10 question multiple choice questions.
Student strengths observed:   Students that passed the assessment showed strength in their ability to use economic knowledge to predict the outcome of certain economic systems. These include predicting price increases, price decreases, surmise the reasons behind price changes such as the recent rise in food costs, etc.
 Student weaknesses observed:  Ability to retain the domain knowledge across the semester. We [the faculty] still feel most of the incorrect responses are due to the students ability to retain the information across the course of the semester.

What did the department faculty learn about their students through the process?
Students quickly forget specific information regarding the subject (the domain knowledge).

 What was the faculty analysis/perception of the assessment tool?  Faculty questioned the assessments ability to separate domain knowledge from critical thinking.  The current assessment possessed a "threshold" set of questions to gauge whether the students knew the content knowledge as well.  Many of the students that did not meet benchmark did not answer all "threshold" questions correctly

What strategies will you employ over the next year to improve teaching and learning in the area(s)? 
The assessment will be given as the material is presented.
Other comments about the assessment?   Currently the assessment is given at the "end of semester."  This gives the students time to forget the domain knowledge.  Making the questions apart of Exam 1 or afterwards as extra credit should remove this obstacle.  Most of the students failing to meet our threshold seemed to miss the initial questions that tested only our economic domain knowledge. This strategy should help remove this gap as the Exam 1 test scores do not match the assessment scores.  This is relevant because the material and nature of the questions were similar between Exam 1 and the Gen Ed Assessment.
  Assessment results:
	251-02
	251-04
	251-05
	251-06
	251-07
	251-09
	251-15
	251-16
	251-82
	251-83

	Total
	Total
	Total
	Total
	Total
	Total
	Total
	Total
	Total
	Total

	20
	21
	24
	10
	21
	27
	20
	22
	25
	22

	Passed
	Passed
	Passed
	Passed
	Passed
	Passed
	Passed
	Passed
	Passed
	Passed

	5
	6
	5
	3
	12
	10
	17
	8
	13
	11

	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed

	23
	28.5
	20.8
	30
	57
	37
	85
	36
	52.00
	50.00


	Aggregate Results

	Totals

	212

	Passed

	90

	% Passed

	42.45%


Overall College Progress on Critical Thinking

	Course

	Students Taking Assessment
	Students Passing Assessment
	% Passing Assessment

	COM 231
	59
	54
	91.5%

	ENG 112
	154
	85
	55.2%

	PSY 150
	162
	85
	52.5%

	ECO 
	143
	48
	33.6%

	All Students
	518
	272
	52.5%


The Critical Thinking Goal was not met.

General Education Goal Six:  Cultural Awareness

Students will demonstrate knowledge of cultural similarities and differences.

Because cultural awareness is not the domain of one discipline but is viewed by the College as being incorporated across the curriculum, assessment for cultural awareness should be done in a number of General Education courses.  This assessment has been conducted in COM 110 for a number of years.  SPA 112 initially piloted an assessment in Fall 2007.  
Reports are included for COM 110 and SPA 112.
A.  COM 110 – Introduction to Communication
	Name of person preparing report
	Linda White

	Name of department
	Communication

	Course assessed
	COM 110

	Benchmark __% of students will score
	70

	What was the minimum
	7

	What was the maximum
	10

	What was the number of students evaluated of assessed
	536

	What was the number of students scoring at the minimum benchmark
	464

	% of students meeting the benchmark
	87


Enrollment in Communications 110 for fall 2008 were as follows:

Term

Number of Sections

Number Enrolled_______Course and Number

Fall 2008                
37                                     
935


COM 110
(10 sections were randomly selected from the above course enrollment including 1 online section. The Communication faculty elected to assess in all sections.)
Assessment method used:   Students completed a 10 multiple choice question test assessing student knowledge of cultural differences and similarities relevant to content of the communication course.  The assessment was given in all sections of COM 110. The current assessment was developed and tested in Spring 2007.   Questions were related to communication/ culture and language, non verbals, gender and perception.   
Student strengths observed:   Students performed well on the assessment with over 30% of students received a score of 10 of 10.
Student weaknesses observed: Item analysis showed that 36% of students missed question 8 which mirrors results from last year’s assessment
What did the department faculty learn about their students through the process?
Faculty observed that basic knowledge of cultural principles is being learned.  Item analysis revealed that 36% of students missed the question related to nonverbal communication.  One explanation offered was students may not be reading and evaluation all responses before selecting a response.  Question 8 has two answers so that the correct answer is “both a and c”.
 What was the faculty analysis/perception of the assessment tool?  Overall, students did very well on the assessment. On nine of the ten questions the rate of incorrect answers was from 6% to 20%.
What strategies will you employ over the next year to improve teaching and learning in the area?  The COM faculty will develop and conduct a Gen Ed workshop for full and part time faculty.  When reporting assessment data, faculty will be asked to identify how the assessment was incorporated into the student’s grade.  From data submitted this fall, it was not clear if all faculty are giving some level of credit to encourage the student’s best efforts.
Assessment Results
	Section #
	10 correct
	9 correct
	8 correct
	7 correct
	6 or less correct
	Number of assessments

	1
	4
	5
	2
	2
	3
	16

	3
	5
	5
	5
	1
	4
	20

	4
	8
	4
	3
	0
	2
	17

	5
	10
	5
	1
	1
	2
	19

	6
	4
	6
	5
	3
	3
	21

	7
	2
	1
	0
	2
	3
	8

	8
	2
	5
	5
	1
	2
	15

	9
	6
	1
	5
	1
	3
	16

	10
	3
	1
	5
	3
	2
	14

	14
	4
	7
	3
	3
	4
	21

	22
	6
	8
	2
	3
	2
	21

	23
	16
	6
	0
	0
	0
	22

	24
	19
	1
	0
	2
	0
	22

	25
	15
	5
	0
	0
	1
	21

	26
	9
	8
	2
	1
	0
	20

	30
	0
	3
	3
	4
	2
	12

	31
	1
	2
	5
	3
	6
	17

	32
	3
	1
	4
	2
	0
	10

	33
	2
	1
	5
	4
	2
	14

	34
	3
	5
	4
	1
	3
	16

	35
	5
	4
	5
	3
	3
	20

	40
	10
	2
	3
	2
	3
	20

	41
	5
	10
	3
	1
	3
	22

	42
	2
	2
	6
	4
	5
	19

	44
	2
	4
	3
	1
	2
	12

	45
	8
	3
	6
	1
	2
	20

	50
	2
	3
	4
	0
	0
	9

	51
	3
	4
	8
	0
	5
	20

	55
	8
	2
	3
	2
	0
	15

	81
	2
	6
	2
	2
	2
	14

	82
	1
	4
	2
	2
	2
	11

	83
	1
	7
	3
	0
	1
	12

	Total
	171
	131
	107
	55
	72
	536

	
	
	
	
	
	
	

	
	
	
	
	86.5  %    scored   7 or better.


B.  SPA 112 – Elementary Spanish II

	Name of person preparing report
	 Jorge Koochoi

	Name of department
	Foreign Language

	Course assessed
	SPA 112

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students evaluated of assessed
	162

	What was the number of students scoring at the minimum benchmark
	126


	% of students meeting the benchmark
	77


Enrollment in Spanish 112 for the fall 2008 was as follows:

Term

Number of Sections

Number Enrolled_______Course and Number

Fall 2008

9



199


SPA 112
(10 sections were randomly selected from the above course enrollment including 2 online sections) 

Assessment method used:   Students need to demonstrate knowledge and understanding through a written examination with short answer questions (matching answers).
Student strengths observed:   Students demonstrated knowledge of cultural points by answering the exercises correctly content wise.
Student weaknesses observed:   Students did not score higher on the examination because they did not demonstrate enough reading comprehension and understanding skills. This means that the percentage of students who knew enough cultural points to meet the benchmark was higher than the reported 70%.
What did the department faculty learn about their students through the process?  
We learned that our students are gaining significant awareness of other cultures. Therefore, we can safely assume that the cultural component of our courses is adequate to achieve desired student learning outcomes.

What was the faculty analysis/perception of the assessment tool?  Administration in class with instructor scoring was determined to be a better method for the scoring process and student’s participation.
What strategies will you employ over the next year to improve teaching and learning in the area?  The faculty members will be asked to provide more emphasis on areas of culture which were less known by students participating in this assessment. Training of new faculty members will emphasize these cultural aspects, as well.
Other comments about the assessment:   This assessment tool has a better approaching to students. Transitioning to in-person administration of the instrument allowed us to avoid the problem of the Quia system deducting points for misspellings and punctuation errors, which should not be considered when assessing cultural knowledge.
	Sec 01
	Sec 02
	Sec 03
	Sec 36
	Sec 47
	Sec 48
	Sect 49
	Sec 84
	Sec 85

	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%

	100.00
	100.00
	100.00
	87.50
	87.50
	100.00
	75.00
	100.00
	100.00

	100.00
	87.50
	100.00
	37.50
	75.00
	50.00
	75.00
	75.00
	50.00

	100.00
	100.00
	100.00
	75.00
	75.00
	100.00
	75.00
	100.00
	100.00

	100.00
	37.50
	100.00
	87.50
	75.00
	75.00
	50.00
	67.00
	100.00

	100.00
	75.00
	100.00
	37.50
	75.00
	37.50
	100.00
	100.00
	25.00

	100.00
	100.00
	100.00
	50.00
	100.00
	100.00
	62.50
	94.00
	67.50

	100.00
	87.50
	100.00
	75.00
	37.50
	75.00
	87.50
	100.00
	100.00

	100.00
	50.00
	100.00
	75.00
	75.00
	50.00
	100.00
	100.00
	94.00

	87.50
	50.00
	100.00
	75.00
	100.00
	75.00
	12.50
	42.00
	100.00

	87.00
	75.00
	75.00
	75.00
	100.00
	50.00
	100.00
	100.00
	100.00

	87.50
	75.00
	75.00
	100.00
	100.00
	100.00
	100.00
	94.00
	67.00

	87.50
	87.50
	75.00
	100.00
	75.00
	100.00
	 
	100.00
	100.00

	87.50
	75.00
	62.50
	100.00
	100.00
	100.00
	 
	100.00
	100.00

	75.00
	75.00
	62.50
	 
	 
	87.50
	 
	100.00
	25.00

	75.00
	50.00
	50.00
	 
	 
	100.00
	 
	75.00
	94.00

	75.00
	50.00
	50.00
	 
	 
	100.00
	 
	100.00
	100.00

	75.00
	75.00
	 
	 
	 
	 
	 
	67.00
	100.00

	62.50
	87.50
	 
	 
	 
	 
	 
	100.00
	100.00

	62.50
	75.00
	 
	 
	 
	 
	 
	100.00
	25.00

	50.00
	75.00
	 
	 
	 
	 
	 
	100.00
	100.00

	50.00
	75.00
	 
	 
	 
	 
	 
	67.00
	75.00

	 
	 
	 
	 
	 
	 
	 
	67.00
	100.00

	 
	 
	 
	 
	 
	 
	 
	100.00
	94.00

	 
	 
	 
	 
	 
	 
	 
	100.00
	100.00

	 
	 
	 
	 
	 
	 
	 
	100.00
	100.00

	 
	 
	 
	 
	 
	 
	 
	 
	67.00

	Average per section
	75.86
	69.64
	72.22
	87.50
	91.67
	84.72
	78.13
	89.56
	86.37

	
	
	
	
	
	
	
	
	
	

	# students 
	21
	21
	16
	13
	13
	16
	11
	25
	26

	# scored 70% or higher
	17
	17
	12
	10
	12
	12
	8
	19
	19

	scored less than 70%
	4
	4
	4
	3
	1
	4
	3
	6
	7

	% scored 70% or higher 
	81%
	81%
	75.00%
	77%
	92%
	75%
	73%
	76.00%
	73%

	 
	
	
	
	
	
	
	
	
	

	 
	Total students tested:   162

	
	Students who scored 70% or higher:  126

	
	Students who scored less than 70%:   36

	
	Students who meet the goal:  77.77% 


The Cultural Awareness Goal Was Met.
General Education Goal Seven:  Social and 

                                                                  Behavioral Sciences                                                                      
Students will demonstrate an understanding of the influence of the individual on group behavior and, conversely, the influence of the group on the individual.
The Behavioral and Social Sciences goal is offered in a large number of in history, political science, sociology, psychology, geography, anthropology and economics.  Students may choose from an array of courses in each area.  For transfer requirements, students must choose a history class (HIS 131, 132, 111, or 112).  Students then choose 3 electives from discipline areas.  Through an analysis of enrollment trends, it was found that the majority of students select HIS 131 (American History I) and SOC 210 (Introduction to Sociology) to fulfill their social science course requirements.  PSY 150 (General Psychology) also captures a large number of students; see the Critical Thinking section of this report for the assessment in PSY 150. 
Enrollment in Behavioral and Social Science courses is substantial.  Enrollment in the fall 2008 was as follows:

Term

Number of Sections   

Numbers Enrolled   

Course 

Fall 2008

20


519



HIS 131

Fall 2008

34


1,144



SOC 210

(20 sections were randomly selected from the above course enrollment [10 from each course] including 5 online sections) 

Reports are included for HIS 131 and SOC 210.

A.  HIS 131 – American History I

	Name of person preparing report
	Eileen Woodward

	Name of department
	Behavioral and Social Science

	Course assessed
	HIS 131

	Benchmark __% of students will score
	70

	What was the minimum
	14

	What was the maximum
	24

	What was the number of students evaluated of assessed
	177

	What was the number of students scoring at the minimum benchmark
	150

	% of students meeting the benchmark
	85


Assessment method used:   Students responded to essay questions.  The faculty used a bank of 10 essay prompts from which students were to choose 1 for an essay response.  We used a new 24 point rubric to score the responses.
Student strengths observed:   We continue to see variation in student responses that suggests different levels of understanding of historical concepts and issues.  Students who wrote clear, organized responses used appropriate historical data to support their arguments.
Student weaknesses observed:  The weaker essay responses indicate that some students continue to struggle with writing skills, which impedes effective communication.
What did the department faculty learn about their students through the process?   About 35% of the students scored 20 or higher, suggesting a converted grade of A/B, and overall the scores roughly correspond to a normal bell curve. The new rubric that we used allowed evaluators to focus on the writing craft as well as history content in the essays. Overall the students writing ability is stronger than in past evaluations, which may be due to the new requirement of a prerequisite for taking HIS 131. We saw no significant differences between seated and online classes. We liked the new rubric, and want to use it again next year for consistency, to get a better indication of the effect of having a prerequisite for the course.
What was the faculty analysis/perception of the assessment tool?    We strongly support the continued use of a written essay as a fundamental part of history instruction.
What strategies will you employ over the next year to improve teaching and learning in the area(s)?  We would like to provide all HIS 131 instructors with sample essays from all levels of assessment, so that they can continue to work on writing skills within the framework of our content. We will continue to inform the part-time faculty about the Gen Ed process.
Assessment results:

	A
	B
	C
	D
	E
	F
	G
	H
	I
	J

	20
	22
	23
	21
	24
	24
	23
	21
	24
	23

	18
	21
	23
	21
	24
	24
	23
	21
	22
	23

	17
	21
	23
	20
	24
	23
	23
	21
	22
	22

	15
	20
	21
	18
	24
	22
	23
	20
	21
	21

	14
	20
	20
	18
	24
	20
	22
	20
	20
	21

	12
	18
	20
	18
	24
	19
	21
	20
	19
	20

	10
	18
	19
	18
	24
	19
	21
	19
	19
	19

	10
	15
	18
	17
	24
	19
	19
	17
	19
	18

	9
	14
	18
	17
	24
	19
	19
	17
	19
	18

	9
	12
	18
	16
	24
	17
	19
	16
	19
	17

	7
	12
	18
	16
	23
	16
	18
	15
	18
	17

	7
	10
	16
	16
	23
	14
	18
	15
	18
	17

	
	10
	16
	15
	23
	
	16
	15
	18
	16

	
	10
	16
	15
	22
	
	16
	15
	18
	15

	
	5
	14
	14
	21
	
	15
	14
	17
	15

	
	
	14
	13
	21
	
	14
	14
	17
	14

	
	
	
	12
	21
	
	14
	14
	17
	

	
	
	
	12
	21
	
	13
	14
	17
	

	
	
	
	12
	19
	
	9
	10
	16
	

	
	
	
	12
	19
	
	
	8
	15
	

	
	
	
	12
	19
	
	
	7
	14
	

	
	
	
	5
	
	
	
	0
	13
	


Students with less than 14 points = 27
Students Passing (14+) = 150
TOTAL Students = 177
Total Percentage of Students passing % = 84.7%
B.  SOC 210 – Introduction to Sociology
	Name of person preparing report
	Catherine Felton

	Name of department
	Social and Behavioral Sciences

	Course assessed
	SOC 210

	Benchmark __% of students will score
	70

	What was the minimum
	2

	What was the maximum
	3

	What was the number of students evaluated of assessed
	177


	What was the number of students scoring at the minimum benchmark
	146


	% of students meeting the benchmark
	82


Assessment method used:   Assessment was given as extra credit and in some cases it was an exam question depending on the instructor.
Question used:  A basic assumption of sociology stresses the relationship between individuals and society. Describe this relationship and provide an example of this interplay between self and society.

Rubric used:

· 1 point: Describes the relationship between the individual and society

· 1 point: Demonstrates an ability to apply the concept through example(s) of the relationship between self and society.

· 1 point:  The example(s) illustrates an understanding of the relationship between the individual and society.

Student strengths observed:   Students were able to make connections with the assessment and other course materials.
Student weaknesses observed:  Some students had difficulty in relating to both aspects of the assessment, for example the student may either focused on the relationship of society on the individual or individual's impact on society.
What did the department faculty learn about their students through the process?  If faculty consistently relate the question to different material discussed in the class students are able to connect the information which leads to a better result when given the assessment.
What was the faculty analysis/perception of the assessment tool?  Faculty agreed that the results were directly related to the weight that the instructor placed on the assessment, whether it is required or an option.
What strategies will you employ over the next year to improve teaching and learning in the area?  Instructors agreed that at the beginning of the semester the goal would be presented and it would be integrated on an ongoing basis throughout the semester.
Assessment Results:

	Section
	Scored 3
	Scored 2
	Scored 1
	Scored 0
	Number assessed

	04
	10
	16
	8
	0
	34

	07
	7
	3
	1
	0
	12

	12
	7
	14
	5
	2
	28

	22
	25
	27
	11
	0
	53

	50
	17
	12
	3
	0
	32

	83
	8
	0
	0
	0
	8

	88
	4
	1
	0
	0
	5

	89
	3
	3
	0
	0
	5


146 scored 2 

177 students were assessed

82% passed the assessment goal


The Behavioral and Social Sciences Goal Was Met.
General Education Goal Eight:  Natural Sciences

Students will demonstrate knowledge of the scientific method, the central tool for all scientific endeavors.
	Name of person preparing report
	David Privette

	Name of department
	Science

	Course assessed
	BIO 110

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students evaluated of assessed
	295


	What was the number of students scoring at the minimum benchmark
	274


	% of students meeting the benchmark
	93


This goal was measured in BIO 110, the science class with the largest enrollment. Enrollment for fall 2008 was as follows:

  Term

Number of Sections

Number Enrolled
Course

Fall 2008
19



490


BIO 110

(10 sections were randomly selected from the above course enrollment including 1 online section.  

The Biology faculty elected to assess all sections of BIO 110) 

Assessment method used:   All sciences use the scientific method as the central tool for undertaking any scientific work. Student should have a minimal level of competence in recognizing and using the scientific method. The assessment tool presents a scientific experiment and asks the students to both recognize and use the scientific method to answer a series of multiple choice questions. The assessment takes place during the final exam period for randomly selected sections of BIO 110.
Student strengths observed:   A very high percentage recognize all the steps of the scientific method
Student weaknesses observed:  None

What did the department faculty learn about their students through the process?  
That our students continue to seem to recognize the steps of the scientific method.
What was the faculty analysis/perception of the assessment tool?  They are happy with tool since they designed the tool.
What strategies will you employ over the next year to improve teaching and learning in the area?  We plan to introduce at least one new lab activity that requires the students to put to use the scientific method.
Assessment results:

	Section
	
	Scores
	
	
	
	
	

	
	100
	90
	80
	70
	60 or below
	
	% Pass

	1
	13
	5
	3
	1
	1
	
	96

	2
	6
	8
	5
	0
	1
	
	95

	3
	13
	6
	0
	1
	1
	
	95

	4
	7
	6
	3
	1
	2
	
	89

	10
	7
	4
	3
	1
	2
	
	88

	11
	10
	6
	1
	2
	1
	
	95

	12
	6
	4
	3
	1
	0
	
	100

	13
	5
	6
	2
	2
	1
	
	94

	14
	2
	5
	1
	0
	1
	
	89

	15
	6
	4
	4
	2
	1
	
	94

	21
	3
	11
	3
	1
	
	
	100

	22
	4
	6
	2
	5
	4
	
	81

	31
	3
	3
	2
	1
	3
	
	75

	32
	4
	4
	1
	2
	1
	
	92

	61
	5
	8
	1
	
	1
	
	100

	62
	12
	4
	4
	1
	0
	
	100

	63
	8
	5
	4
	2
	1
	
	83

	
	114
	95
	42
	23
	21
	
	


The Science Goal Was Met.
General Education Goal Nine: Humanities/Fine Arts

Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.

Students  may select from a range of courses for Humanities/Fine Arts requirements including Art, Music, Drama, Literature and Humanities.   Through an analysis of enrollment trends, it was found that the majority of students select ART 111 (Art Appreciation) , MUS 110 (Music Appreciation) and HUM 130 (Myth in Human Culture). 
This goal was measured in BIO 110, the science class with the largest enrollment. Enrollment for fall 2008 was as follows:

  Term

Number of Sections

Number Enrolled
Course

Fall 2008
19



490


BIO 110

(10 sections were randomly selected from the above course enrollment including 1 online section) 

Reports are included for ART 111, MUS 110 and HUM 130.

A.  ART 111 – Art Appreciation

	Name of person preparing report
	Carolyn Whitman

	Name of department
	Art

	Course assessed
	ART 111

	Benchmark __% of students will score
	60

	What was the minimum
	7

	What was the maximum
	10

	What was the number of students evaluated of assessed
	114


	What was the number of students scoring at the minimum benchmark
	76


	% of students meeting the benchmark
	67


Assessment method used:  Instructors in Art 111 (Art Appreciation) sections administer a 10-question (questionnaire)  test covering 10 key areas appropriate to the completion of successful study of the subject.  These questionnaires were developed by the Visual Arts faculty and are revisited at the beginning of each fall semester.  There have been several adjustments to the questions over the last three years, but the questionnaire has not been changed since the 2006 fall semester.  The instructors are encouraged to administer the questionnaire at the end of the semester, and to score the forms prior to returning them to the discipline Chair for Visual Arts.  The scores are tabulated, and the results are discussed in a Visual Arts faculty meeting.

Student strengths observed:   None
Student weaknesses observed: While there is improvement over last year’s marks, the department would like to see a higher percentage of students achieving the benchmark.
What did the department faculty learn about their students through the process? 

As with previous semester's, careful examination of the returned questionnaires failed to reveal a consistent pattern e.g. one question missed more than any other that would then point to a specific weakness in the program of instruction. There is a general feeling that student are increasingly less well prepared for college instruction, and that many students who are currently in remedial programs are being advised to take ART 111 (Art Appreciation) because it is perceived as being easy and essentially non-verbal. It should be pointed out that the course requires a modicum of reading and reading comprehension, and instructors almost invariably assign written exercises and some basic research. This year, a significant number of instructors have expressed concern over the level of verbal comprehension of their students, as well as concern over the rising number of students for whom the English language may be a stumbling block.
What was the faculty analysis/perception of the assessment tool? 
The Visual Arts Faculty concur that the evaluative instrument remains appropriate and more than sufficient to test the relative success of students enrolled in the ART 111 courses.
What strategies will you employ over the next year to improve teaching and learning in the area?  We continue to revise classroom teaching techniques to engage students.
	Section
	 # of students
	 
	10 correct
	9 correct 
	8 correct
	7 correct
	6 or less
	total 7 or more correct
	% of students passing

	02
	24
	 
	1
	3
	7
	4
	9
	15
	63

	06
	11
	 
	10
	1
	0
	0
	0
	11
	100

	05
	21
	 
	0
	4
	7
	6
	4
	17
	81

	85
	18
	 
	0
	2
	3
	5
	8
	10
	56

	86
	24
	 
	0
	2
	4
	7
	11
	13
	54

	87
	15
	 
	1
	2
	3
	4
	5
	10
	67


Number of students assessed -  113

Number of students meeting benchmark – 76

Percentage of students meeting benchmark – 67.2%

B.  MUS 110 – Music Appreciation
	Name of person preparing report
	Maurer

	Name of department
	Music

	Course assessed
	MUS 110

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students evaluated of assessed
	194

	What was the number of students scoring at the minimum benchmark
	171


	% of students meeting the benchmark
	88


Method of Assessment:  Multiple choice 10 question test.
Student strengths observed:   Students did well on understanding differences in musical eras and styles.
Student weaknesses observed:  Students had the most trouble understanding the musical styles of the Medieval and Renaissance eras.
What did the department faculty learn about their students through the process?  Again, this feedback did not occur because most of the faculty participating have not returned this semester.
What was the faculty analysis/perception of the assessment tool?  This semester the faculty feedback was minimal because most of the sections were administered by part-time faculty whose sections were cut this semester due to budget cuts.
What strategies will you employ over the next year to improve teaching and learning in the area?  It is my hope that either sections will be reinstated or that those of us left teaching the sections will be in closer contact about the implications of the assessment.
C.  HUM 130 – Myth in Human Culture
	Name of person preparing report
	Allan DiDonato

	Name of department
	English, Reading and Humanities

	Course assessed
	HUM 130

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	5

	What was the number of students evaluated of assessed
	174

	What was the number of students scoring at the minimum benchmark
	133


	% of students meeting the benchmark
	76.4



Assessment method used:  Essay Question: In order to measure objectives and student outcomes, students were asked to respond to the following question: 
(Revised for 2008 Assessment)
 The term myth comes from the Greek word mythos, which means story.  We commonly perceive myths to be untrue; however, a myth performs many vital functions in a society that believes it, and for that society the myth contains truth.  During this semester we have discussed various theories of how a myth functions in a society: including the natural, etiological, cosmological, psychological, sociological, linguistic, mystical, and pedagogical.  We have discussed most of these functions, but not all of them.  First, pick a story that you really enjoyed this semester.  Analyze it as to how it probably functioned in the society that believed it was true.  Discuss this function, and show how this myth contains this function.  Second, analyze your myth in terms of the values it contains for the society that believed it.  Discuss at least one value at length.  
For Example: Let’s say I enjoyed the myth of Demeter and Persephone and how it relates to the natural world.  I can then discuss how this myth functions.  Obviously, the best function is the Nature-Myth, also called the natural function, which explains some aspect of the natural world.  I will discuss how the Demeter-Persephone myth explains the changing of the seasons.  As for the values the story contains, I can discuss what it tells the society about death, and I can explain how the story reflects the marriage customs of the ancient Greeks, where the father selects the husband for his daughter.  

 You will write a thoughtful paper in which you explore both the function and values of the story.  Do not simply retell the story, but do use examples from the story to support your point.  You can include research in your paper, but you are not required to have it.  This paper is designed to show me what you have learned in class by analyzing a myth.    
Grading Rubric used:

5 – the student’s response clearly describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows a clear understanding of a “truth” for a culture.  The response is clearly organized and well written.

4 – the student’s response describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows some understanding of a “truth” for a culture.  The response is clearly organized and well written

3 – the student’s response describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows a minimal understanding of a “truth” for a culture.  The response may be poorly organized and poorly written.
2 – the student’s response inadequately describes a function of a myth in a particular culture.  The response may provide an example but shows a poor understanding of the “truth” of a particular culture.  The response is poorly organized and poorly written.

1 – the student’s response does not describe a function of a myth in a particular culture.  The example, if provided, does not show an understanding of the “truth” for a culture.  The response is poorly organized and poorly written.

Student strengths observed:   The majority of students assessed demonstrated an understanding of myth as something more than fantastic stories which provide entertainment for a culture. Many showed a strong understanding of key cultural concerns addressed by the myths discussed over the course of the semester. Additionally, students demonstrated competence in discerning significant symbolism embedded in the mythic language. Even students who failed to communicate a clear understanding of a function of myth were able to identify some culturally significant elements in the traditional stories. Even among the lowest scoring students a general understanding of sociological and cosmological significance could be detected.
Student weaknesses observed:  When asked to identify a function of myth many of the students continue to focus on allegorical interpretation related to pre-scientific understanding of nature.  While this is a legitimate element in some myths, it seems to indicate that students either did not grasp alternative functions as clearly or simply sought to avoid a more complicated discussion.  Some students did fail to address the main points of the question.  However, this was less common than in the past. Students falling into this category seemed to provide some relevant discussion, but tended away from the heart of the matter.  Their comments generally moved in the direction of peripheral issues, while some provided mere plot summaries without analysis.  As in the past, the most prominent weakness evident in the assessments was student inability to organize and communicate their thoughts.  Though a fair understanding of the issue in question could be gathered from many essays, it was often difficult to identify in a single reading.  This problem can be the result of a lack of clarity in thinking through the material, but is more likely due to student ability in the area of composition.
What did the department faculty learn about their students through the process?  
Students completing HUM 130, the vast majority of which entered with little to no knowledge of the stories composing this body of literature, and without the ability to either define myth or identify its cultural significance, emerged with a noticeable grasp of how myth functions in society, as well as an understanding of various world perspectives reflected in myth.

What was the faculty analysis/perception of the assessment tool?  The revised assessment question was found to be an improvement over the previous version with respect to clarifying department expectations of the students. The responses gathered showed that more students clearly understood what was being asked of them.  There has been great success in acquiring a significant sampling of student responses.  Instructors had various methods for administering the assessment to the students, some as in-class assignments and others as take-home assignments.  The department, however, made efforts to standardize how the assessment would be handled as part of the course grade in hopes of communicating the importance of the assessment to the students.  A significant increase in number of assessments completed and returned indicates these measures have worked. Standardization of course grading of assessment essays is up for further modification in order to maximize the number of assessment returned.  The department believes additional improvements can be made.
What strategies will you employ over the next year to improve teaching and learning in the area?  In an effort to continually grow in our expertise, the department routinely engages in various areas of study that lead to specialization in diverse historical world cultures.  Several instructors have recently been doing additional graduate work relevant to the content of the HUM 130 course. Instructors seek to provide a wide selection of mythic traditions in order to expose the students to as many historical cultures as possible, while seeking to provide clear discussion that will result in an understanding of the inherent unity of myth.  In addition to modifying story selection, the department will continue to place greater emphasis on aspects of myth interpretation that students have overlooked in responding to the Gen Ed assessment in the past.
Assessment Results:

	Section
	Passed with 3 or higher
	Failed with less than 3
	Percent Passing

	01
	27
	4
	87

	03
	18
	6
	75

	08
	21
	3
	88

	82
	10
	5
	67

	83
	13
	4
	76

	84
	20
	5
	80

	85
	17
	6
	74

	99
	7
	8
	47

	Totals
	133
	41
	76


Number of students tested: 174

Number of students who scored three or higher: 133

Number of students who scored less than three: 41

% of our students scored a three or higher: 76%

% of our students scored less than three: 24%

The Humanities Goal was Met.
APPENDIX

Speech Communication Presentation Evaluation Rubric

(Spring 2006)

The following are guidelines for evaluating oral presentations:

(5 points) This is an excellent presentation of appropriate time which contains all or most of the following characteristics:

1. An attention-getting introduction that orients the audience to the subject and motivates the audience to listen, 

2. Well-developed points with transitions and internal summaries; content reflects excellent research and appropriate citation of sources; focused, logical and coherent development; vivid, accurate language; good use of repetition to reinforce key ideas, establishes speaker credibility

3. Use of vocal variety in rate, pitch and volume in order to maintain and heighten audience interest; effective pronunciation and articulation; lacks inarticulates

4. Confident physical stance; eye contact addresses the entire audience; complementary gestures that demonstrate enthusiasm

5. When used, well-chosen visual aid(s) that effectively complement the presentation

6. Use of extemporaneous style, effective use of notes; well-polished delivery

7. A conclusion that restates the central idea; summarizes main points; and uses an excellent clincher/concluding statement which motivates the audience

(4 points) This is a good presentation of appropriate time which contains all or most of the following characteristics:

1. An attention-getting introduction that orients the audience to the subject and motivates the audience to listen

2. Well-developed points with transitions and internal summaries; content reflects adequate research and appropriate citation of sources; logical and coherent development; accurate language; uses repetition to reinforce key ideas

3. Uses vocal variety to maintain audience interest; appropriate pronunciation and articulation; minimal use of  inarticulates

4. Firm physical stance; sufficient amount of eye contact; uses complementary gestures

5. When used, effective choice and use of visual aid(s)

8. Use of extemporaneous style, effective use of notes; well-polished delivery, familiar with speaking aid(s)

6. A conclusion that  adequately restates the central idea; summarizes the main points; uses a clincher/ concluding statement.

(3 points) This is an adequate presentation of appropriate time which contains all or most of the following and which demonstrates the minimum level of competence necessary for the student to be successful a Speech Communication course:

1. An attention-getting introduction that previews the main points

2. Well-developed points with transitions; logical development but at times may lack coherence; adequate language; content may not reflect adequate research and/or appropriate citation of sources

3. Sufficient level of vocal variety; adequate pronunciation and articulation; moderate use of inarticulates

4. Physical stance is primarily firm but shifts weight frequently; adequate eye contact and/or eye contact is focused in one direction; adequate gestures

5. When used, adequate choice and use of visual aid(s)

6. Use of extemporaneous style; possible over-reliance on notes, familiar with speaking aids but has to stop to collect his/her thoughts

7. A conclusion that restates the central idea and summarizes the main points

(2 points) This is a less than adequate presentation of appropriate time which contains all or most of the following characteristics:

1. An attention getting introduction that only introduces the topic

2. Main points with no transitions; adequate development and support; tedious language

3. Little or ineffective use of vocal variety in rate, pitch and/or volume; obvious mispronunciation and articulation errors, frequent use of inarticulates

4. Constant weight shifts; insufficient eye contact; distracting gestures

5. When used, visual aid(s) are irrelevant or distracting.

6. excessive reliance on notes; occasionally loses place and stops speaking

7. Conclusion summarizes but may leave audience wondering if the presentation is finished

(1 point) This is a completely inadequate speech that is difficult to and contains all or most of the following characteristics:

1. Introduction merely states the topic or purpose

2. No clear structural pattern or main points; inadequate development

3. Monotonous tone and/or inappropriate volume and/or rate; frequent mispronunciation and articulation errors; excessive use of inarticulates

4. Continuous weight shifts; little or no eye contact; distracting gestures

5. When used, visual aid(s) are ineffective.

6. Complete reliance on notes; frequently loses place and stops speaking

7. No conclusion or summary of main points; closes with “the end” or “that’s it”

Goal 4 – Basic Computer Skills Assessment Results

Goal 5  Critical Thinking and Problem Solving

COM 231- Public Speaking Critical  Thinking Rubric

5

Consistently does all or almost all of the following: 

· Accurately interprets evidence, statements, graphics, questions, etc. 

· Identifies the salient arguments (reasons and claims) pro and con. 

· Thoughtfully analyzes and evaluates major alternative points of view. 

· Justifies key results, explains assumptions and reasons.

4

 Does most or many of the following: 

· Accurately interprets evidence, statements, graphics, questions, etc.

· Identifies relevant arguments (reasons and claims) pro and con. 

· Offers analyses and evaluations of obvious alternative points of view.

· Justifies some results, explains reasons.

3

Does most or many of the following:

· Restates or reviews evidence, statements, graphics, questions, etc.

· Identifies relevant arguments (reasons and claims) pro and con.

· Superficially evaluates obvious alternative points of view.

· Justifies some results with limited explanation.

2

Does most or many of the following: 

· Misinterprets evidence, statements, graphics, questions, etc. 

· Fails to identify strong, relevant counter-arguments.

· Ignores or describes obvious alternative points of view. 

· Justifies few results, seldom explains reasons. 

1

Consistently does all or almost all of the following: 

· Offers biased interpretations of evidence, statements, graphics, questions, information, or the points of view of others. 

· Fails to identify or hastily dismisses strong, relevant counter-arguments. 

· Ignores or describes obvious alternative points of view. 

· Does not justify results or procedures, nor explain reasons.

Goal 7 – Behavioral and Social Sciences


HIS 131 American History I  Rubric
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