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2000-2001 General Education Goals and Courses Used for

Assessment during the 2006-2007 Academic Year

	General Ed Goal
	Courses

assessed

	Reading - Students will demonstrate the ability to obtain meaning from print, electronic, and graphic resources.


	RED 090

	Communication – Students will effectively communicate both orally and in writing. Students will demonstrate the ability to locate, critically evaluate, and present information.


	COM 110

COM 231

ENG 111

	Mathematics – Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.


	MAT 115

MAT 161

	Computer Skills – Students will demonstrate the basic computer skills necessary to function in a technological world.


	CIS 110

CIS 111

	Critical Thinking / Problem solving – Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.


	COM 231

ENG 112

PSY 150

Pilot Study in 

ECO 251

	Cultural Awareness – Students will demonstrate knowledge of cultural differences.


	COM 110

Pilot Study in

SPA 112

	Social / Behavioral Sciences – Students will demonstrate an understanding of the influence of the individual on group behavior and conversely, the influence of the group on the individual.


	HIS111

SOC210

	Natural Sciences – Students will demonstrate comprehension of the major steps of the scientific method.


	BIO110

	Humanities / Fine Arts – Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.


	ART 111

MUS 111

HUM 130


General Education Assessment Procedure


Every Fall, the General Education Committee begins the process of creating a general education portfolio for Central Piedmont Community College.  The process is as follows:

1.
In early fall, sections of the appropriate courses by goal area are randomly selected by Planning and Research for assessment.

2.
The randomly selected sections are distributed to committee members representing academic areas reflected in the general education portfolio and the appropriate division directors and deans.

3.
Assessment data are collected by the faculty members assigned to those randomly selected sections during the fall term.

4.
Grading is completed in fall for some courses and in spring for others.

5.
Results are examined by the General Education Committee in the spring.

6.
Faculty review, discuss results and decide what change, if any, they should make.

7.
Reports of results are made to the division directors of each unit.

8.
Committee members bring back to the committee the division’s comments, recommendations, and actions items to improve the scores in the next year.

9.
A draft of the report is written by Planning and Research (based on feedback from the committee) and copies are sent to the Committee for input and feedback.

10.
The portfolio is completed.

11.
The committee edits the final report.

12.
The report is taken to the Learning Council and the Cabinet. 

13.
A response is received from the deans in regard to action items, recommendations, budget issues, needs, etc. by September 25th of the following year.

	2006-2007 General Education Assessment – Overall Summary

	General Ed Goal Area
	Objective
	Result
	Met                 

	Reading - Students will demonstrate the ability to obtain meaning from printed, electronic, and graphical resources.
	70% score 70 or better
	92% of students scored 70 or better
	 met

	Oral Communication - Students will effectively communicate orally by demonstrating the ability to locate, critically evaluate, and present information.
	70% score 3 of 5 on rubric
	85% of students scored 3 or better
	met

	Written Communication – Students will effectively communicate in writing by demonstrating the ability to locate, critically evaluate, and present information.
	70% score 2 on all parts of rubric 
	 88% of students met minimum qualification
	met

	Mathematics – Students will apply mathematical concepts and skills to analyze, manipulate, and interpret quantitative data.
	70% score 3 of 5 in 3 goal areas
	MAT 162  -  

MAT 115 –   

68% of students met all three goal areas
	Not 

met

	Computer Skills – Students will demonstrate the basic computer skills necessary to function in a technological world.
	80% will score 70 7 of 10 points 

or higher on 2 exams
	86% of students scored 70% or higher on 2 exams
	met

	Critical Thinking / Problem solving – Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.


	COM 231 – 70% score 3 of 5 on rubric

ENG 112 – 70% score 3 of 4 on rubric

PSY 150 - 70% score 7 or better

PILOT
ECO 251 _% of students score 6 or better
	COM 231 – 89% of students scored  3 or better

ENG 112 - 77% of students scored 3 or better

PSY150 - 74.8% of students scored 7 or better

ECO 251 – 51% of students scored 6 or better
	met

	Cultural Awareness – Students will demonstrate knowledge of cultural differences.
	COM 110 - 70% score 7 of 10 points


SPA 112 - 70% score 70 or better
	COM 110 – 89% of students scored 7 or more of 10 points

SPA 112 - 98% of students scored 70 or better
	met

	Social / Behavioral Sciences – Students will demonstrate an understanding of the influence of the individual on group behavior and conversely, the influence of the group on the individual.
	70% meet objective
6> in history

2> in soc.
	HIS 131 – 77.8% of students scored 60% or higher

SOC 210 – 83% of students scored 2 or higher
	met

	Natural Sciences – Students will demonstrate comprehension of the major steps of the scientific method.
	70% score 70% or above
	90% of students scored 70% or higher
	met

	Humanities / Fine Arts – Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.
	ART 111- 60% score 7 of 10 points 

MUS 110 - 60% score 7 of 10 points 

HUM 130 – 70% score 3 of 5 on rubric
	ART 111 – 59% of students scored 7 or better

MUS 110 – 75.4% of students scored 7 or better

HUM 130 – 82.8% of students scored 3 or higher
	met

met

met


General Education Goal One:  Reading

Goal: Students will demonstrate the ability to obtain meaning from printed, electronic, and graphic resources.

	Name of person preparing report
	Lisa Foley

	Name of department
	English, Reading and Humanities

	Course assessed
	RED 090

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students  assessed
	164

	What was the number of students scoring at the minimum benchmark
	151

	% of students meeting the benchmark
	92


The reading goal was designed to ensure that each student meets a minimal level of

competency in reading comprehension skills.  The following objective and means of

assessment were set:
Objective: 70% of students will meet minimal objective for competence in reading comprehension skills.
Means of assessment: 70% of students will receive at least a score of 70 or better on a cumulative final exam.
Because reading is not a college level course, those who place in to English 111 on the college

placement test (Accuplacer) are considered adequate readers.  
A CPT Reading Placement test score of 80 or above is considered competent in Reading.  However, students who do not complete the reading placement test with a score of 80 or above are required to take one (in a series of ) reading course(s) before they are allowed to progress to English 111.  Students in this group (referred to developmental courses) will require further testing to determine competency in reading.  The number of students from the fall 2007 with placement tests on file were referred to the following courses:

Number

Placement test scores 
Referral to course enrollment

 405 (3.5%)

less than 34                        ABE (adult basic literacy)

1,708 (14.6%)

between 34 and 56                   RED 080 (developmental)

3,561 (30.5%)

between 57 and 79                   RED 090 (developmental)

5,991 (51.4%)

80 or above (college level)      ENG 111 (required college-level)

11,665
  

Total Students
Reading 090 is a course selected for testing purposes because it is the last developmental course before students enter college-level coursework.  In fall 2007, the following number of students enrolled in Reading 090:

Term                 Number of Sections        Number Enrolled          Course and Number

Fall 2007      
 36                                  886       
           RED 090
Assessment method used:   In order to measure objectives and student outcomes, faculty administered and recorded results for a cumulative final exam during the fall semester of 2006.  The exam consisted of specific reading skills that are taught in the RED 090 course.  They are as follows: reading, and study strategies, vocabulary skills, inference, annotating, outlining, note taking, mapping, main idea skills, and graphic illustrations.  The exam consisted of both open-ended and scantron graded items.

Student strengths observed:   Fifty-five students’ final exams were higher than their final grades.

Student weaknesses observed: A number of students did not take the final exam. 

A number students struggled with a few of the words used in the questions/statements on the test.

What did the department faculty learn about their students through the process:

Overall, the students retained and applied the course content overtime. A small number of

students had difficulty understanding what some of the terminology asked them to do.
 What was the faculty analysis/perception of the assessment tool:

 The assessment successfully measures the application of the content provided throughout the semester. A few questions need to be    updated to better reflect the current textbook edition. Some of the terminology on the test needs to replaced or clarified.
What strategies will you employ over the next year to improve teaching and learning in the area(s)

 Continue to promote professional development for full and part-time instructors through Learner Web and the English, Reading, and Humanities Part-Time Professional Development sessions.
 The Reading Goal Was Met.
General Education Goal Two: Communication   

Goal: Students will effectively communicate both orally and in writing.  Students will         
        demonstrate the ability to locate, critically evaluate, and present information. The following objective and means of assessment were set.
Objective:
70% of students will meet minimal objective for effective oral presentation.

Means of 

Assessment:
70% of student speeches evaluated will receive at least a score of 3 or better on a 5-point evaluation rubric.

(Note: Students are assessed in both Communication and English classes for oral and written communication skills.)


A.  Oral Communication Assessment:

	Name of person preparing report
	Cathey Ross

	Name of department
	Communication

	Course assessed
	COM 110 and COM 231

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	5

	What was the number of students  assessed
	108

	What was the number of students scoring at the minimum benchmark
	92


	% of students meeting the benchmark
	85


Two communication courses were selected for the assessment with the following enrollments

in the fall 2007.   
Term                 Number of Sections        Number Enrolled          Course and Number

Fall 2007      
36                                
969               

COM 110

Fall 2007

41


1,017


COM 231

Assessment method used:  Students were asked to prepare either an informative or a persuasive speech.   A student demonstrated adequate oral communication skills by consistently including all or almost all of the following according to the rubric: 

· An attention-getting introduction that orients the audience to the subject and motivates the audience to listen, 

· Well-developed points with transitions and internal summaries; content reflects excellent research and appropriate citation of sources; focused, logical and coherent development; vivid, accurate language; good use of repetition to reinforce key ideas, establishes speaker credibility

· Use of vocal variety in rate, pitch and volume in order to maintain and heighten audience interest; effective pronunciation and articulation; lacks inarticulates

· Confident physical stance; eye contact addresses the entire audience; complementary gestures that demonstrate enthusiasm

· When used, well-chosen visual aid(s) that effectively complement the presentation

· Use of extemporaneous style, effective use of notes; well-polished delivery

· A conclusion that restates the central idea; summarizes main points; and uses an excellent clincher/concluding statement which motivates the audience

      The entire rubric is attached in Appendix to the General Education Report.

Student strengths observed:   Faculty noted that, in general, students had good non-verbals, especially eye contact, with audience members. There was displayed interest in the topic, a general enthusiastic delivery, and an improved ability to express ideas. Confidence was shown and students seemed comfortable in front of the audience. PowerPoint use has improved.
Student weaknesses observed: Faculty members continue to see problems in the area of students citing sources and establishing credibility. Introductions do not always include strong previews or statements relating the topic to the audience.
What did the department faculty learn about their students through the process: In the discussion of results, Communication faculty noted just how complex the process of putting together and delivering a speech is. Students are challenged to learn and do well in this process in one short semester. A majority of our students, however, are up to the challenge and do meet this goal. The process includes thinking, researching, organizing, integrating technology, presenting, and assimilating among other skills. In addition, students often have to overcome great anxiety while demonstrating these skills.
What was the faculty analysis/perception of the assessment tool: The faculty members were satisfied with the oral communication assessment, but agreed to do a reliability check in the 08-09 year.  The Communication faculty continues to be pleased with the rubric used in assessing speeches for the Oral Communication goal.  However, it was determined that since it has been several years since the instrument was adopted, the reliability of its use should be checked again.  The faculty plans to work with the office of Planning and Research to do a reliability check of speeches that are assessed during the 08-09 General Education assessment process. 
What strategies will you employ over the next year to improve teaching and learning in the area Students critiquing videotaped speeches using evaluation sheets; Different color note cards for citations. Personal modeling of text for oral citations; Mini assignments where students cite text (example – music assignment); Suggestions for students to use blank first slide to remind them about Attention getter, etc., in introductions; Consider making available the rubric or evaluation sheet used to assess speech and PowerPoint so students will know upfront what they will be evaluated on; Consider making available “practice times” when students can practice in front of other students or instructors; Purchase remote mouse to use with PowerPoint to help with getting students from behind workstation; Lecterns for all rooms.
Other comments about the assessment: Communication faculty agreed that the placement of the cameras is essential in capturing speeches for general education assessment especially for assessing PowerPoint presentations. It was agreed that a reminder should be sent with instructions to faculty in the fall that the general education “camera” should be set up as to allow for capturing the PowerPoint slides.
The Oral Communication Goal Was Met.
B.  Written Communication Assessment
The requirement of the English 111 course for students is designed to assure that each student meets a minimal level of competence in writing.  For this reason, faculty set the following objective:

Objective:
70% of students will be able to communicate effectively in writing.

Means of assessment:    70% of students will complete the writing exam with a passing grade.
One English course was selected for the assessment and the enrollments in fall 2007 were as

follows:

Term

Number Sections

Number Enrolled
Course

Fall 2007
      74



1,968

        
ENG 111

	Name of person preparing report
	Gary Walker

	Name of department
	English, Reading and Humanities

	Course assessed
	ENG 111

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	4

	What was the number of students assessed
	116

	What was the number of students scoring at the minimum benchmark
	103


	% of students meeting the benchmark
	88


Assessment method used:   In order to measure objectives and student outcomes, students were required to choose one of the topics listed below and write one complete paragraph. Students were expected to include prewriting, drafting, and revising of the paragraph.   The paragraph was to be reflective of their level of writing and include a topic sentence, supporting details, and an appropriate closing.
   This year the rubric was replaced.  The previous rubric identified general areas of paragraph development, but ultimately only identified essays as pass/fail.  The rubric was revised to be able to identify specific performance in responding to the prompt.  It not only identified pass/fail, but in scoring, the evaluators were able to note specific strengths and weaknesses as points of emphasis for instruction.
Students chose one of these topics:

 1. Describe a risk that paid off.

2. What do you believe is the main purpose for obtaining a college education?

3. Explain or tell about a career that suits you best.

The following Grading Rubric was used to evaluate each paragraph:

Yes
No

__
___
The paragraph has an appropriate topic sentence

___
___
The paragraph stays on one topic that is stated in the topic sentence.

___
___
The paragraph meets standards of correctness.

___
___
The paragraph has supporting sentences that gave reasons/details/facts

Student strengths observed:  Students understood the concept of a topic sentence, stayed on topic, and had appropriate support.
Student weaknesses observed: Grammar continues to be an issue. Sentence structure errors, including fragments and comma splices, were another concern. While on topic, some essays were weak in developing and sequencing ideas.
What did the department faculty learn about their students through the process: The results reiterated the importance of existing concerns observed in teaching.
What was the faculty analysis/perception of the assessment tool: 

The assessment tool covered the basics but, at this point, may not be sophisticated enough to respond to the larger composition skills addressed in ENG 111.  The paragraph provides the basic structure for a good essay, but it does not show how students would develop and connect ideas throughout an essay in ENG 111.

The faculty committee and Dr. Williams have discussed revising the assessment to use an essay assignment in the course sections selected for assessment with a common rubric to be used by all instructors involved in the process.

What strategies will you employ over the next year to improve teaching and learning in the area? The division will work more closely with Eng 111 instructors to make sure they are aware of concerns raised by the assessment.  The division will include the assessment information in an ENG 111 meeting prior to Fall 2008.  We will also make weaknesses points of emphasis in instruction.
Other comments about the assessment:  
This year we have required faculty members who score the student writing samples to be members of the ENG 111 Committee and to be seasoned ENG 111 instructors. The Discipline Chair of ENG 111, the Chair of the ENG 111 Committee, and the Divisional Liaison to the General Education Committee either score the student writing samples or select those faculty members who qualify to score them.
The Written Communication Goal Was Met.

General Education Goal Three:  Mathematics

Goal: Students will apply mathematical concepts and skills to analyze, manipulate, and                      interpret quantitative data.

             Math faculty determined that the skills necessary to meet the above goal are:

1. The ability to analyze quantitative data

2. The ability to manipulate quantitative data

3. The ability the interpret quantitative data

Therefore, the following objective was set for the purpose of general education assessment:

Objective:
70% of those taking the final exam will show mastery of all three goals. 

Means of 

Assessment: 
70% of those taking the final exam will correctly answer three of five questions on each of the three goal areas.
Two math courses were selected for the assessment and their enrollments for the fall 2007 were as follows:

Term

Number of Sections

Number Enrolled
Course and Number

Fall 2007
   
9



210

MAT 115

Fall 2007

24



811

MAT 161


	Name of person preparing report
	Helen Kolman

	Name of department
	Mathematics

	Course assessed
	MAT 115 and MAT 161

	Benchmark __% of students will score
	70

	What was the minimum
	3 of 5 questions related to each of 3 math skills

	What was the maximum
	5 questions related to each of 3 math skills

	What was the number of students  assessed
	320

	What was the number of students scoring at the minimum benchmark
	219


	% of students meeting the benchmark
	68


Assessment method used:    Math faculty developed a testing instrument for MAT 161 - College Algebra and MAT 115 - Mathematical Models that consisted of 15 multiple choice questions - five for each of the three skill areas adopted by the department.  The questions are prepared each semester and included in the final exam.  Students were considered to have "mastered" the skills if three of the five questions were answered correctly on each of the goal areas.  

Student strengths observed:  The Mathematics goal is a three part goal. The first part requires that the students successfully analyze quantitative data given in various formats-verbal, graphical and symbolic. In both students sets tested, MAT 161 and MAT 115, the students showed the greatest strength in this part of the assessment. 94.2% of the College Algebra students and 85.3% of the Mathematical Models students for a combined total of 91.6% demonstrated mastery of the skills in this area of the goal. 

The second part of the goal requires that the students successfully manipulate quantitative data using the symbolic tools of the course.  The students also demonstrated strength in this area.  91.6% of the College Algebra students and 80% of the Mathematical Models students for a combined total of 81.1% demonstrated mastery of the skills in this area of the goal.

The third part of the goal requires that the students interpret quantitative data.  This portion of the goal is the most complex and typically has the lowest percentage of students demonstrating mastery.  However, the College Algebra students showed significant improvement over the group assessed in 2006-2007.  82.7% of the students assessed in 2007-2008 demonstrated mastery as opposed to the 66% in the previous year.
Student weaknesses observed: The primary weakness observed this year was in performance of the students from the Mathematical Models Course on the part of the assessment evaluating mastery of the third part of the mathematics goal – interpreting quantitative data. 53.7% of the assessed students from the Mathematical Models course demonstrated mastery of this goal. This is a drop from the 83% of this group who demonstrated mastery in the 2006-2007 year.
What did the department faculty learn about their students through the process: With regard to the performance of the MAT115 students on the third part of the assessment, the faculty noted that the prerequisite for MAT 115 was lowered from a minimum grade of C in MAT070 to a minimum grade of D in MAT070. We believe this reduced prerequisite may have impacted student performance is the last, most demanding part of the assessment.

In addition, the MAT 115 course was re-evaluated and revised by the division this year.  The textbook adopted is the one used in the college transfer Survey of Mathematics course so the level of performance demanded of the student may have increased.
 What was the faculty analysis/perception of the assessment tool: The assessment tool for College Algebra was studied by the committee at the beginning of the fall semester. Based on the item analysis of the 2006-2007 assessment, some question styles were altered for clarification in preparing the 2007-2008 assessment. The faculty felt the new assessment was an improvement over the 2006-2007 model.

The faculty committee for the Mathematical Models reviewed the item analysis for the new assessment prepared for the revised course and administered in Fall 2007.  Three of the five questions in part three of the assessment were flagged as statistically inconsistent with expectations.  The assessment will be administered internally in the Spring semester and the item analysis will be repeated before the new assessment is prepared for the Fall 2008 administration.
What strategies will you employ over the next year to improve teaching and learning in the area:

MAT 115

With regard to the Mathematical Models course, several issues will be addressed in the upcoming year in an attempt to improve teaching and learning.  Prerequisite scores will be returned to the previous level – a minimum of C on MAT 070 to assure adequate student preparation of the course

It was noted that the change in the course focus may have impacted the student performance.  The redesign of the course, with focus on application of mathematics in the real world will be maintained.  Common student projects and common assignments on the Mathxl Website will be re-examined to be sure content used to assess general education goals is covered in all sections.  Training will be provided to all instructors in August.

MAT 161

Faculty will continue to employ the teaching and learning strategies initiated in the 2007-2008 year.  Focus on context and analysis of data will continue.

Access codes to Mathxl Website offering guided solutions to homework problems. Online quizzes and video instruction will again be packaged with the text.  Full and part-time college algebra instructors will be provided training on using the tool to enhance the course in an August workshop.

The Math Goal Was Not Met.
General Education Goal Four:  Basic Use of Computers

Goal: Students will demonstrate the basic computer skills necessary to function in a technological   world.
To measure the goal, the following objective was set:  

Objective:
80% of students enrolling in of CIS 110 or CIS 111 will score a 70% or higher on the combined scores for the first two in-course exams, though in this assessment only CIS 110 classes were examined.

Means of Assessment:  The CIS faculty determined that basic computer skills involved the          following computer operations:

· start and shut down

· using Windows OS

· how to work with desktop

(Windows - sizing/moving, opening/closing icons & menus

· disk formatting

· file copying/deleting/moving

· creating folders

· start/close applications

· use a word processor 

· terminology (hardware and software)

· computer components

All degree-seeking students must take either CIS 110 (college transfer programs) or CIS 111 (applied science programs).  Both of these courses require that students pass five exams plus other course work to pass the course.  The 1st exam is 100% multiple choice-T/F. The 2nd is 60% multiple choice-T/F and 40% hands-on, skill-based testing.  In this assessment only the multiple choice-T/F section for exam 1 and 2 were analyzed. The CIS faculty determined that "demonstrating basic computer skills" would be satisfied by the percentage of students who complete the multiple choice-T/F section.  Students who do not want to take CIS 110 or CIS 111 have the option of taking a placement test through the Information Technology Division.  Only about 20% of students pass this placement test.  The remainder must enroll in CIS 110 or CIS 111.  Enrollments in these courses are very heavy.  During the fall 2007 term, the following numbers enrolled in CIS110.

Term

Number of Sections

Number Enrolled
Course and Number

Fall 2007
59


   
2,015


CIS 110
Fall 2007
17



577


CIS 111
	Name of person preparing report
	Larry Yarbrough

	Name of department
	Information Technology

	Course assessed
	CIS 110 and CIS 111

	Benchmark __% of students will score
	80

	What was the minimum
	70

	What was the maximum
	10

	What was the number of students   assessed
	424

	What was the number of students scoring at the minimum benchmark
	364


	% of students meeting the benchmark
	86


Student strengths observed:  

 Most students seem to be fairly well versed in basic computer knowledge. We are not testing their hands on skills on these 2 tests. The first test is based on hardware, software and the operating system and the second based on word processing. We are only looking at the average of the two tests using multiple choice and True/False questions.   Most students seem to be fairly well versed in basic computing skill knowledge
Student weaknesses observed: There are no observed weaknesses. They seem to do as well on the first as well as the second test.
What did the department faculty learn about their students through the process: That each semester students continue to be fairly knowledgeable in their basic computing knowledge. This is probably due to students are growing up with PCs and also have classes in elementary, middle and high school. Most seem to be interested in wanting to understand more about how the PC works, what makes it tick.
What was the faculty analysis/perception of the assessment tool: Adequate for now; evaluating other options. Overall it’s a good assessment of basic computer knowledge. Not so much a skills base knowledge, but more terminology.
 What strategies will you employ over the next year to improve teaching and learning in the area:

We are in the process of piloting a class that will be restructured not only in textbook, but in content delivery.  We may need to reevaluate the assessment tool if the pilot is successful and the department changes the course.
 The Basic Use of Computers Goal Was Met.
General Education Goal Five:  Critical Thinking/Problem Solving
Goal: Students will demonstrate the ability to identify, analyze, question, and evaluate content as a guide to understanding and action.

Efforts this year toward assessments of Critical Thinking and Problem Solving have been completed in multiple courses:

1. Critical thinking assessments were conducted in COM 231, ENG 112, and PSY 150.   This fall PSY 150 moved from pilot assessment status to formal assessment.

2.  Faculty for ECO 251 developed an assessment tool during the Spring 2007 semester.                    
This fall’s assessment was a pilot study for this new assessment tool.
Reports are from each of these areas:  COM 231, ENG 112, PSY 150 and ECO 251 (pilot study)

A. COM 231 – Public Speaking
The Critical Thinking goal was measured in the Public Speaking courses (COM 231) in the fall of 2007:

Term

Number of Sections

Number Enrolled
Course

Fall 2007
41



1,017
                        
COM 231

To measure the goal, the following objective was set:

Objective:
70% of students will meet minimal standards for Critical Thinking using the student’s persuasive speech as the basis for assessment.

Means of Assessment:        70% of student speeches evaluated will receive at least a score of 3 or better on a 5-point evaluation rubric.  

	Name of person preparing report
	 Cathey Ross

	Name of department
	Communication

	Course assessed
	COM 231

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	5

	What was the number of students   assessed
	59

	What was the number of students scoring at the minimum benchmark
	53


	% of students meeting the benchmark
	89


Assessment method used:  Students were asked to prepare a persuasive speech.  Many, if not most instructors, ask their students to use Monroe’s Motivated Sequence as the organizational device.  This organizational structure uses the following format in outlining a speech:

· Attention – Gain the attention of the audience and relate the topic to the audience.

· Problem - Establish the problem, how extensive it is, and its relevance to each listener.

· Solution - Propose a solution that will solve the problem presented including its practicality.      Meet any objections the listeners may have.

· Visualization – Ask the listeners to imagine what will happen if they enact the     

       proposal or if they fail to do so.   What are the benefits?


· Action - Call for the listeners to act in a specific way.

 A student demonstrated critical thinking in a persuasive speech by consistently doing all or almost all of the following according to the rubric: 

· Accurately interpreting evidence, statements, graphics, questions, etc. 

· Identifying the salient arguments (reasons and claims) pro and con. 

· Thoughtfully analyzing and evaluating major alternative points of view. 

· Justifying key results, explaining assumptions and reasons.

       The entire rubric is attached in Appendix to the General Education Report.

Student strengths observed:   

Faculty noted that, in general, students did provide some evidence and examples to support positions and many presented opposing viewpoints.  Some instructors noted that those speakers using Monroe’s Motivated Sequence tended to have higher critical thinking scores.

Student weaknesses observed

Faculty members continue to see problems in consistent citation of sources which impacts credibility and in the quality of sources.  There is a lack of depth in background research and/or understanding of problems at times and thus solutions are often superficial.  Students do not always answer questions that may be in the minds of the audience.

What did the department faculty learn about their students through the process: 

In the discussion of results, Communication faculty noted just how complex the process of putting together and delivering a speech is.  Students are challenged to learn and do well in this process in one short semester.  A majority of our students, however, are up to the challenge and do meet this goal.  The process includes thinking, researching, organizing, integrating technology, presenting, and assimilating among other skills.

What was the faculty analysis/perception of the assessment tool: 

Communication faculty agreed that a major goal for the next year should be to check the reliability of the use of the critical thinking rubric. However, it was determined that since it has been a few years since the instrument was adopted, the reliability of  its use should be checked again.  The faculty plan to work with the Department of Planning and Research to do a reliability check of speeches that are assessed during the 08-09 General Education assessment.

What strategies will you employ over the next year to improve teaching and learning in the area:

Students critiquing videotaped speeches using evaluation sheets; Different color note cards for citations. Personal modeling of text for oral citations; Mini assignments where students cite text (example – music assignment); Suggestions for students to use blank; first slide to remind them about Attention getter, etc., in introductions; Consider making available the rubric or evaluation sheet used to assess speech and PowerPoint so students will know upfront what they will be evaluated on; Consider making available “practice times” when students can practice in front of other students or instructors; Purchase remote mouse to use with PowerPoint to help with getting students from behind workstation; Lecterns for all rooms
Other comments about the assessment: Communication faculty agreed that the placement of the cameras is essential in capturing speeches for general education assessment especially for assessing PowerPoint presentations. It was agreed that a reminder should be sent with instructions to faculty in the fall that the general education “camera” should be set up as to allow for capturing the PowerPoint slides.


B.  ENG 112 – Argument-Based Research

The Critical Thinking goal was measured in the English courses (ENG 112) in the fall of 2006 as part of a pilot.  The committee was attempting to find additional courses from which to measure critical thinking.  In the fall 2007, enrollments in Argument-based Research were as follows:

Term


Number of Sections
Number Enrolled

Course
Fall 2007

 23


613       
                         ENG 112

To measure the goal, the following objective will be set for Fall 2007 assessment:

Objective:
 70 % of students will meet minimal standards for Critical Thinking using student essays as the basis for assessment.

Means of 
Assessment:    70% of student essays evaluated will receive at least a score of 3 or better on a 4-point evaluation rubric.  

	Name of person preparing report
	Gary Walker

	Name of department
	English, Reading and Humanities

	Course assessed
	ENG 112

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	4

	What was the number of students assessed
	114


	What was the number of students scoring at the minimum benchmark
	88


	% of students meeting the benchmark
	77


Assessment method used:  Students are to write a five-paragraph Toulmin argument in response to the prompt.  Students are instructed to (1) choose a side, (2) argue for that side using Toulmin, and (3) incorporate research to support their view.  Students will have one week to complete the assignment. The essay is part of the class grade.  Copies of research must be turned in with the essays.

Essays will be evaluated using the following rubric:

· Identifies both the obvious and implied arguments of the issue

· Explains assumptions and reasons

· Argues claims/sub-claims that are reasonable and are supported

· Interprets and analyzes evidence 

· Analyzes and evaluates major alternative points of view

· Logically and ethically responds to all evidence and all points of view

Students responded to this prompt:

From 1949 to 1987, the Federal Communications Commission, the government agency that regulates the nation's airwaves, had what was known as the Fairness Doctrine that required that radio and television stations air a variety of opposing views whenever political issues were discussed.

The rule, formally adopted by the Federal Communications Commission in 1949, required all broadcasters to devote a reasonable amount of time to the discussion of controversial matters of public interest. It further required broadcasters to air contrasting points of view regarding those matters. The Fairness Doctrine arose from the idea imbedded in the First Amendment that the wide dissemination of information from diverse and even antagonistic sources is essential to the public welfare and to a healthy democracy. 

The Fairness Doctrine has become outdated in an era where a wide variety of political views can be found on digital and cable television and on the Internet.

Student strengths observed:  Students were able to articulate the problem and find evidence to support their views.

Student weaknesses observed:  The main weakness was the inability of most writers actually to explain the relevance of their evidence, so they were weak in assessing their own data. Thus the actual discussion was generally oversimplified and un-impacting. Most also were weak in understanding the other sides' struggles, so effective concessions or even rebuttals were minimal. The concept of a logical progression in building ideas could be stronger.
What did the department faculty learn about their students through the process:  Students think in a very basic way, resorting to black and white paradigms when discussing an issue. Even when looking at research, they easily are taken in by a discussion, failing to question aspects of it. They seem to look for evidence that supports their particular views--which is probably incredibly human.

As instructors, we need to find some way to teach students that critical thinking does not come in some template format. You don't just plug all the necessary elements of Toulmin and research into a paper to show critical thinking. We have to push harder for them to make connections between ideas, issues, and research and how it all comes together in their writing.
 What was the faculty analysis/perception of the assessment tool:  The assessment exercise was helpful and revealing; but the size and scope of the assessment concerned instructors, especially for a short-session class.

What strategies will you employ over the next year to improve teaching and learning in the area:  Instructors are encouraged to alert the students to concerns of the audience and how to disseminate the particulars of a problem that cause disagreement. 

Instructors also may focus more on particular pieces of research as models for this, looking at hidden belief systems, jumps in logic, gross exaggerations, and other forms of manipulation achieved through word choice, etc.
 It also may be helpful to work on ways of using structure as a specific response to analysis. Different aspects of the structure of an essay may be isolated to respond to the necessities of structure and the specific evidence used.

 Other comments about the assessment:   The assessment instrument will be reviewed and possibly revised in response to input from those ENG 112 instructors involved in this assessment.

The process continues to evolve, but it is important to note the steady improvement from its inception that was achieved this year.

 

C.  PSY 150 – General Psychology
The Critical Thinking goal was measured in the Introduction to Psychology courses (PSY 150) in the fall of 2007:

Objective:     70% of students taking the Critical Thinking test will answer correctly 7 of 10 questions.  Enrollment in the fall 2007 was as follows:
Term                 Number of Sections        Number Enrolled          
Course and Number

Fall 2007      
28                          1,038       
           

PSY 150
	Name of person preparing report
	William Brinnier

	Name of department
	Behavioral and Social Sciences

	Course assessed
	PSY 150

	Benchmark __% of students will score
	70

	What was the minimum
	7

	What was the maximum
	10

	What was the number of students or assessed
	270

	What was the number of students scoring at the minimum benchmark
	202


	% of students meeting the benchmark
	74.8


Student strengths observed:   

Student performed better than estimated by the Psychology faculty.

Student weaknesses observed: 

There was a wide range in performance observed, from 0 to 10.

What did the department faculty learn about their students through the process: 

Thinking through the issue of measuring critical thinking is complex. The faculty is pleased that most students appear to demonstrate critical thinking (as measured by this instrument.)

What was the faculty analysis/perception of the assessment tool:  

The assessment is fair, it is reliable -in that the variance around the mean score for all the sections assessed was small. The instrument is valid but can be improved to more effectively measure the different components of critical thinking as it is currently conceptualized.

What strategies will you employ over the next year to improve teaching and learning in the area:  A new instrument for measuring critical thinking will be utilized.

Other comments about the assessment:

Next Fall the psych faculty will make an effort to tighten the administration procedures of the assessment so as to reduce the effect that different procedures might have on student scores.



D.  ECO 251 – Principles of Microeconomics

 
The Critical Thinking goal was measured in a pilot study in the Economics courses (ECO 251) in the fall of 2007. Enrollment was as follows:

Term                 Number of Sections        Number Enrolled          
Course and Number

Fall 2007      

13


397



ECO 251
The following objective was set for economics courses.

Objective:     70% of students taking the Critical Thinking test will answer correctly 7 of 10 questions.
                          

       
           



       
	Name of person preparing report
	Eric Taylor

	Name of department
	Economics

	Course assessed
	ECO 251 ( Pilot) 

	Benchmark __% of students will score
	60

	What was the minimum
	60

	What was the maximum
	100

	What was the number of students  assessed
	92

	What was the number of students scoring at the minimum benchmark
	36

	% of students meeting the benchmark
	38.30%


Assessment method used:  The assessment pilot was a 10 question multiple-choice test.  Each question was hand selected by the Economics faculty using the criteria of critical thinking.   Questions varied from topics that were covered in classes throughout the semester.  All questions required a synthesis of knowledge presented in each question and applied in a unique fashion.  Once the faculty felt comfortable with the assessment, the assessment was brought before the General Education Committee to receive approval.  The Committee approved the assessment and the assessment was later given to several sections of Microeconomics in the Fall Semester of 2008.  Data was collected and reported during the following Spring Semester and is being used in the Gen Ed report as well as being used to revise future assessments.

Student strengths observed:   Students demonstrated strengths in the basic analysis of supply and demand.

Student weaknesses observed: The students lacked the ability to process information regarding economic efficiency, government controls, elasticity, sunk costs and profit maximization.

What did the department faculty learn about their students through the process:  On average, students were able to grasp the basic analysis of the supply and    demand model.  However, they were unable to process in-depth information beyond the supply and demand model.  Other topics mentioned above, require the supply and demand model for further analysis.  Once students were required to move beyond this, they were unable to do so.

We also learned the assessment tool may not have been ideal for assessing critical thinking as much as it was a comprehensive assessment.  The faculty wishes to revise the assessment and focus on material students were able to typically grasp (i.e. – the supply and demand model).  A new assessment will be devised using the same format as the previous, but confining the questions to the supply and demand model.  All questions will be critical thinking in nature, but will restrict the subset of topics on the assessment.

What was the faculty analysis/perception of the assessment tool:  We questioned if the assessment was measuring actual economic knowledge as opposed to critical thinking.  Without the understanding of each model presented in the course, thinking critically through each model becomes increasingly more difficult.

The Critical Thinking Goal Was Met.

General Education Goal Six:  Cultural Awareness

Goal:  Students will demonstrate knowledge of cultural similarities and differences.

Because cultural awareness is not the domain of one discipline but is viewed by the College as being incorporated across the curriculum, assessment for cultural awareness should be done in a number of General Education courses.   This assessment has been conducted in COM 110 for a number of years.  SPA 112 has been piloting an assessment in Fall 2007.  Reports are included for COM 110 and SPA 112 (pilot assessment). 
Enrollment in Communications 110 for fall 2007 were as follows:
Term

Number of Sections

Number Enrolled_______Course and Number

Fall 2007                
36                                     
969


COM 110
The following objective was set for COM 110 students:

Objective:      70% of students taking the Cultural Awareness test will answer correctly 7 of 10 questions.

A.  COM 110 – Introduction to Communication
	Name of person preparing report
	Linda White

	Name of department
	Communication

	Course assessed
	COM 110

	Benchmark __% of students will score
	70

	What was the minimum
	7

	What was the maximum
	10

	What was the number of students  assessed
	493

	What was the number of students scoring at the minimum benchmark
	437

	% of students meeting the benchmark
	89


Assessment method used:   Students completed a 10 multiple choice question test assessing student knowledge of cultural differences and similarities relevant to content of the communication course.  The assessment was given in all sections of COM 110. The current assessment was developed and tested in Spring 2007.   Questions were related to communication/ culture and language, non-verbals, gender and perception.   
Student strengths observed:   Overall, student did very well on the assessment.  On nine of the ten questions the rate of incorrect answers was from 6% to 20%.

Student weaknesses observed: It was noted that 36% of students missed question 8.

What did the department faculty learn about their students through the process:

Faculty observed that basic knowledge of cultural principles is being learned.  Item analysis revealed that 36% of students missed the question related to nonverbal communication.  One explanation offered was that in some classes the assessment was given after completing Chapter 2 – a chapter focusing on culture and communication.  However, the relationship between cultural and communication is further developed in later chapters of the text.

 What was the faculty analysis/perception of the assessment tool:

Assessments done in previous years were conducted using an instrument developed for the Fall 2002 assessment.  Due to the poor assessment results in 2006-2007, the Communication faculty decided to review the assessment tool.  This analysis revealed that some test items were based on information not in the latest edition of our textbook.   While full time faculty might tend to continue to incorporate this information, it was agreed that for assessment purposes, we should design questions consistent with the textbook used by all instructors.  In a series of meetings, faculty identified concepts that should be tested and developed test questions.   The new assessment was tested in several COM classes during the spring semester 2007 to validate this tool.

What strategies will you employ over the next year to improve teaching and learning in the area:   Directions for the assessment will be made clearer to all faculty by listing chapters in the text that will be included on the assessment.   The relationship between culture and communication is included in Chapters 2 (Communicating in a Multicultural Society), 4 (Communication and Perception), 5 (Language and Meaning) and 6 (Nonverbal Communication).  The COM faculty recommends that students should not be assessed until the class has covered all relevant chapters

B.  SPA 112 – Elementary Spanish II

Enrollment in Spanish 112 for the fall 2007 was as follows:

Term

Number of Sections

Number Enrolled_______Course and Number

Fall 2007

9



202


SPA 112
The following objective was set for SPA 112 students:

Objective: 70% of students will score 80% or higher on the assessment.

Means of assessment:  70% of those students completing Quia software in Language Labs will score 80.

	Name of person preparing report
	 Jorge Koochoi

	Name of department
	Foreign Language

	Course assessed
	SPA 112

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students  assessed
	149

	What was the number of students scoring at the minimum benchmark
	146


	% of students meeting the benchmark
	98


Assessment method used:  Students were assessed by collecting their scores from their work in the Language Lab using a software called Quia.  Because of the different cultural backgrounds of each instructor, instructors typically integrate more of their own cultural perspective into the class. To provide standardization of cultural awareness, students are tested on cultural readings from their Spanish textbook using the Quia software.  This software tests student understanding of cultural readings as they complete the cultural activities based on their comprehension and knowledge.  Students have to submit those activities just once and Quia will calculate their scores. It is mandatory for students to complete the activities from Quia to reach the passing percentage for the Spanish Lab (co requisite).  Each student must complete a series of assessments over the course of the semester.  Assessment data was collected at the end of the semester in selected sections.
Student strengths observed:   

Students demonstrated knowledge of cultural points by answering the exercises correctly content wise.

Student weaknesses observed: 

Students didn’t score higher on the exercises because they made spelling and punctuation errors. Quia graded the whole item as incorrect if the spelling and/or punctuation was not 100 percent accurate. This means that the percentage of students who knew enough cultural points to meet the benchmark was significantly higher than the reported 97.9%.

What did the department faculty learn about their students through the process: 

The assessment tool is good, but, due to the inclusion of non-content-related errors in the automated scoring process, administration in class with instructor scoring was determined to be a better method for the future.

What was the faculty analysis/perception of the assessment tool:  

We learned that our students are gaining significant awareness of other cultures. Therefore, we can safely assume that the cultural component of our courses is adequate to achieve desired student learning outcomes.

What strategies will you employ over the next year to improve teaching and learning in the area: 

The faculty members will be asked to provide more emphasis on areas of culture which were less known by students participating in this assessment. Training of new faculty members will emphasize these cultural aspects, as well.

Other comments about the assessment:

While the members of the Assessment Committee felt that online administration of this instrument was not ideal for all students, it appears that this method was not a problem for most, if not all, participating students. Transitioning to in-person administration of the instrument will allow us to avoid the problem of the Quia system deducting points for misspellings and punctuation errors, which should not be considered when assessing cultural knowledge.

The Cultural Awareness Goal Was Met.

General Education Goal Seven:  Social/Behavioral Sciences
Goal:  Students will demonstrate an understanding of the influence of the individual on group behavior and, conversely, the influence of the group on the individual.  The following objectives were set:
Objective:   

Seventy percent (70%) of students will score: 6 or better on the history essay and 2 or better on the sociology review question.
The Behavioral and Social Sciences goal is offered in a large number of in history, political science, sociology, psychology, geography, anthropology and economics.  Students may choose from an array of courses in each area.  For transfer requirements, students must choose a history class (HIS 131, 132, 111, or 112).  Students then choose 3 electives from discipline areas.  Through an analysis of enrollment trends, it was found that the majority of students select HIS 131 (American History I) and SOC 210 (Introduction to Sociology) to fulfill their social science course requirements.  PSY 150 (General Psychology) also captures a large number of students; see the Critical Thinking section of this report for the assessment in PSY 150. 

Enrollment in Behavioral and Social Science courses is substantial.  Enrollment in the fall 2007 was as follows:

Term

Number of Sections   

Numbers Enrolled   

Course 

Fall 2007

20


613



HIS 131

Fall 2007

28


1,011



SOC 210

Reports are included for HIS 131 and SOC 210.


A.  HIS 131 – American History I

	Name of person preparing report
	Eileen Woodward

	Name of department
	Behavioral and Social Sciences

	Course assessed
	HIS 131

	Benchmark __% of students will score
	70

	What was the minimum
	6

	What was the maximum
	10

	What was the number of students  assessed
	185

	What was the number of students scoring at the minimum benchmark
	144

	% of students meeting the benchmark
	77.8


Assessment method used:  Students write an essay in response to one of ten questions offered by HIS 131 instructors (see appendix for the list of essay questions).  Instructors use an essay rubric (see appendix) to score the essay responses on a scale of 1-10.

Student strengths observed:   Students demonstrated some improvement in essay writing skills throughout the semester.  Organizational skills on the better essays were strong.  Students show evidence of learning to provide historical evidence to back up generalizations.
Student weaknesses observed:  Some students continue to write vague, generic answers demonstrating little depth of understanding of history.  Some students lack basic writing skills, especially the mechanics of writing (spelling, punctuation, capitalization, etc.), as well as weak organizational skills.
What did the department faculty learn about their students through the process:
Students need to be better prepared for the level of reading and writing that is required for HIS 131.  Students who are on the developmental level of English and Reading struggle with the demands of the course.  We strongly suggest having prerequisites for all HIS courses.
What was the faculty analysis/perception of the assessment tool:  Generally the faculty is satisfied with the assessment tool (students’ choice of essay responses), but would like to refine the rubric used for evaluating the essays.  The rubric needs to reflect mastery of history skills including historiography, the interpretation of events, an understanding of the connections between past and present, and an understanding of cause and effect.
What strategies will you employ over the next year to improve teaching and learning in the area(s):  We would like to provide instructors with guidelines for essay writing, especially for part-time instructors, so that we all uniformly assign and evaluate essays throughout the semester, and so that we have similar expectations of what is required in an essay.  We are exploring the option of a workshop for full- and part-timers.  

B.  SOC 210 – Introduction to Sociology
	Name of person preparing report
	Catherine Felton

	Name of department
	Social and Behavioral Sciences

	Course assessed
	SOC 210

	Benchmark __% of students will score
	70

	What was the minimum
	2

	What was the maximum
	3

	What was the number of students assessed
	228

	What was the number of students scoring at the minimum benchmark
	190


	% of students meeting the benchmark
	83.3


Assessment method used:   Students were asked to respond to an essay question which was given as an extra credit question or as an independent assignment. Students responded to the question in an essay format supported with examples from their study of sociology.   Essays were evaluated using the rubric given below.

Question used:  A basic assumption of sociology stresses the relationship between individuals and society. Describe this relationship and provide an example of this interplay between self and society.

Rubric used:

· 1 point: Describes the relationship between the individual and society

· 1 point: Demonstrates an ability to apply the concept through example(s) of the relationship between self and society.

· 1 point:  The example(s) illustrates an understanding of the relationship between the individual and society.

Student strengths observed:   Students who were doing well over all in class did well on the assessment. Students who did well on critical thinking assignments did well on the assessment.  Students who did well on the assessment expanded upon previous class discussions and were able to provide new examples.

Student weaknesses observed: Students who weren't doing well in class on other assignments didn't seem to do well on the assessment. Some students used the same examples given in class without further explanation.

What did the department faculty learn about their students through the process: Courses that had included the assessment in course objectives saw better results.  It was suggested that faculty refer to the assessment more consistently and regularly in class assignments.

What was the faculty analysis/perception of the assessment tool:  Faculty agreed that there should be conformity in applying the assessment. Some instructors include it with the final exam, some include it as an assigned paper. Variations in weight, construct and length of time available may contribute to variations in scores. It was also discussed that a pre-test in the form of a mid-term evaluation may better capture the extent of the student learning as it relates to the assessment.  

What strategies will you employ over the next year to improve teaching and learning in the area:  Discuss the assessment tool and process with all sociology instructors.  The purpose of this discussion will be to establish conformity and consistency in how the assessment is provided including weight of assessment, availability and the integrating of core competencies in the general education assessment. 
The Social/Behavioral Sciences Goal Was Met.
General Education Goal Eight:  Natural Sciences

Goal: Students will demonstrate knowledge of the scientific method, the central tool for all scientific endeavors.

This goal was measured in BIO 110, the science class with the largest enrollment. Enrollment for fall 2007 was as follows:
  Term

Number of Sections

Number Enrolled
Course

Fall 2007
19



477


BIO 110

All sciences use the scientific method as the central tool for undertaking any scientific work. Student should have a minimal level of competence in recognizing and using the scientific method. For this reason, the Biology faculty set this objective:

Objective:  Seventy percent of the BIO 110 students will be competent in recognizing and using the scientific method.

	Name of person preparing report
	David Privette

	Name of department
	Science

	Course assessed
	BIO 110

	Benchmark __% of students will score
	70

	What was the minimum
	70

	What was the maximum
	100

	What was the number of students  assessed
	239

	What was the number of students scoring at the minimum benchmark
	226


	% of students meeting the benchmark
	90


Assessment method used:   All sciences use the scientific method as the central tool for undertaking any scientific work. Student should have a minimal level of competence in recognizing and using the scientific method. The assessment tool presents a scientific experiment and asks the students to both recognize and use the scientific method to answer a series of multiple choice questions. The assessment takes place during the final exam period for randomly selected sections of BIO 110.

Student strengths observed:   

Many students (approximately 20 % of sample) scored 100 percent correct.
Student weaknesses observed: None

What did the department faculty learn about their students through the process: 

That increasing focus on scientific method has produced better results.
What was the faculty analysis/perception of the assessment tool: 

That we must maintain vigilance in teaching the scientific method.
What strategies will you employ over the next year to improve teaching and learning in the area:

Perhaps add another lab activity focused on the scientific method.
The Science Goal Was Met.
General Education Goal Nine: Humanities/Fine Arts

Goal:  Students will demonstrate knowledge of the humanities and critical skills in assessing cultural/artistic merit and significance.

Students may select from a range of courses for Humanities/Fine Arts requirements including Art, Music, Drama, Literature and Humanities.    Through an analysis of enrollment trends, it was found that the majority of students select ART 111 (Art Appreciation) , MUS 110 (Music Appreciation) and HUM 130 (Myth in Human Culture). The following objective was set.
Objective:
At least 60% of students will score a 70% or higher on the humanities and fine arts assessments.

Enrollments for the fall 2007 were as follows:

Term

Number of Sections
Number Enrolled

Course and Number

Fall 2007
13


371



ART 111

Fall 2007
14


502



MUS 110

Fall 2007
9


263



HUM 130

Reports are included for ART 111, MUS 110 and HUM 130.


A.  ART 111 – Art Appreciation
	Name of person preparing report
	John Cone

	Name of department
	Art

	Course assessed
	ART 111

	Benchmark __% of students will score
	60

	What was the minimum
	7

	What was the maximum
	10

	What was the number of students  assessed
	125

	What was the number of students scoring at the minimum benchmark
	74


	% of students meeting the benchmark
	59


Assessment method used:  Instructors in Art 111 (Art Appreciation) sections administer a 10-question (questionnaire) test covering 10 key areas appropriate to the completion of successful study of the subject.  These questionnaires were developed by the Visual Arts faculty and are revisited at the beginning of each fall semester.  There have been several adjustments to the questions over the last three years, but the questionnaire has not been changed since the 2006 fall semester.  The instructors are encouraged to administer the questionnaire at the end of the semester, and to score the forms prior to returning them to the discipline Chair for Visual Arts.  The scores are tabulated, and the results are discussed in a Visual Arts faculty meeting.

Student strengths observed:   None
Student weaknesses observed: There is obviously significant concern with regard to the lower percentage of successful responders this year.
What did the department faculty learn about their students through the process: 

Careful examination of the returned questionnaires failed to reveal a consistent pattern e.g. one question missed more than any other that would then point to a specific weakness in the program of instruction.  There is a general feeling that student are increasingly less well prepared for college instruction, and that many students who are currently in remedial programs are being advised to take ART 111 (Art Appreciation) because it is perceived as being easy and essentially non-verbal.  It should be pointed out that the course requires a modicum of reading and reading comprehension, and instructors almost invariably assign written exercises and some basic research.  This year, a significant number of instructors have expressed concern over the level of verbal comprehension of their students, as well as concern over the rising number of students for whom the English language may be a stumbling block.

What was the faculty analysis/perception of the assessment tool: The Visual Arts Faculty concur that the evaluative instrument remains appropriate and more than sufficient to test the relative success of students enrolled in the ART 111 courses.

What strategies will you employ over the next year to improve teaching and learning in the area: There will be a faculty meeting held in mid-May to further discuss these findings.
B.  MUS 110 – Music Appreciation
	Name of person preparing report
	Holly Maurer

	Name of department
	Music

	Course assessed
	MUS 111

	Benchmark __% of students will score
	70

	What was the minimum
	7

	What was the maximum
	10

	What was the number of students  assessed
	114

	What was the number of students scoring at the minimum benchmark
	86


	% of students meeting the benchmark
	75.4


Assessment method used: The assessment tool used for Music Appreciation sections was a 10 question multiple choice test covering terms and musical periods. 

Student strengths observed:   Most remembered the more general concepts.

Student weaknesses observed:   Specific definitions were not as easily remembered.

What did the department faculty learn about their students through the process:  Some students missed questions because they did not turn the test over and complete the second side.

What was the faculty analysis/perception of the assessment tool:  None

What strategies will you employ over the next year to improve teaching and learning in the area:  I will share these results with other faculty who teach MUS 110 to point out the most often missed questions and areas.

Other comments about the assessment:  The music assessment needs to be edited for minor clarifications.
C.  HUM 130 – Myth in Human Culture
	Name of person preparing report
	Allan DiDonato

	Name of department
	English, Reading and Humanities

	Course assessed
	HUM 130

	Benchmark __% of students will score
	70

	What was the minimum
	3

	What was the maximum
	5

	What was the number of students  assessed
	140

	What was the number of students scoring at the minimum benchmark
	116


	% of students meeting the benchmark
	82.8


Assessment method used:  In order to measure objectives and student outcomes, students were asked to respond an essay responding to a prompt developed by the HUM faculty.  Grading of the assessments was done by two instructors in the English, Reading, and Humanities Division, specifically those instructors who have taught the Hum 130 course.  When there was a discrepancy between two graders concerning whether a student passed or failed (e.g., between a 2 and a 3 = 2.5), a third grader juried the score. 

The question used:


The term “myth” comes from the Greek word mythos, which means “story.”  We commonly perceive myths to be “untrue”; however, a myth performs many vital functions in a society that believes it, and for that society the myth contains “truth.”  

First, explain one of the ways a myth can function in a culture that embraces it.  For example: What does it communicate in relation to world view, religious understanding, questions of ultimate purpose, science, morality, history, social custom, language, psychology, etc.?

Second, pick one or two myths that illustrate this function.  

Finally, explain how this story demonstrates the function being discussed, how it presents the “truth” as the culture perceives it, and why the story was important enough to be passed on from generation to generation. 

Grading Rubric used:

5 – the student’s response clearly describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows a clear understanding of a “truth” for a culture.  The response is clearly organized and well written.

4 – the student’s response describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows some understanding of a “truth” for a culture.  The response is clearly organized and well written

3 – the student’s response describes a function of a myth in a particular culture.  The response further provides an example of a specific myth that shows a minimal understanding of a “truth” for a culture.  The response may be poorly organized and poorly written

2 – the student’s response inadequately describes a function of a myth in a particular culture.  The response may provide an example but shows a poor understanding of the “truth” of a particular culture.  The response is poorly organized and poorly written.

1 – the student’s response does not describe a function of a myth in a particular culture.  The example, if provided, does not show an understanding of the “truth” for a culture.  The response is poorly organized and poorly written.

Student strengths observed:   

The majority of students assessed demonstrated an understanding of myth as something more than fantastic stories which provide entertainment for a culture. Even students who failed to communicate a clear understanding of a function of myth were able to identify some culturally significant elements in the traditional stories. Even among the lowest scoring students a general understanding of sociological and cosmological significance could be detected.

Student weaknesses observed: 

When asked to identify a function of myth many of the students focused on an allegorical interpretation related to pre-scientific understanding of nature.  While this is a legitimate element in some myths, it seems to indicate that students either did not grasp alternative functions as clearly or simply sought to avoid a more complication discussion.

The most prominent weakness evident in the assessment was student inability to organize and communication their thoughts.  Though a fair understanding of the issue in question could be gathered from many essays, it was often difficult to identify in a single reading.  This problem can be the result of lack of clarity in thinking through the material, but is more likely due to student ability in the area of composition.
What did the department faculty learn about their students through the process: 

Students completing HUM 130, the vast majority of which entered with little to no knowledge of the stories composing this body of literature, and without the ability to either define myth or identify its cultural significance, emerged with a noticeable grasp of how myth functions in society, as well as an understanding of various world perspectives reflected in myth.

What was the faculty analysis/perception of the assessment tool: 

The revised assessment question was found to be an improvement over the previous version with respect to clarifying department expectations of the students. The responses gathered showed that more students clearly understood what was being asked of them. The assessment may need some fine tuning, and the department has discussed meeting to determine what, if any, changes need to be made for the upcoming year. One aspect up for discussion is how to further specify the assessment requirements so as to diminish the possibility of plagiarism even further. This concern initially surfaced with the administration of the assessment in our online classes. The reformulation of the question, we believe, has already eliminated some of this possibility. Another main concern in the English, Reading and Humanities Division was acquiring a significant sampling of student responses.  Instructors had various methods for administering the assessment to the students, some as in-class assignments and others as take-home assignments. The department, however, made efforts to standardize how the assessment would be handled as part of the course grade in hopes of communicating the importance of the assessment to the students. A significant increase in number of assessments completed and returned indicates these measures have worked. Standardization of course grading of assessment essays is up for further modification in order to maximize the number of assessment returned. The department believes additional improvements can be made.

What strategies will you employ over the next year to improve teaching and learning in the area: 

In an effort to continually grow in our expertise, the department routinely engages in various areas of study that lead to specialization in diverse historical world cultures. Instructors seek to provide a wide variety of mythic traditions in order to expose the students to many different cultures, while seeking to provide clear discussion that will result in an understanding of the inherent unity of myth. In addition to modifying story selection, the department will seek to place greater emphasis on aspects of myth interpretation and significance that students have overlooked in responding to the Gen Ed assessment in the past.

For the entire humanities and fine arts goal, a total of 557 students were assessed with the various assessment tools.  A total of 399 met the benchmark (75.7%)
The Humanities/Fine Arts Goal Was Met.
Appendix

Contains:

Data for Each Assessment

Assessment Tools for Specific Assessments

Rubrics for Specific Assessments
Goal 1 – Reading – RED 090

Assessment Data

	General Education Assessment 2008 Data for Reading based on Percentage Scored on Final Exam
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	Number of Students
	Section 15
	Section 21
	Section 28
	Section 33
	Section 50
	Section 85
	Section 86
	Section 90
	Section 91
	Section 92

	1
	
	81
	82
	90
	88
	89
	92
	80
	89
	72
	74

	2
	
	38
	74
	92
	78
	69
	90
	98
	82
	83
	84

	3
	
	91
	78
	84
	83
	81
	82
	63
	85
	72
	93

	4
	
	87
	79
	94
	78
	55
	102
	89
	86
	82
	81

	5
	
	81
	74
	74
	96
	83
	90
	97
	83
	74
	73

	6
	
	91
	80
	88
	88
	72
	59
	105
	88
	74
	69

	7
	
	88
	76
	83
	88
	79
	107
	85
	76
	66
	93

	8
	
	85
	81
	84
	80
	86
	97
	76
	80
	81
	16

	9
	
	78
	84
	83
	88
	74
	96
	69
	91
	92
	84

	10
	
	86
	72
	71
	92
	75
	86
	83
	85
	89
	66

	11
	
	82
	94
	84
	86
	87
	101
	89
	88
	90
	86

	12
	
	85
	60
	80
	88
	77
	
	106
	92
	78
	61

	13
	
	88
	82
	86
	87
	79
	
	99
	82
	81
	81

	14
	
	79
	78
	92
	
	83
	
	
	86
	73
	91

	15
	
	87
	77
	88
	
	82
	
	
	85
	64
	69

	16
	
	82
	83
	92
	
	
	
	
	90
	78
	87

	17
	
	
	
	84
	
	
	
	
	80
	83
	91

	18
	
	
	
	90
	
	
	
	
	80
	84
	80

	19
	
	
	
	82
	
	
	
	
	84
	63
	

	20
	
	
	
	92
	
	
	
	
	
	70
	

	21
	
	
	
	88
	
	
	
	
	
	82
	

	22
	
	
	
	
	
	
	
	
	
	62
	


Goal 2 -  Communication

1.  Oral Communication – COM 110 Introduction to Communication; 

                             COM 231 Public Speaking

  Oral Communication Scores by Coders

Red scores: Informative speeches (COM 110) 

Blue scores:  Persuasive speeches  (COM 231)


	Coder 

1
	Coder 

2
	Coder

3
	Coder

4
	Coder

5
	Coder 6
	Coder 7
	Coder

8
	Coder

9

	3
	4
	3
	5
	4
	2
	2
	2
	3

	3
	3
	2
	4
	3
	2
	2
	3
	4

	4
	4
	3
	4
	2
	3
	2
	4
	4

	3
	4
	3
	4
	3
	3
	3
	2
	4

	4
	3
	3
	4
	4
	4
	
	3
	2

	4
	4
	3
	4
	4
	3
	
	5
	3

	3
	3
	4
	3
	2
	3
	
	5
	3

	
	3
	5
	3
	1
	4
	
	5
	4

	
	3
	4
	3
	1
	4
	
	3
	3

	
	4
	5
	3
	2
	3
	
	3
	3

	
	4
	4
	5
	3
	3
	
	4
	3

	
	4
	
	3
	2
	4
	
	3
	3

	
	
	
	4
	
	4
	
	4
	3

	
	
	
	
	
	
	
	3
	5

	
	
	
	
	
	
	
	3
	3

	
	
	
	
	
	
	
	
	2

	
	
	
	
	
	
	
	
	3

	
	
	
	
	
	
	
	
	3

	
	
	
	
	
	
	
	
	3

	
	
	
	
	
	
	
	
	3

	
	
	
	
	
	
	
	
	5

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Number of students evaluated or assessed:  108

Number of students scoring at least the minimum benchmark score:  92

85% of students met the benchmark.

Speech Communication Presentation Evaluation Rubric

(Spring 2006)

The following are guidelines for evaluating oral presentations:

(5 points) This is an excellent presentation of appropriate time which contains all or most of the following characteristics:

1. An attention-getting introduction that orients the audience to the subject and motivates the audience to listen, 

2. Well-developed points with transitions and internal summaries; content reflects excellent research and appropriate citation of sources; focused, logical and coherent development; vivid, accurate language; good use of repetition to reinforce key ideas, establishes speaker credibility

3. Use of vocal variety in rate, pitch and volume in order to maintain and heighten audience interest; effective pronunciation and articulation; lacks inarticulates

4. Confident physical stance; eye contact addresses the entire audience; complementary gestures that demonstrate enthusiasm

5. When used, well-chosen visual aid(s) that effectively complement the presentation

6. Use of extemporaneous style, effective use of notes; well-polished delivery

7. A conclusion that restates the central idea; summarizes main points; and uses an excellent clincher/concluding statement which motivates the audience

(4 points) This is a good presentation of appropriate time which contains all or most of the following characteristics:

1. An attention-getting introduction that orients the audience to the subject and motivates the audience to listen

2. Well-developed points with transitions and internal summaries; content reflects adequate research and appropriate citation of sources; logical and coherent development; accurate language; uses repetition to reinforce key ideas

3. Uses vocal variety to maintain audience interest; appropriate pronunciation and articulation; minimal use of  inarticulates

4. Firm physical stance; sufficient amount of eye contact; uses complementary gestures

5. When used, effective choice and use of visual aid(s)

8. Use of extemporaneous style, effective use of notes; well-polished delivery, familiar with speaking aid(s)

6. A conclusion that  adequately restates the central idea; summarizes the main points; uses a clincher/ concluding statement.

(3 points) This is an adequate presentation of appropriate time which contains all or most of the following and which demonstrates the minimum level of competence necessary for the student to be successful a Speech Communication course:

1. An attention-getting introduction that previews the main points

2. Well-developed points with transitions; logical development but at times may lack coherence; adequate language; content may not reflect adequate research and/or appropriate citation of sources

3. Sufficient level of vocal variety; adequate pronunciation and articulation; moderate use of inarticulates

4. Physical stance is primarily firm but shifts weight frequently; adequate eye contact and/or eye contact is focused in one direction; adequate gestures

5. When used, adequate choice and use of visual aid(s)

6. Use of extemporaneous style; possible over-reliance on notes, familiar with speaking aids but has to stop to collect his/her thoughts

7. A conclusion that restates the central idea and summarizes the main points

(2 points) This is a less than adequate presentation of appropriate time which contains all or most of the following characteristics:

1. An attention getting introduction that only introduces the topic

2. Main points with no transitions; adequate development and support; tedious language

3. Little or ineffective use of vocal variety in rate, pitch and/or volume; obvious mispronunciation and articulation errors, frequent use of inarticulates

4. Constant weight shifts; insufficient eye contact; distracting gestures

5. When used, visual aid(s) are irrelevant or distracting.

6. excessive reliance on notes; occasionally loses place and stops speaking

7. Conclusion summarizes but may leave audience wondering if the presentation is finished

(1 point) This is a completely inadequate speech that is difficult to and contains all or most of the following characteristics:

1. Introduction merely states the topic or purpose

2. No clear structural pattern or main points; inadequate development

3. Monotonous tone and/or inappropriate volume and/or rate; frequent mispronunciation and articulation errors; excessive use of inarticulates

4. Continuous weight shifts; little or no eye contact; distracting gestures

5. When used, visual aid(s) are ineffective.

6. Complete reliance on notes; frequently loses place and stops speaking

7. No conclusion or summary of main points; closes with “the end” or “that’s it”

2.  Written Communication – ENG 111

Eng 111

Sections surveyed = 6

Sec Pass   Fail     

03    16        3

05    19        2

26    19        2

50    18        2          

51    13        2

64    19        1          

Term: Fall 2007

Number of student evaluated: 116

Number of students who passed:104

Number of Students who failed: 12

Goal 3 – Mathematics

MAT161

	Section (Coded)
	1
	2
	3
	4
	5

	Number of Students
	17
	27
	25
	24
	20

	Mastered Goal 1
	17
	27
	22
	23
	18

	Mastered Goal 2
	15
	26
	24
	22
	19

	Mastered Goal 3
	14
	25
	20
	20
	20

	Mastered All Goals
	13
	24
	19
	18
	17


	Section (Coded)
	6
	7
	8
	9 and 10

	Number of Students
	28
	20
	23
	41

	Mastered Goal 1
	27
	17
	22
	39

	Mastered Goal 2
	25
	14
	20
	41

	Mastered Goal 3
	21
	15
	17
	34

	Mastered All Goals
	21
	11
	14
	34


MAT115

	Section (Coded)
	1
	2
	3
	4
	5
	6
	7

	Number of Students
	16
	20
	11
	14
	11
	9
	14

	Mastered Goal 1
	16
	16
	10
	12
	10
	9
	8

	Mastered Goal 2
	13
	15
	7
	11
	11
	7
	12

	Mastered Goal 3
	5
	10
	5
	9
	7
	7
	10

	Mastered All Goals
	5
	10
	4
	8
	7
	7
	7


Goal 4 – Basic Computer Skills

	CIS110-87
	
	

	Test 1
	Test 2
	Conversion
	Mean Score
	Test 1
	Test 2
	Conversion
	Mean Score

	 176
	115
	184
	180
	180
	115
	184
	182

	176
	105
	168
	172
	180
	115
	184
	182

	172
	90
	144
	158
	192
	125
	200
	196

	188
	125
	200
	194
	156
	110
	176
	166

	176
	110
	176
	176
	148
	95
	152
	150

	180
	120
	192
	186
	176
	120
	192
	184

	180
	105
	168
	174
	180
	125
	200
	190

	176
	120
	192
	184
	184
	115
	184
	184

	144
	90
	144
	144
	140
	60
	96
	118

	168
	115
	184
	176
	136
	110
	176
	156

	148
	105
	168
	158
	192
	110
	176
	184

	184
	115
	184
	184
	176
	125
	200
	188

	180
	125
	200
	190
	188
	115
	184
	186

	156
	90
	144
	150
	176
	120
	192
	184

	192
	115
	184
	188
	152
	105
	168
	160

	184
	110
	176
	180
	184
	125
	200
	192

	188
	120
	192
	190
	172
	115
	184
	178

	192
	90
	144
	168
	164
	95
	152
	158

	192
	125
	200
	196
	180
	95
	152
	166

	164
	110
	176
	170
	184
	100
	160
	172

	184
	115
	184
	184
	184
	120
	192
	188

	192
	115
	184
	188
	156
	110
	176
	166

	184
	120
	192
	188
	176
	110
	176
	176

	152
	100
	160
	156
	160
	120
	192
	176

	172
	120
	192
	182
	144
	85
	136
	140

	184
	115
	184
	184
	160
	105
	168
	164

	164
	90
	144
	154
	168
	125
	200
	184

	136
	100
	160
	148
	192
	110
	176
	184

	176
	105
	168
	172
	172
	120
	192
	182

	180
	120
	192
	186
	
	
	
	

	180
	115
	184
	182
	
	
	
	97%

	136
	55
	88
	112

	156
	105
	168
	162


CIS 110, Section 87 – 64 students were assessed and 62 passed (97%)

	CIS110-12
	
	
	CIS110-29
	
	

	Test 1
	Test 2
	Mean Score
	
	Test 1
	Test 2
	Conversion
	Mean Score

	92
	92
	92
	
	168
	90
	144
	156

	80
	76
	78
	
	176
	95
	152
	164

	88
	88
	88
	
	188
	120
	192
	190

	66
	88
	77
	
	188
	115
	184
	186

	92
	96
	94
	
	120
	40
	64
	92

	92
	100
	96
	
	132
	90
	144
	138

	96
	100
	98
	
	184
	105
	168
	176

	84
	88
	86
	
	180
	115
	184
	182

	76
	56
	66
	
	160
	75
	120
	140

	42
	76
	59
	
	188
	90
	144
	166

	92
	72
	82
	
	180
	110
	176
	178

	86
	88
	87
	
	116
	75
	120
	118

	86
	80
	83
	
	160
	85
	136
	148

	88
	84
	86
	
	180
	115
	184
	182

	84
	84
	84
	
	176
	125
	200
	188

	92
	100
	96
	
	156
	75
	120
	138

	92
	84
	88
	
	124
	90
	144
	134

	88
	100
	94
	
	132
	50
	80
	106

	98
	96
	97
	
	176
	125
	200
	188

	86
	100
	93
	
	
	
	
	68%

	96
	76
	86
	
	
	
	
	19

	92
	76
	84
	
	
	
	
	6

	
	
	91%
	
	
	
	
	

	
	
	22
	
	
	
	
	

	
	
	2
	
	
	
	
	


	CIS110-16
	
	
	
	CIS110-28
	
	

	Test 1
	Test 2
	Conversion
	Mean Score
	
	Test 1
	Test 2
	Conversion
	Mean Score

	172
	120
	192
	182
	
	176
	85
	136
	156

	116
	70
	112
	114
	
	160
	110
	176
	168

	188
	125
	200
	194
	
	176
	105
	168
	172

	176
	115
	184
	180
	
	184
	120
	192
	188

	176
	115
	184
	180
	
	184
	110
	176
	180

	152
	75
	120
	136
	
	168
	110
	176
	172

	168
	95
	152
	160
	
	172
	110
	176
	174

	172
	100
	160
	166
	
	140
	75
	120
	130

	168
	90
	144
	156
	
	176
	70
	112
	144

	184
	110
	176
	180
	
	176
	105
	168
	172

	180
	105
	168
	174
	
	188
	125
	200
	194

	156
	100
	160
	158
	
	184
	125
	200
	192

	176
	115
	184
	180
	
	176
	105
	168
	172

	176
	100
	160
	168
	
	168
	110
	176
	172

	180
	105
	168
	174
	
	172
	125
	200
	186

	160
	95
	152
	156
	
	
	
	
	93%

	128
	90
	144
	136
	
	
	
	
	15

	160
	100
	160
	160
	
	
	
	
	1

	176
	120
	192
	184
	
	
	
	
	

	
	
	
	84%
	
	
	
	
	

	
	
	
	19
	
	
	
	
	

	
	
	
	3
	
	
	
	
	


	CIS111-07
	
	
	
	CIS111-09
	
	

	Test 1
	Test 2
	Conversion
	Mean Score
	
	Test 1
	Test 2
	Conversion
	Mean Score

	200
	120
	192
	196
	
	172
	85
	136
	154

	172
	110
	176
	174
	
	180
	105
	168
	174

	176
	95
	152
	164
	
	160
	100
	160
	160

	172
	105
	168
	170
	
	156
	100
	160
	158

	100
	100
	160
	130
	
	172
	105
	168
	170

	164
	105
	168
	166
	
	164
	85
	136
	150

	172
	105
	168
	170
	
	176
	90
	144
	160

	172
	115
	184
	178
	
	176
	90
	144
	160

	164
	105
	168
	166
	
	160
	95
	152
	156

	124
	85
	136
	130
	
	176
	115
	184
	180

	144
	90
	144
	144
	
	164
	120
	192
	178

	148
	100
	160
	154
	
	156
	95
	152
	154

	164
	100
	160
	162
	
	152
	95
	152
	152

	188
	105
	168
	178
	
	164
	85
	136
	150

	180
	110
	176
	178
	
	164
	100
	160
	162

	
	
	
	87%
	
	176
	65
	104
	140

	
	
	
	15
	
	
	
	
	100%

	
	
	2
	
	
	
	16


	CIS111-08
	
	2
	CIS111-66
	

	Test 1
	Test 2
	Mean Score
	
	Test 1
	Test 2
	Mean Score

	86
	96
	91
	
	74
	72
	73

	80
	88
	84
	
	82
	78
	80

	72
	78
	75
	
	66
	90
	78

	82
	80
	81
	
	68
	62
	65

	80
	80
	80
	
	68
	68
	68

	96
	96
	96
	
	84
	64
	74

	58
	62
	60
	
	46
	70
	58

	86
	96
	91
	
	70
	68
	69

	56
	76
	66
	
	82
	88
	85

	54
	44
	49
	
	
	
	63%

	72
	80
	76
	
	
	
	9

	62
	80
	71
	
	
	
	4

	70
	82
	76
	
	
	
	

	92
	74
	83
	
	
	
	

	
	
	
	
	
	
	

	
	
	79%
	
	
	
	

	
	
	14
	
	
	
	

	
	
	3
	
	
	
	


	CIS111-89
	
	

	Test 1
	Test 2
	Conversion
	Mean Score
	Test 1
	Test 2
	Conversion
	Mean Score

	160
	85
	136
	148
	180
	125
	200
	190

	188
	90
	144
	166
	180
	105
	168
	174

	180
	95
	152
	166
	132
	90
	144
	138

	188
	50
	80
	134
	172
	80
	128
	150

	168
	110
	176
	172
	188
	110
	176
	182

	184
	120
	192
	188
	
	
	
	85%

	152
	120
	192
	172
	
	
	
	26

	188
	80
	128
	158
	
	
	
	4

	192
	125
	200
	196

	180
	105
	168
	174

	140
	90
	144
	142

	168
	65
	104
	136

	136
	80
	128
	132

	184
	85
	136
	160

	164
	90
	144
	154

	168
	120
	192
	180

	180
	120
	192
	186

	156
	90
	144
	150

	176
	100
	160
	168

	184
	125
	200
	192

	184
	110
	176
	180


	CIS110-39
	
	
	
	
	CIS111-01
	

	Test 1
	Test 2
	Conversion
	Mean Score
	
	Test 1
	Test 2
	Mean Score

	167
	94
	150.4
	158.7
	
	74
	84
	79

	180
	95
	152
	166
	
	74
	74
	74

	164
	71
	113.6
	138.8
	
	80
	72
	76

	192
	107
	171.2
	181.6
	
	54
	74
	64

	163
	83
	132.8
	147.9
	
	78
	70
	74

	184
	115
	184
	184
	
	80
	90
	85

	193
	113
	180.8
	186.9
	
	52
	56
	54

	191
	113
	180.8
	185.9
	
	78
	76
	77

	188
	97
	155.2
	171.6
	
	84
	90
	87

	184
	95
	152
	168
	
	72
	82
	77

	139
	73
	116.8
	127.9
	
	88
	88
	88

	152
	45
	72
	112
	
	74
	68
	71

	172
	109
	174.4
	173.2
	
	82
	96
	89

	184
	101
	161.6
	172.8
	
	72
	70
	71

	184
	95
	152
	168
	
	56
	56
	56

	131
	73
	116.8
	123.9
	
	86
	96
	91

	168
	117
	187.2
	177.6
	
	
	
	81%

	163
	75
	120
	141.5
	
	
	
	16

	159
	103
	164.8
	161.9
	
	
	
	3

	188
	73
	116.8
	152.4
	
	
	
	

	176
	55
	88
	132
	
	
	
	

	174
	97
	155.2
	164.6
	
	
	
	

	
	
	
	77%
	
	
	
	

	
	
	
	22
	
	
	
	

	
	
	
	5
	
	
	
	


	CIS111-02
	
	
	CIS111-03
	

	Test 1
	Test 2
	Mean Score
	
	Test 1
	Test 2
	Mean Score

	58
	60
	59
	
	60
	64
	62

	76
	74
	75
	
	74
	90
	82

	70
	76
	73
	
	88
	88
	88

	66
	62
	64
	
	46
	62
	54

	76
	94
	85
	
	58
	42
	50

	64
	60
	62
	
	82
	82
	82

	78
	86
	82
	
	88
	88
	88

	54
	56
	55
	
	74
	78
	76

	68
	74
	71
	
	92
	80
	86

	70
	74
	72
	
	72
	76
	74

	78
	78
	78
	
	76
	78
	77

	84
	82
	83
	
	76
	64
	70

	82
	76
	79
	
	82
	88
	85

	58
	60
	59
	
	44
	68
	56

	58
	66
	62
	
	86
	90
	88

	
	
	60%
	
	70
	80
	75

	
	
	15
	
	82
	82
	82

	
	
	6
	
	72
	88
	80

	
	
	
	
	74
	76
	75

	
	
	
	
	80
	78
	79

	
	
	
	
	58
	70
	64

	
	
	
	
	
	
	76%

	
	
	
	
	
	
	21

	
	
	
	
	
	
	5


	CIS111-04
	
	

	Test 1
	Test 2
	Mean Score

	66
	50
	58

	68
	76
	72

	90
	82
	86

	92
	82
	87

	66
	72
	69

	78
	84
	81

	62
	88
	75

	78
	90
	84

	90
	92
	91

	58
	74
	66

	66
	66
	66

	74
	72
	73

	90
	90
	90

	54
	50
	52

	68
	78
	73

	
	
	67%

	
	
	15

	
	
	5


	CIS110-85
	
	
	

	Test 1
	Test 2
	Conversion
	Mean Score
	Test 1
	Test 2
	Conversion
	Mean Score

	172
	100
	160
	166
	180
	115
	184
	182

	188
	105
	168
	178
	180
	120
	192
	186

	176
	125
	200
	188
	172
	110
	176
	174

	168
	110
	176
	172
	176
	125
	200
	188

	188
	110
	176
	182
	168
	110
	176
	172

	188
	105
	168
	178
	164
	100
	160
	162

	172
	100
	160
	166
	172
	105
	168
	170

	136
	110
	176
	156
	188
	120
	192
	190

	164
	105
	168
	166
	188
	105
	168
	178

	144
	110
	176
	160
	176
	70
	112
	144

	172
	110
	176
	174
	196
	110
	176
	186

	192
	105
	168
	180
	180
	100
	160
	170

	140
	90
	144
	142
	148
	55
	88
	118

	184
	75
	120
	152
	184
	105
	168
	176

	184
	115
	184
	184
	156
	120
	192
	174

	180
	125
	200
	190
	188
	125
	200
	194

	180
	105
	168
	174
	176
	115
	184
	180

	172
	100
	160
	166
	152
	100
	160
	156

	172
	100
	160
	166
	128
	100
	160
	144

	172
	105
	168
	170
	184
	115
	184
	184

	188
	110
	176
	182
	176
	120
	192
	184

	156
	90
	144
	150
	184
	120
	192
	188

	180
	120
	192
	186
	184
	120
	192
	188

	192
	120
	192
	192
	184
	120
	192
	188

	180
	120
	192
	186
	176
	115
	184
	180

	172
	110
	176
	174
	200
	125
	200
	200

	192
	125
	200
	196
	184
	120
	192
	188

	164
	90
	144
	154
	152
	100
	160
	156

	180
	120
	192
	186
	140
	85
	136
	138

	188
	125
	200
	194
	180
	125
	200
	190

	188
	105
	168
	178
	200
	125
	200
	200

	192
	110
	176
	184
	168
	105
	168
	168

	188
	110
	176
	182
	136
	70
	112
	124

	152
	80
	128
	140
	152
	70
	112
	132

	176
	115
	184
	180
	172
	105
	168
	170

	196
	125
	200
	198
	188
	125
	200
	194

	184
	110
	176
	180
	192
	125
	200
	196

	192
	125
	200
	196
	160
	110
	176
	168

	172
	110
	176
	174
	172
	100
	160
	166

	160
	100
	160
	160
	180
	110
	176
	178

	184
	100
	160
	172
	164
	85
	136
	150

	176
	85
	136
	156
	172
	125
	200
	186

	164
	90
	144
	154
	
	
	
	89

	176
	100
	160
	168
	
	
	
	96%

	176
	80
	128
	152
	
	
	
	5

	140
	105
	168
	154

	200
	125
	200
	200


Goal 5 – Critical Thinking/Problem Solving

    1.  COM 231 – Public Speaking  

 Results of Critical Thinking scores by Coders

	Coder 

1
	Coder 

2
	Coder

3
	Coder

4
	Coder

5
	Coder 6
	Coder 8 
	Coder

9

	3
	3
	3
	5
	4
	2
	5
	5

	3
	3
	2
	4
	4
	2
	4
	

	3
	4
	4
	4
	2
	4
	4
	

	3
	4
	3
	3
	3
	3
	3
	

	3
	3
	3
	3
	4
	5
	2
	

	4
	4
	3
	3
	4
	3
	4
	

	
	3
	3
	
	
	3
	3
	

	
	4
	5
	
	
	
	4
	

	
	3
	5
	
	
	
	3
	

	
	4
	5
	
	
	
	2
	

	
	4
	5
	
	
	
	
	

	
	4
	
	
	
	
	
	


Total speeches assessed:  59
Total speeches receiving a score of 3 or better:  53
Percentage of speeches receiving a score of 3 or better:  89

Critical Thinking Scoring Rubric used for COM 231 speeches

5

Consistently does all or almost all of the following: 

· Accurately interprets evidence, statements, graphics, questions, etc. 

· Identifies the salient arguments (reasons and claims) pro and con. 

· Thoughtfully analyzes and evaluates major alternative points of view. 

· Justifies key results, explains assumptions and reasons.

4

 Does most or many of the following: 

· Accurately interprets evidence, statements, graphics, questions, etc.

· Identifies relevant arguments (reasons and claims) pro and con. 

· Offers analyses and evaluations of obvious alternative points of view.

· Justifies some results, explains reasons.

3

Does most or many of the following:

· Restates or reviews evidence, statements, graphics, questions, etc.

· Identifies relevant arguments (reasons and claims) pro and con.

· Superficially evaluates obvious alternative points of view.

· Justifies some results with limited explanation.

2

Does most or many of the following: 

· Misinterprets evidence, statements, graphics, questions, etc. 

· Fails to identify strong, relevant counter-arguments.

· Ignores or describes obvious alternative points of view. 

· Justifies few results, seldom explains reasons. 

1

Consistently does all or almost all of the following: 

· Offers biased interpretations of evidence, statements, graphics, questions, information, or the points of view of others. 

· Fails to identify or hastily dismisses strong, relevant counter-arguments. 

· Ignores or describes obvious alternative points of view. 

· Does not justify results or procedures, nor explain reasons.

B.  ENG 112 – Argument Based Research

Eng 112

Sections surveyed: 9

Sec Pass   Fail

06    9          0

40    20        4

41    14        4

42    5          2

45    10        3

65    8          4

75    11        5

83/85*         11        
Term: Fall 2007

Number of students evaluated: 114

Number of students who passed: 88

Number of students who failed: 26

3.  PSY 150 – General Psychology

Fall 2007 Assessments in PSY 150 for Critical Thinking per Gen Ed initiative.

Results per section

Sections        Total students tested         Students who met or passed the benchmark  

150-02                   25                                        19 

150-04                   19                                        16   

150-09                   32                                        25

150-11                   42                                        37

150-12                   16                                       10

150-13                   26                                       23

150-14                   28                                       21

150-16                   22                                       20

150-17                   30                                       21

150-44                   28                                       13

 Assessment Tool used is a scenario which students read and then answer questions based upon the information they’ve read.

Scenario 1

(Memory Drug Experiment)

Researchers at Stanford University want to study the effects of a new drug “XYZ” on memory.  The researchers design an ethically approved experiment to test the following hypothesis: the new drug “XYZ” will enhance memory.  

The experiment consists of two groups: 


Group 1- Experimental Group receives a “specified” amount of Drug XYZ in tablet form –The Drug XYZ is the Independent Variable—this is the variable that is being manipulated.

Group 2- Control Group receives a harmless inert substance (tablet form) —called a placebo.  This group serves as a baseline for comparison.

To increase the validity of the study and reduce potential bias a number of steps are taken. Subjects are randomly selected from a pool of Stanford University students (all students had an equal and independent chance of being selected).  Subjects are then randomly assigned to each group—all subjects are assigned by chance.  Neither the researchers (experimenter) nor the subjects (experimentee) know who is receiving the drug. This constitutes a double-blind experimental design.

Subjects are given a long list of word pairs to memorize and are later given a memory test.  The scores on the memory test will serve as the dependent variable—this is the measurable outcome—dependent on the manipulation (i.e. the drug).  For this experiment, the procedure used as well as the Independent and Dependent variables have been operationally defined.  This means that other researchers will be able to replicate the study because they have clear descriptions of how and what to manipulate and measure.  

Scenario 2

(Preschool Tutoring Study)
After assuring the appropriate consent from parents -Researchers conduct an experiment to test the hypothesis that pre-school tutoring in reading improves entrance level reading scores in kindergarten. Subjects were randomly selected from a pool of four year old children who attended day care. 

Forty children were divided equally and randomly assigned to one experimental and one control group. Day care workers monitored the children and also provided the tutoring. The workers were aware of which group the children had been placed into, although the children themselves were unaware of which group they had been placed. 

Subjects in the experimental group receive one hour of tutoring in reading during regular day care (Mon –Fri 9:00- 3:00) for six months prior to entering kindergarten. Subjects in the control group were given books to look at on their own  during the time the experimental group received tutoring. 

A standardized entrance level reading test was administered to subjects in both groups on their first day of kindergarten. The results of this experiment were found to confirm the hypothesis. 

ECO 251 – Principles of Microeconomics
	251-02
	251-05
	251-06
	251-07
	251-11
	251-16
	Aggregate Results

	Total
	Total
	Total
	Total
	Total
	Total
	Totals

	12
	16
	11
	19
	17
	19
	94

	Passed
	Passed
	Passed
	Passed
	Passed
	Passed
	Passed

	4
	3
	2
	11
	8
	8
	36

	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed
	% Passed

	0.333333
	0.1875
	0.181818
	0.578947
	0.470588
	0.421053
	38.30%


	COM 110 Section
	10 correct
	9 correct
	8 correct
	7 correct
	6 or less correct
	Number of students

	03
	6
	4
	3
	2
	1
	16

	04
	5
	8
	3
	3
	3
	22

	06
	5
	2
	5
	0
	0
	12

	07
	20
	0
	0
	0
	0
	20

	08
	5
	4
	1
	5
	3
	18

	10
	4
	3
	2
	3
	0
	12

	11
	3
	4
	1
	2
	4
	14

	14
	6
	1
	3
	2
	5
	17

	17
	1
	6
	3
	2
	5
	17

	18
	7
	4
	2
	1
	0
	14

	19
	6
	5
	3
	1
	3
	18

	20
	7
	9
	3
	0
	1
	20

	22
	7
	8
	1
	3
	2
	21

	23
	6
	2
	6
	4
	0
	18

	25
	4
	6
	6
	2
	3
	21

	26
	8
	5
	4
	0
	1
	18

	27
	4
	2
	2
	1
	5
	14

	30
	4
	6
	3
	5
	2
	20

	31
	6
	5
	6
	2
	1
	20

	34
	2
	16
	1
	1
	1
	21

	45
	1
	7
	6
	2
	3
	19

	50
	2
	7
	5
	2
	2
	18

	51
	3
	6
	3
	6
	1
	19

	81
	4
	3
	4
	2
	1
	14

	82
	2
	4
	3
	1
	3
	13

	83
	3
	3
	4
	0
	1
	11

	84
	6
	2
	4
	2
	0
	14

	95
	1
	7
	4
	4
	4
	20

	Totals
	145

(29.4%)
	141

(28.6%)
	92 (18.6%)
	59

(12%)
	56 (11.4%)
	493

(100%)


Goal 6 – Cultural Awareness


1. COM 110 – Introduction to Communication

COM 110 – Cultural Awareness Assessment

(s/07)

1.  Which of the following statements about culture is incorrect?

     a.  culture is passed on from one generation to the next through communication.

     b.  culture is determined only by race.

     c.  culture is taught by parents and peer groups.

     d.  culture is taught by schools, religious institutions, and media.

2. Believing that one’s own culture is superior to other cultures is known as_______________.

    a.  acculturation          b.   cultural stereotyping          c.  cultural diversity      d.  ethnocentrism

3.  When we stereotype, we tend to . . .

     a.   acknowledge diversity             c.   overlook individual differences

     b.   always be accurate                 d.   develop accurate perceptual expectations

4. An individualistic culture is one that values and emphasizes . . .

     a. community, family, and group accomplishments.

     b. personal growth and self-accomplishment.

     c. traditions that shape behavior.

    d. indirectness in messages. 

5. A stereotype

    a.  is a generalization about people, places or events that is held by many members of a society.

    b.  is always true.

    c.  can help us decide how to behave in all situations.

    d.  both b and c

6.  Ethnocentric people might attempt to maintain distance from people who are…

    a.  similar to them.                         c.   skeptical of them.

    b.  different from them.                  d.   scared of them.

7.  Some types of language can be unethical or phrased in a way which suggests prejudice or      discrimination.  To say that “Martha is a policeman” is an example of what type of language?

    a.  egocentric language          b. sexist language       c.  racist language         d.  all of these

8. Which of the following is true about nonverbal communication and culture?

    a. Nonverbal symbols and meanings vary from culture to culture.

    b. Direct eye contact is valued throughout all cultures just as it is in America.

    c. An individual’s perception of time will vary depending on his or her culture.

    d. Both a and c

9. Which one of the following statements about perception and culture is CORRECT?

   a. People of differing cultures view the world the same way.

   b. Culture teaches us how to perceive the world.

   c. Culture has no influence on what individuals perceive as right or wrong.

   d. There is no relationship between culture and perception.

10. The means by which co-culture members maintain their cultural identity while striving to establish relationships with members of the dominant culture is called:

   a.  separation           b.  ethnocentrism         c.  accommodation         d. cultural confusion
Spanish 112 – Cultural Awareness

	Spanish Grade Report
	Sect. 1
	Sect. 2
	Sect. 3
	Sect. 36
	Sect. 47
	Sect. 48
	Sect. 49
	Sect. 84
	Sect. 85
	Total

	
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	0.00%
	

	
	100.00
	0.00
	100.00
	100.00
	100.00
	0.00
	0.00
	0.00
	100.00
	

	
	100.00
	94.00
	100.00
	0.00
	100.00
	0.00
	100.00
	100.00
	0.00
	

	 
	100.00
	0.00
	100.00
	100.00
	100.00
	0.00
	100.00
	100.00
	100.00
	

	 
	100.00
	100.00
	88.00
	100.00
	0.00
	0.00
	100.00
	100.00
	100.00
	

	 
	100.00
	100.00
	100.00
	100.00
	0.00
	100.00
	0.00
	100.00
	0.00
	

	 
	100.00
	100.00
	100.00
	100.00
	100.00
	100.00
	100.00
	100.00
	100.00
	

	
	100.00
	81.00
	100.00
	100.00
	100.00
	100.00
	100.00
	94.00
	100.00
	

	 
	0.00
	100.00
	100.00
	100.00
	100.00
	0.00
	100.00
	100.00
	100.00
	

	 
	100.00
	0.00
	69.00
	100.00
	100.00
	100.00
	0.00
	100.00
	100.00
	

	 
	0.00
	100.00
	0.00
	100.00
	0.00
	100.00
	75.00
	0.00
	100.00
	

	 
	100.00
	88.00
	69.00
	100.00
	100.00
	100.00
	94.00
	100.00
	100.00
	

	 
	100.00
	100.00
	100.00
	100.00
	100.00
	100.00
	0.00
	0.00
	100.00
	

	 
	100.00
	100.00
	100.00
	0.00
	100.00
	0.00
	88.00
	94.00
	100.00
	

	 
	94.00
	100.00
	100.00
	100.00
	0.00
	94.00
	100.00
	100.00
	0.00
	

	 
	94.00
	0.00
	100.00
	100.00
	0.00
	100.00
	100.00
	100.00
	94.00
	

	 
	0.00
	100.00
	 
	0.00
	0.00
	0.00
	94.00
	100.00
	100.00
	

	 
	100.00
	100.00
	 
	100.00
	100.00
	0.00
	 
	0.00
	100.00
	

	 
	100.00
	100.00
	 
	100.00
	100.00
	100.00
	 
	100.00
	100.00
	

	 
	100.00
	0.00
	 
	100.00
	100.00
	94.00
	 
	0.00
	0.00
	

	 
	100.00
	100.00
	 
	100.00
	0.00
	 
	 
	100.00
	100.00
	

	 
	100.00
	100.00
	 
	 
	100.00
	 
	 
	100.00
	100.00
	

	 
	100.00
	100.00
	 
	 
	0.00
	 
	 
	100.00
	100.00
	

	 
	 
	 
	 
	 
	100.00
	 
	 
	67.00
	100.00
	

	 
	 
	 
	 
	 
	100.00
	 
	 
	100.00
	100.00
	

	 
	 
	 
	 
	 
	 
	 
	 
	100.00
	100.00
	

	 
	 
	 
	 
	 
	 
	 
	 
	0.00
	0.00
	

	 
	 
	 
	 
	 
	 
	 
	 
	100.00
	 
	

	 
	 
	 
	 
	 
	 
	 
	 
	100.00
	 
	

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	

	Average per section
	79.20
	79.20
	79.75
	84.62
	64.71
	65.67
	72.33
	74.33
	83.89
	All

	
	
	
	
	
	
	
	
	
	
	

	# tested per class
	19
	17
	14
	17
	16
	11
	12
	22
	21
	149

	 
	
	
	
	
	
	
	
	
	
	

	# scored 70% or higher
	19
	17
	12
	17
	16
	11
	12
	21
	21
	146

	 
	
	
	
	
	
	
	
	
	
	

	# who scored less than 70%
	0
	0
	2
	0
	0
	0
	0
	1
	0
	3

	 
	
	
	
	
	
	
	
	
	
	

	% scored 70%>  per class
	100%
	100%
	85.71%
	100%
	100%
	100%
	100%
	95.45%
	100%
	97.9%


Goal 7 – Social/Behavioral Sciences


1.  HIS 131 – American History I

	
	Classes
	
	
	
	
	
	
	
	
	

	
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J

	Individual Scores out of 10
	7
	5.5
	1
	7
	10
	8
	9.5
	10
	7.5
	9

	
	6.9
	6
	8
	7.5
	9
	7.5
	5.5
	10
	7.5
	6

	
	7.3
	5
	3
	7
	9
	7
	8
	9.5
	7
	6

	
	8.3
	4
	0
	5
	8.5
	7
	9
	7.5
	9.5
	7

	
	8
	3
	6
	4
	9.5
	8
	6
	7
	5
	5

	
	8.5
	5
	8.5
	8
	8
	7.5
	8.5
	7.8
	8
	8.5

	
	7
	6.5
	6
	4
	8
	7
	8.5
	9
	7
	8.5

	
	7
	3
	6
	7
	8
	10
	8.5
	0.5
	7
	7

	
	7.2
	6
	4
	3
	9
	7
	8.5
	9.5
	9.8
	7.5

	
	9.5
	3
	5
	9.5
	9.5
	7
	7.5
	6.5
	7
	

	
	8.8
	4.5
	7
	9.5
	8.5
	10
	9.5
	7.5
	6.4
	

	
	9.5
	0
	5
	8.5
	8.5
	9.5
	8
	8.5
	7
	

	
	8
	4
	5
	2
	6.5
	9
	
	7
	0.5
	

	
	9
	5
	6
	7
	6.5
	6
	
	
	7.8
	

	
	6.5
	4.5
	3
	7
	5
	7.5
	
	
	7.5
	

	
	7
	4
	6
	9.5
	7
	7
	
	
	9.2
	

	
	
	3
	8
	7
	9.5
	7.5
	
	
	0.5
	

	
	
	3
	9
	6.5
	9.5
	7.5
	
	
	5.5
	

	
	
	6
	6
	
	5
	7.5
	
	
	4.5
	

	
	
	7
	8.5
	
	8.5
	9.5
	
	
	9
	

	
	
	0
	7
	
	5
	4
	
	
	9.5
	

	
	
	7.5
	7
	
	9
	7
	
	
	7.8
	

	
	
	
	9
	
	
	7
	
	
	7.3
	

	
	
	
	7.5
	
	
	8.5
	
	
	
	

	
	
	
	6.5
	
	
	8
	
	
	
	


HIS 131 Essay prompts for Gen Ed Assessment – students will respond to 1 of the following essays:

1. Describe the cultural differences that existed between European settlers and Native Americans between the period of early settlement and the creation of the United States.  Explain the consequences of these differences.

2. Discuss the ways in which American slavery was or was not addressed within the American political system between 1776 and the end of the Civil War.

3. How did the French and Indian War change the relationship between British colonists and the mother country?   

4. Discuss the constitutional arguments that colonists used to justify revolution against Britain.  Include specific positions of James Otis’s work and other pamphlets written between 1764 and 1774 culminating with the convening of the First Continental Congress. 

5. Examine the role of crowd action in the development and spread of the colonial resistance movement from 1764 and 1774.  

6. Discuss the reasons for the American victory in the Revolutionary War.

7. Discuss the goals of the reform movement in the antebellum period.  What elements of time period and region impacted the strength of the reform movements?

8. Discuss the underlying and immediate causes of the Mexican-American War.  Was the United States justified in going to war, and what was the outcome?

9. Discuss the impact of the Emancipation Proclamation, both during and after the Civil War.   Discuss reasons why Lincoln issued it when he did, and what was the impact on African Americans?

10. Discuss the reasons for the failure of Reconstruction.  Describe the ways in which  Reconstruction was a failure.  In what ways were Reconstruction goals unfinished, especially in the South? 

Rubric for HIS 131 essays

9.0 -10.0 points

The student’s response is clearly written and organized.  The student demonstrates an understanding of complex concepts and illustrates an ability to synthesize the material in a coherent manner.  The student uses concrete, relevant and specific examples to back up generalizations.

8.0-8.9

The student’s response is clearly organized and well-written and demonstrates some understanding of complex concepts.  The student uses some specific examples to back up generalizations but the response is not as well-written as in a 9-10 category.

7.0-7.9

The student’s response is complete but there is a lack of cohesion and the response is poorly organized.  Few examples are given or the student offers a listing of events in an attempt to illustrate mastery of the topic.

6.0-6.9


The student’s response lacks organization and is not clearly written.  The 
response does not provide relevant examples.

0-5.9

The student’s response is poorly written, incoherent, lacks organization, provides few if any examples and may, in fact, be off topic.


2.  SOC 210 – Introduction to Sociology

	SECTION
	NAME
	N
	3's
	2's
	1's
	PASSED
	PERCENTAGE PASSED

	 
	A
	24
	15
	8
	1
	23
	95.83333333

	 
	B
	27
	13
	13
	1
	26
	96.2962963

	 
	C& D
	42
	15
	15
	12
	30
	71.42857143

	 
	E
	 
	 
	 
	 
	 
	#DIV/01

	 
	F
	21
	9
	9
	3
	18
	85.71428571

	 
	G
	41
	37
	1
	3
	38
	92.68292683

	 
	H
	24
	14
	9
	1
	23
	95.83333333

	 
	I
	17
	7
	3
	7
	10
	58.82352941

	 
	J
	22
	22
	0
	0
	22
	100

	 
	 
	 
	 
	 
	 
	 
	

	
	
	218
	132
	58
	28
	190
	                 


Goal 8 – Natural Science

Goal 9 – Humanities/Fine Arts


1.  ART 111 – Art Appreciation

	Section 
	Total number students
	10 correct
	9 correct
	8 correct
	7 correct
	6 or less correct
	Total of students 7 or more correct 
	% of students passing 

	01
	32
	
	1
	8
	9
	14
	18
	56

	04
	26
	
	
	3
	11
	12
	3
	11

	07
	17
	
	1
	2
	4
	10
	7
	41

	85
	20
	3
	5
	3
	7
	2
	18
	90

	86
	19
	1
	7
	3
	6
	2
	17
	89

	87
	11
	3
	2
	3
	3
	
	11
	100



2.  MUS 110 – Music Appreciation

	Section 
	10 correct
	9 correct
	8 correct
	7 correct
	6 or less correct
	Total of students

7  or more

 correct

	MUS 110-02 and 03
	5
	11
	14
	4
	22*
	34

	MUS 110-07
	2
	3
	1
	1
	1
	7

	MUS 110-60
	8
	6
	5
	7
	3
	26

	MUS 110- 86 and 88
	10
	8
	3
	5
	3
	26

	Total
	25
	28
	23
	17
	29
	93


Total number of students taking the test -122, total scoring 7 or better 93, or 76.2%.

3.  HUM 130 – Myth in Human Culture

	Section
	Passed with 3 or higher
	Failed with less than 3
	Percent Passing

	          01
	11
	0
	100

	          02
	9
	0
	100

	          03
	19
	4
	82

	          08
	15
	8
	65

	          40
	13
	4
	76

	          82
	15
	1
	94

	          83
	11
	2
	85

	          84
	8
	3
	73

	          85
	15
	2
	88

	Totals
	116
	24
	83%
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